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THE UNIVERSITY OF SAN FRANCISCO 
Dissertation Abstract 
 
 
 
Political, Emotional, Powerful: The Transformative Influence of the Pin@y Educational 
Partnerships (PEP) 
 
 
The colonial legacy of education has been used as a critical medium in the 
creation and sustainment of empire in the Philippines.  The colonial influences of Spain 
and America instituted benevolent narratives of Christianity, democracy, and education to 
control the minds, bodies, and souls of many Filipinos.  (Constantino 2002; MacDonald 
& Monkman, 2005; Spring 2005; Woodson 1933).  Although education has been a tool of 
domination, education can serve as a critical counter narrative for both personal and 
social liberation (Freire 2002; Yosso 2005).  The legacies of Spanish and American 
colonialism permeate through generations of Filipinas/os and the question of identity 
remains an oppressive stranglehold that Filipina/o American youth face. 
This research examined the Pin@y Educational Partnerships (PEP); a social 
justice education leadership pipeline that foster critical Filipina/o American urban 
educators.  I explore the reclamation and refiguration of memory, identity, and action 
through an appropriation of curriculum, pedagogy, and emplotment that is rooted within 
the critical historical legacies of Filipinas/os and Filipina/o Americans.  The significance 
of this research reveals the personal narratives of Filipina/o American teachers and 
students of PEP and how this program has molded their experiences to become educators 
and leaders in our communities.  This project sheds light on community base 
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organizations, schools, colleges, and university partnerships in integrating Filipina/o 
American studies in K-College curriculum.   
The design used in this study was derived from the critical hermeneutic and research 
protocol from Herda (1999).  Based on Ricoeur’s (1984, 1992) mimesis, narrative 
identity, and Habermas (1984, 1987) communicative action this research unveiled the 
following: (1) the formation of agency and responsibility to become socially and 
politically engaged through a critical appropriation of Filipina/o and Filipina/o American 
experiences; (2) mediating time and narrative in shaping a critical Filipina/o American 
identity of community, mentorship, and leadership; (3) and communicative action 
towards solidarity and reproduction of a critical Filipina/o American lifeworld.  
Ultimately, this study contributes to the ever changing and dynamic identity of Filipina/o 
Americans to re-remember and value the indigenous past, as well as the freedom to 
critically appropriate a new narrative of Filipina/o American studies and identity. 
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CHAPTER ONE 
 
THE RESEARCH FOCUS 
 
Introduction 
Colonialism, in the form of education, has been used as a critical medium in the 
creation and sustainment of empires.  In the Philippines and in Latin America, Spain and 
the United States instituted benevolent narratives of Christianity, democracy, and 
education to control the minds, bodies, and souls of many Filipinos and Latinos 
(Constantino 2002; MacDonald & Monkman, 2005; Nieto 2000; Spring 2005; Woodson 
1933).  The colonial legacy in the Philippines has deeply influenced the identity and the 
mass exodus of Filipinas/os to serve the global labor demand for cheap labor.  Although 
education has been a tool for domination, education can serve as a critical counter 
narrative for both personal and social liberation (Freire 2002; Yosso 2005). The legacies 
of Spanish and American colonialism permeate through generations of Filipinas/os and 
the question of identity remains an oppressive stranglehold that Filipina/o American 
youth face.  My research is a critical hermeneutical examination on the Pin@y1 
Educational Partnerships (PEP); a Filipina/o American social justice education leadership 
pipeline that fosters urban educators.  I explore the reclamation and refiguration of 
memory, identity, and action through an appropriation of curriculum, pedagogy, and 
emplotment that is rooted within the critical historical legacies of Filipinas/os and 
Filipina/o Americans.  
My research focuses on Filipina/o Americans and the use of education as a means 
to address the larger issues of: incorporating Ethnic Studies within K-college curriculum, 
                                                
1 Pin@y is a gendered equal term derived from Pinay/Pinoy or from the term Filipina or Filipino.  
Pinay/Pinoy is a term created by early Filipino and Filipina migrants in the early 1900s of America as a 
term of endearment and a sense of cultural identity. 
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the lack of educators of color, and the reclamation and transformation of a critical 
Filipina/o American identity.  I examine the various layers of PEP through their 
curriculum, pedagogy, and experiences of current and former PEP students and teachers 
through an interpretive approach that sheds light on young Filipina/o Americans to 
pursue lifework dedicated to social justice and the refiguration of identity.  Within the 
larger discourse of American education, the Filipina/o American voice is marginalized 
(Flores 1998; Morales 1986; and Nadal 2008).  This study is expanding the field of 
education by exploring an ethnic specific education program that focuses on the critical 
appropriation of Filipina/o American identity, narrative, and agency. 
The research domains of mimesis, narrative identity, communicative action 
guides this research study.  These research categories provide an in depth look on how 
history, identity, and collective action converge in addressing the social and personal 
oppression of Filipina/o Americans.  Exploring the narratives of former and current PEP 
teachers and students unveil stories that shaped their identities to become politically, 
socially, and culturally engaged in transforming our world.  Mimesis, narrative identity, 
and communicative action provide an enriching and critical lens that examines education 
to be re-configured and articulated to transform our identities and communities. 
 Traditional paradigms of Filipina/o American Studies have been rooted within the 
discourse of immigration, policy, and larger histories of imperialism, colonization, 
racialization, and the global economy as Bonus notes (Tiongson 2006), but the critical 
hermeneutic perspective of Filipina/o American studies has yet to be explored.  Herda 
(1999: 8-9) explains: 
 Although there has been significant headway made in educating many teachers 
 and administrators on the necessity to educate young people to become critical 
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 and active citizens, most educators do not see themselves as change advocates.  
 The role most of them fill is one of maintainer or bush fire fighter.  Once an 
 educator recognizes problems with the present categories of gender, race, power, 
 and class, the next step is to act. 
 
Through Paul Ricoeur’s mimetic orientation that examines the past and the future through 
the lens of the present, the exploration of PEP dives into the historical text of colonialism 
and the possibilities to refigure new understanding and identity through the cultivation of 
educators, curriculum, and praxis.  The transformation of identity serves as a social, 
political, and cultural space to redefine the praxis of Filipina/o American studies as well. 
Restatement and Background of Research Issue 
The three centuries of Spanish colonial tyranny and the influences of an 
institutionalized American educational system have impoverished the Philippines 
economically and spiritually (Strobel 2001).  These influences have triggered the 
diaspora of Filipinas/os across the globe (Shirmer and Shalom 1987), as well as the 
fragmentation of Philippine indigenous identities.  The history of American education in 
the Philippines was a central piece in pacifying Filipina/o nationalism after the Philippine 
American War (Constantino 2002).  Philippine indigenous identity has become a faded 
memory for some, but still remains a promise for the possibility of appropriating an 
identity based on a critical historical consciousness rooted within the Filipina/o and 
Filipina/o American experience (San Juan 2006).  Although colonial narratives have 
dominated the cultural imagination and identity of Filipina/o Americans, the journey to 
remember and refigure a narrative remains a possibility through memory and education. 
The rise of the Third World Liberation Front (TWLF) and the emergence of 
Ethnic Studies, during the late 1960s, served as a medium to address the Eurocentric 
hegemony in higher education (Unemoto 1989).  This movement addressed the need for 
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an education that is culturally relevant for students of color and as a means to serve their 
communities. Collier and Gonzales (2009: 15) adds: 
We were seeking a change in the character and focus of the college, of academia 
in general.  We wanted a connection between college and communities, believing, 
hoping, that such connections would be to the long-term benefit of the 
communities and, secondarily, the college.  We wanted the college to serve the 
communities, not to remove or ‘rescue’ students from their communities. 
 
Although Ethnic Studies has emerged as an academic field in many colleges and 
universities, there is still a barrier within K-12 education that has not incorporated Ethnic 
Studies within the curriculum.  This is particularly important for our educational 
institutions to respond to the complex realities and needs of our growing student diversity 
(Butler 2001). 
The exploration of former and current PEP teachers and students allows for a 
reading that examines stories and transformations of young Filipina/o American adults. 
These narratives provide a reflective process of interpreting and emploting a curriculum 
based on Filipina/o American experiences and history.  The unraveling of these narratives 
also reveals the influence of PEP on former and current teachers and students in regards 
to shaping their professional, academic, and personal endeavors.  This vantage point 
provides an examination of narratives and insight on how teaching and learning Filipina/o 
American studies can influence a new understanding of Filipina/o American identity in 
addressing social and personal oppression.   
 Through this research, I hope to unearth the personal narratives of Filipina/o 
American teachers and students of PEP and how this program has molded their 
experiences to become educators, activists, organizers, artists, and leaders in our 
communities.  I also want to validate the importance of Filipina/o American studies and 
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the need for Ethnic Studies in K-College curriculum.  These stories are central to an 
inclusive educational experience, as these narratives are rarely brought to the forefront in 
our educational discourse.  Ultimately, this study contributes to the ever changing and 
dynamic identity of Filipina/o Americans to remember and value the indigenous past, as 
well as the freedom to critically appropriate a new narrative of Filipina/o American 
studies and identity. 
Significance 
The significance of this research centers on the discourse of Filipina/o American 
identity and education.  Much of the popular research on Asian American youth have 
been through the framework of the “model minority” or represented through the 
experiences of South East Asian refugee communities (Doan 2006; Siu 1996; Suzuki 
1977).  Under the panethnic identity of Asia America, statistics based on academic 
achievement and success become misconstrued as smaller Asian ethnic populations 
become subsumed within the larger populations and representations of other Asian ethnic 
groups (Espiritu 1992; Siu 1996; Strobel 1996).  When data on Asian Americans are 
disaggregated, Southeast Asian and Filipina/o American youth rank amongst the highest 
in youth incarceration, teenage pregnancy, high school dropout, and teenage suicide 
(Daus-Magbual and Molina 2009; Doan 2006; Nadal, 2008; Tintiangco-Cubales 2008).  
As one of the fastest growing immigrant groups in California (Lai & Arguelles 2003), 
schools must be aware and address issues that affect the Filipina/o American community.  
The lack of research on the experiences of Filipina/o American youth in education does 
not provide an understanding of struggles and survival stories they have endured in the 
American educational system (Tintiangco-Cubales 2009; Nadal 2008).   
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The urgency in addressing the issues of the growing Filipina/o student population 
and the continuing legacy of racial narratives within schooling serve as social and 
cultural distortions to foster a social justice process towards academic success, equity, 
and representation. There is a strong ethical and social justice value that needs to be 
addressed in promoting more teachers of color in the educational system.  Gordon 
(2005:35) expresses: “If students are told that their expectations are unrealistic, that 
education is white or that teaching is a profession for ‘white folks,’ why would they 
[people of color] stay engaged in school long enough to graduate from high school, to go 
on to college, to get that teaching certificate?” The cultural and political support for 
students of color to engage in the field of education is exclusive.  This research project 
addresses these inequities by exploring educational programs that promotes Filipina/o 
American students to pursue lifework in education.   
Summary 
Our educational system needs to address issues of a school faculty that reflects the 
growing diversity, as well as the incorporation of an inclusive cultural curriculum and 
pedagogy that fosters personal transformation and social justice.  As our education 
system relies heavily on standardized testing and the opportunities for students of color 
entering higher education are dwindling, there is a need for a mimetic orientation in 
education to unearth our current manifestations of the present are tied to the colonized 
past.  Tejeda and Gutierrez (2005: 288) expresses: 
The politics and praxis of a decolonizing pedagogy… sets out to assist students to 
actively reflect, critique, and work against the existing forms of domination and 
exploitation in the United States while simultaneously preparing them for the 
concrete exigencies of its educational or professional contexts…. [These] 
perspectives and practices rupture the status quo of inequality and make possible a 
social justice in the present.  
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Investigating the narrative of former and current PEP teachers and students revealed how 
their experiences challenged various forms of oppression through community building 
and the formation of a critical appropriated Filipina/o American identity through the 
praxis of teaching and learning Filipina/o American Studies. 
 In the following chapter I will describe the background and historical 
manifestations of the PEP program.  Chapter Three is a review of literature that covers: 
Filipina/o American history, identity, and the emergence of various Filipina/o American 
organizations in California. The literature review will also include the philosophical and 
theoretical underpinnings of critical hermeneutics, which guides this research inquiry.  
Chapter Four entails the research protocol that is guided through a critical hermeneutic 
tradition, the integration of theoretical domains, and a reflection on its implications.  
Chapter Five is a presentation of data and preliminary analysis and Chapter Six reveals a 
secondary analysis rooted in the research categories of: mimesis, narrative identity, and 
communicative action.  Chapter Seven concludes with a summary of the research 
findings, along with recommendations for future research, and personal reflections. 
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CHAPTER TWO 
 
BACKGROUND OF THE PIN@Y EDUCATIONAL PARTNERSHIPS (PEP) 
 
 
 
Figure 1: Pin@y Educational Partnerships 2008 
Photo by: Verma Zapanta 
 
Introduction 
The Pin@y Educational Partnerships (PEP) is a pioneering educational leadership 
program that focuses on the teaching experiences of Filipina/o Americans founded on the 
principles of education as a form of memory, imagination, self-determination, and action.  
This study explored the formation of identity and the integration of Filipina/o American 
studies within K-college curriculum.  This unique program sheds light on how the praxis 
of teaching and learning Filipina/o American Studies influences a possible appropriation 
of a critical Filipina/o American identity.  PEP’s articulation of Filipina/o American 
history through curriculum development, lesson planning, and mentorship is developing 
new orientations of Filipina/o American Studies.  PEP provides critical insight on how 
Filipina/o American identity, curriculum, and pedagogy are oriented in creating new 
narratives in education.  In this chapter, I will provide a program description of the PEP 
program by discussing: its origins; the vision, mission, and philosophy; and the 
organizational structure and orientation.  
 9 
PEP Origins 
 
 
Figure 2: Balboa High School 2009 
Photo by: Aldrich Sabac Jr. 
 
With the guidance and leadership of Dr. Allyson Tintiangco-Cubales and San 
Francisco State University (SFSU) Asian American Studies (AAS) students, PEP started 
as an idea to integrate service learning within the classroom.  As a newly hired professor 
in AAS and former afterschool teacher at Balboa High School, Dr. Tintiangco-Cubales 
merged these worlds together to create a program that partnered: Filipina/o American 
SFSU AAS students, who had desires to become educators, and Filipina/o immigrant and 
Filipina/o American high school students at Balboa HS.  After discussions with Marlon 
Hom, former chair of AAS, and Filipina/o American teachers at Balboa High School in 
the Fall of 2001, the idea became a reality as an outreach program that specifically 
focused on partnering and mentoring Filipina/o and Filipina/o American high school 
students with SFSU upper division undergraduate and graduate students.   
The original concept of the outreach program was based on a Filipina/o American 
student transfer program Dr. Tintiangco-Cubales and her colleague Dr. Dawn Mabalon 
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initiated as graduate students at UCLA.  The Pilipino Transfer Student Partnership 
(PTSP) was a program that sent Filipina/o students from UCLA to local community 
colleges to provide information about college transferring.  Based on this model, Dr. 
Tintiango – Cubales sent a few of her SFSU students to Balboa High School to “hang 
out” and conduct a needs assessment on Filipina/o and Filipina/o American high school 
students.  During these weekly school visits, Dr. Tintiangco-Cubales’ SFSU students 
engaged the high school students on discussions about Filipina/o and Filipina/o American 
history, community issues, identity, and the arts. 
In conversation with PEP students, a critical question surfaced, “What will we do 
after the interviews are done?”  In October 2001, during Filipino American History 
Month, the outreach program between SFSU and Balboa High School students 
manifested into the Pin@y Educational Partnerships (PEP).  PEP organized several 
events and performances at Balboa High School that included: workshops on Filipina/o 
American history, food, spoken word, cultural dancing, music, and Hip Hop culture.  The 
idea of PEP becoming an actual high school course materialized during one of the 
workshops, when a Pinay student expressed: “Why can’t we have PEP as a class?”  This 
simple gesture sparked interest of Balboa HS students who then demanded a Filipina/o 
American Studies course at their school.  The idea of PEP materialized through the strong 
interest of the students and Balboa HS administration meeting this demand.   
The interests of students played a critical role in the development of PEP.  In a 
conversation I had with Dr. Tintiangco – Cubales in 2002, she explained, “Look they’re 
interested, [Administrators] wanted to know how many students were interested in taking 
the class, so I had all the interested students sign up. We had sheets and sheets of paper 
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[with names] of Filipinos and non – Filipinos.”  The interest of the students was a 
determining reason that convinced administrators to transform a lunchtime and 
afterschool program into becoming a course.  The Filipina/o American teachers at Balboa 
HS supported PEP by providing classroom and teacher sponsorship.  This support 
allowed PEP to be one of the first Ethnic Studies courses implemented in SFUSD in the 
Spring of 2001. 
The Community Context of PEP  
 
Figure 3: PEP Community Show Practice May 2009 at Balboa HS 
Photo by: Verma Zapanta 
 
 PEP works with youth and students in the Excelsior neighborhood of San 
Francisco which reflect: the highest percentage of children under the age of 18 at 40 
percent, the lowest per capita in the city, and the lowest educational attainment at 71 
percent of residents having earned less than a BA or associates degree (Tintiangco-
Cubales 2009). The Excelsior district is also home to over 12,000 Filipinas/os, making it 
home to 30% of Filipinas/os in San Francisco (Tintiangco-Cubales and Ponferrada 2008).  
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In a personal narrative describing the Excelsior neighborhood Posadas notes (Tintiangco-
Cubales 2007: 25) recalls: 
Whenever I am asked where I am from, I never fail to mention that I truly 
represent the Excelsior District of San Francisco.  When people ask where that is, 
I pull out the mental map from my back pocket and guide them through my 
neighbor-“hood…” Unlike my friends, my mother couldn’t afford to send me to a 
private high school, so we settled for a school down the block from where I lived.  
I remember seeing the black fence and red brick stairs that led to a gigantic pink-
peach building.  It looked like a jail.  When I told my uncles I was going to 
Balboa High School, they flashed back some 20-odd years and recalled nights of 
gang banging and drug dealing. 
 
Posadas’ description of the Excelsior neighborhood provides a glimpse of the 
communities PEP youth reside. 
The establishment of PEP centers on the larger purpose to address various issues 
students face.  Daus-Magbual and Molina (2009: 858) states: 
Commonly overlooked in Asian [and] [Filipina/o] American youth experiences is 
the wide array of societal and local community problems that they face in their 
communities. Issues of poverty, immigration, the pressure to assimilate, the 
failure of urban schools, and the lack of a cultural identity are various factors that 
can contribute to Asian American youth in becoming at risk. 
 
Two of the many pressing issues PEP youth face are the issues of economic hardship and 
violence in their communities (Tintiangco-Cubales 2009).  PEP students have reported 
living in homes where parents or guardians work multiple jobs and live in large 
households.  The presence of violence in San Francisco is another prevalent issue that 
these youth face as well.  The SF Gate website (2009) reported that in 2008, there were 
99 homicides recorded in San Francisco, one more than the previous decade high of 98 in 
2007.  In discussing pressing issues that PEP youth encounter, Tintiangco-Cubales 
(2009:230) expresses: “Many youth of the Filipina/o youth described violence as a daily 
occurrence in their neighborhoods, schools, and homes. Youth often described the 
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presence of gangs in their neighborhoods, either through personal involvement of those 
around them.” 
Contrary to the popular notion of Filipinas/os as successful high achieving 
students, Filipinas/os also have one of the highest dropout rates among all Asian 
Americans and ethnic groups (Tintiangco-Cubales and Ponferrada 2008).  In a 
nationwide report conducted by the National Federation of Filipino American 
Associations (2008), Honolulu, Los Angeles, San Francisco and Seattle demonstrated 
significant academic deficiencies among Filipino students.  Particularly in California: (a) 
there were low numbers of Filipino students going to college and dropping out early, (b) 
high suicide rates among Filipino teenage girls, and (c) many Filipino teens feeling 
excessive Filipino parental pressure to succeed.  Tintiangco-Cubales (2009:229) states: 
“Dropout rates often indicate that students are encountering difficult issues in the 
environments and situations to which they are exposed.”  Violence, gangs, high rates of 
attempted suicide, generation conflict amongst immigrant parents and their American 
raised children, are issues many Filipina/o and Filipina/o American youth endure (Daus-
Magbual and Molina 2009). 
Filipino Youth Needs 
PEP’s purpose is also to address the larger needs of: the lack of Filipina/o 
American educators, the underrepresentation of a critical Filipina/o American studies 
curriculum, and fulfilling the promise of Ethnic Studies by connecting the community 
with the classroom.  In the school sites where the PEP program is present, statistics show 
that there is a huge disparity between the number of Filipina/o educators and large 
Filipina/o student population.  The Filipina/o student to Filipina/o teacher ratio for each 
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school site in 2008-2009 is (Ed-Data Website): 
• Longfellow Elementary 30.6% (173 students) to 13.3% (4 teachers) 
• James Denman 22.6% (131 students) to 3% (1 teacher) 
• Balboa HS: 16.2% (182 students) to 8.1% (5 teachers) 
• Burton HS: 16.4% (153 students) to 5.6% (3 teachers) 
 
PEP provides both graduate and undergraduate students with a social and cultural support 
group that addresses their specific needs as teachers.  As one of the many aims to create 
and sustain community within the classroom and beyond, the PEP program provides 
these teachers with the experience to integrate curriculum building, pedagogical training, 
and their identity as a Filipina/o American. 
The Vision and Mission of PEP 
PEP is a Filipina/o American service learning education leadership pipeline 
program, which partners with SFSU Asian American Studies (AAS), San Francisco 
Unified School District (SFUSD), and the Filipino Community Center (FCC).  PEP’s 
vision is to provide a space for learning and teaching as practices of freedom.  PEP is 
committed to the principles of: 
• Developing education to be accessed as a means toward global, local, and 
personal liberation; 
• Creating critical spaces in the educational system and in the community where 
students and teachers study the struggles and survival stories of Filipinas/os in the 
United States and throughout the world; and 
• Promoting and advocating for services, social justice, and self determination 
(Tintiangco-Cubales 2007: 11). 
 
PEP provides a transformative decolonizing curriculum based on Filipina/o American 
Studies to elementary, middle school, high school, and community college students from 
low-income backgrounds.  PEP provides educational opportunities for both graduate and 
undergraduate SFSU students to gain skills in curriculum development, lesson planning, 
and teaching.   
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 Although PEP has a specific Filipina/o American focus, its services are inclusive 
to all students, especially low-income youth and students in San Francisco.  PEP’s 
leadership pipeline focuses on converging the worlds of a critical examination of history, 
art, and culture with the purpose of service, activism, and action.  In relationship with 
schools, colleges, universities, and communities throughout the San Francisco Bay Area, 
PEP’s mission aims to: 
1. Address the limited services for Filipinas/os in San Francisco 
2. Address the disproportionate absence of Filipino educators, leaders, role models, 
and mentors in San Francisco. 
3. Provide creative and critical curriculum on Filipina/o Americans and Ethnic 
Studies in schools, colleges, and in community settings. 
4. Engage youth and students who are underperforming their potential. 
5. Nurture creativity, self determination, and community involvement with you and 
students. 
6. Develop a community of socially-engaged educators, artists, scholars, and service 
providers. (PEP Annual Report 2008-2009) 
 
PEP’s educational leadership pipeline encompasses the kindergarten – college spectrum, 
in order to fulfill the aims mention above.  This educational pipeline focuses on 
cultivating a community of education leaders.  PEP (2009) centers on: “Promot[ing] [a] 
curriculum [based] on the building of community, creativity, and cultural power in the 
hopes that youth and students learn to ‘read’ their global world and find ways to ‘write’ 
(create) positive change in their local communities and personal families.” 
PEP’s Organizational Structure and Orientation 
PEP’s Leadership Philosophy 
PEP’s teaching philosophy and use of critical pedagogy, is also grounded in its 
organizational and leadership philosophy.  Confronting the notions of the banking 
concept, which describes a hierarchal structure of power between teacher and student, 
critical pedagogy introduces a humanizing form of education through a dialogical 
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reciprocal exchange of ideas and the equal relationship between teacher and student 
(Freire 1970). Critical pedagogy serves as the common seam that unites the purpose, 
process, and action of the organization. Freire (2002) emphasizes: “Revolutionary leaders 
cannot think without the people, nor for the people, but only with the people” (p. 131).   
The reciprocity and relationship with all participants reflect a genuine sense of solicitude 
in forming community in PEP.  Critical pedagogy serves as a framework that guide PEP 
students, teachers, and administrators ownership over their education and a medium to 
address larger social issues. 
The PEP Structure 
The PEP program represents students throughout the kindergarten – college 
educational pipeline.  PEP serves about 200 students from all its sites.  The PEP faculty 
represents an organization of 42 people.  The PEP faculty entails: 
• Three directors (two Associate Directors, one Director) 
• 10 Site Coordinators, which consists of Program and Curriculum Coordinator 
roles. 
• Two coordinators who are responsible for organizing a mentor-mentee leadership 
program amongst teachers and students. 
• 28 Community college, high school, and elementary school teacher apprentices. 
 
Although the Program and Curriculum coordinators serve administrative roles at their 
respective sites, they also take on double duties as teachers.  All PEP teachers, 
coordinators, and the Director are volunteers to the program.  The Director serves as a 
professor in the department of Asian American studies at SFSU.  The two Associate 
Directors are paid staff. 
From its inception, PEP has expanded to various schools in the Excelsior 
neighborhood of San Francisco.  The kindergarten thru university pipeline provides a 
space for students to learn Filipina/o American studies and form lifelong academic, 
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social, and support communities.  Table 1 illustrates where the PEP sites are located and 
the type of programming they offer: 
Table 1: PEP Site and Program Description 
Site Type of Program 
Longfellow Elementary • Afterschool Cultural Enrichment 
Program taught twice a week 
James Denman Middle School • Weekly Lunchtime Program 
• High School Service Learning 
Teaching Project 
Philip and Sala Burton High School • Yearlong High School Ethnic 
Studies Course taught four days a 
week 
Balboa High School • Yearlong High School Ethnic 
Studies Course taught four days a 
week 
• Weekly lunchtime program  
City College of San Francisco • Fall Semester (Integrated 
Conversational Tagalog and 
Filipina/o American History 
Course)  
• Spring Semester (Filipina/o and 
Filipina/o and Filipina/o American 
Society and Culture through 
Media).  
• Both courses are taught once a 
week 
San Francisco State University • Main site of teacher recruitment  
• Year-Long Teacher and Critical 
Filipina/o American Studies 
Training 
 
The directors guide teacher training and support.  Teachers gain skills in critical 
pedagogy, teaching Filipina/o American studies, and in team teaching. 
Community Teaching: Barangay Pedagogy 
 Based on community teaching and learning, the PEP teachers are organized into 
teaching groups of two to four people, known as Teaching Barangays. These teaching 
barangays are spaces where teachers work together in researching, developing, and 
implementing lesson plans.  Each teacher rotates weekly as the lead teacher, while the 
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other team members contribute to the lesson plan through energizers, lecture, and 
classroom management.  The classroom is also broken down into barangay units where 
students collaborate in learning and teaching the classroom.  This provides students a 
smaller group setting to participate in group discussions and in teaching the class. 
Curriculum 
 The PEP curriculum is based on a critical Filipina/o American Studies framework.  
In describing the possibilities of broadening the theoretical relevance of Filipina/o 
American studies, Bonus notes (Tiongson et al. 2006:162-164):  
We can imagine Filipino Americans studies as having no center or set parameters 
established by individual scholars or small exclusive groups… I think the most 
important shift that’s taking place right now involves a reorientation of the 
historical rendition of Filipino American experience from one that is strongly 
based on immigration and settlement to another that connects Filipino presence in 
the United States with the larger histories of imperialism, colonization, global 
capitalism, racialization, and gendered labor, and their attendant contemporary 
manifistations.   
 
Reflecting the critical lens of the Filipina/o American experience, the PEP curriculum 
examines a historical, social, cultural, and political representation of Filipinas/os and 
Filipina/o Americans.  The PEP curriculum is broken into two parts:  
• Fall: Historical focus on the Philippines, pre-colonial times, Spanish and 
American colonialism; Filipina/o diaspora to the United States, and concentration 
on including and understanding the stories/narratives of student participants. 
 
• Spring: focuses on arts, activism, and service by exploring the historical and 
contemporary moments and movements that have affected Filipina/o Americans 
and contemporary issues and cultural production of Filipina/o American youth 
 
Specific student projects are assigned to reveal what the students have learned at the 
conclusion of each unit.  At the end of each semester, a culminating project/event are also 
assigned for students to disclose the knowledge they have learned from the past semester. 
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Summary 
From its humble beginnings as an outreach program, PEP continues to grow as a 
pioneering educational program that introduces high school students to Ethnic Studies.  
PEP’s influence in the field of education and Filipina/o American studies has included 
the creation of two sourcebooks in teaching the Filipina/o American experience.  PEP has 
also become a stepping stone for many Filipina/o American undergraduate and graduate 
students to pursue paths toward teaching credential programs, graduate school, and 
doctoral programs. At the heart of the PEP program, teachers serve the needs of students 
and encourage them to realize their potential by providing a critical and political 
approach toward education that integrates a students’ social, cultural, and historical 
identity within the process of learning (Tejeda & Gutierrez 2005). 
 The following chapter describes a brief overview of the historical, social, and 
cultural foundations of Filipina/o American history and identity. This overview provides 
an understanding of the historical legacy of colonialism that has manifested in the 
diaspora of Filipinas/os, issues of identity, poverty, and violence that Filipinas/os and 
Filipina/o Americans face. The literature review will also include the philosophical and 
theoretical underpinnings of critical hermeneutics, which guides this research inquiry. 
The literature review points out the historical and cultural nature of understanding 
history, systems, and challenges of the Filipina/o American community.   
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CHAPTER THREE 
 
REVIEW OF LITERATURE 
 
Introduction 
This chapter provides a historical context of the Filipina/o American experience 
that influenced the formation of PEP and a literature review on critical hermeneutics that 
contours the conceptual framework for this study.   This chapter specifically explores: the 
reclamation of Philippine indigenous roots; a discussion of colonial resistance in the 
Philippines; Filipina/o diaspora and identity; the emergence of Ethnic Studies/Asian 
American Studies; and the formation of contemporary Filipina/o American social 
movements.  The discussion on critical hermeneutics is a philosophical and theoretical 
presentation of interpretations and meaning of Filipina/o American identity. The 
significance of this literature review provides a historical, political, social, and cultural 
context of the Filipina/o American and the historical tradition of resistance.   
Re-remembering Indigenous Filipino History and Sikolohiyang Pilipino 
 In many textbooks and courses, Filipina/o American history courses begin with 
the story of colonialism of the Philippines (Coloma 2004).  Contextualizing the Filipina/o 
within this framework historically perpetuates the common narrative of people of color as 
victims of history (Kivel 2002).  Framing the Filipina/o within pre-colonial times 
manifests a narrative identity that illuminates the stories, traditions, and practices of a 
civilization that had traditional forms of indigenous religions, egalitarianism, writing, and 
language.  Appropriating new understandings of a pre-colonized past contextualizes a 
refiguration of a future narrative that reveals a critical innovation toward new identities. 
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 Examining the pre-colonial civilization of the Philippines illustrates a time in 
Philippine history where Pinays, known as Babaylanes, were regarded as priestesses, 
leaders, and women warriors.  Communities or clans, known as barangays, were united 
through collective interests.  They used a form of indigenous writing, called Baybayin  
and practiced various forms of spirituality, including animism, and faith in Bathala, 
which represented a supreme being in various Philippine indigenous cultures. In 
developing a libratory psychology developed for Filipinos by Filipinos, Enriquez (1992) 
expresses the importance to looking to the indigenous past as a reference to break the 
chains of colonialism.  This form of Philippine Psychology, entitled Sikolihiyang 
Pilipino:  
Attempts to find application and bases of Filipino psychology in indigenous 
health practices, agriculture, art, religion, and a people-oriented mass media.  
Through this, Sikolohiyang Pilipino seeks to explain Philippine realities from the 
Filipino perspective, taking into account the peculiarities and distinct values and 
characteristics of the Filipino, which the Western models invariably fail to explain 
or consider… Sikolohiyang Pilipino is a call for social action. (Enriquez 2004: 
27-28)  
 
A reflection and understanding of these forms represent a reclamation, recognition, and 
validation of an indigenous past and a projection towards new ways of being. 
Spanish and American Colonialism 
In the race for global domination and power, Spain’s desire for desired resources 
such as: land, markets, raw materials, and slave labor reached the Philippines with the 
arrival of Ferdinand Magellan in 1521.  The three centuries of Spanish conquest of the 
Philippines was not achieved through the sword, but through the cross.  The Roman 
Catholic conversion of Filipinos deeply transformed their culture, spirituality, and ways 
of being. Strobel (2001:47) expresses: 
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 Religion, as an instrument of colonialism, gives the oppressed a false sense of 
 superiority over their masters which in turn leads them to focus on a ‘life beyond’ 
 and, consequently, fails to address the unjust social structures that oppress them 
 by seeing them as mundane. 
 
In many cases, the role of religion in the Philippines captured the hopes of the masses, 
but served as a spiritual form to suppress Filipina/o sentiments.  The conquest of the 
Filipino did not end with the Spanish, but the global pressures for power continued with 
the birth of an emerging empire, America. 
 As the 19th century was coming to a close, Spain was weakened by the growing 
sense of nationalism amongst its colonies.  Motivated by the works and martyrdom of Dr. 
Jose Rizal and the resistance movement of the Katipunan2, led by Andres Bonifacio, 
Filipinos strategically organized and took up arms against Spanish rule.  The United 
States capitalized an opportunity to take over Spain’s grasp of the Philippines to become 
a global power by declaring war against Spain.  Lacson (2004: 30) articulates: 
Thus the United States... invoked manifest destiny in colonizing the Philippines in 
order to Christianize its inhabitants... Thus the United States of America felt 
justified in leaping over its westernmost continental frontier, and onto islands in 
the Pacific Ocean.  With this leap, manifest destiny embraces imperialism. 
 
The war with Spain in the Philippines was a mock battle that handed the Philippines to 
the United States for 20 million dollars (Buenaventura 1995; Agoncillo 1960).  The sense 
of true independence did not materialize, as the Philippines became a territory of the U.S. 
 The institutionalization of American education in the Philippines represents 
colonial legacy that transformed the culture and consciousness of the Filipina/o.  The 
American education system coerced upon Native Americans and southern Blacks to 
                                                
2 The revolutionary Philippine organization that overthrew the Spanish colonial empire in 
1896. 
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become “civilized,” was continued in the Philippines (Coloma 2006).  Paulet (2007: 201) 
expresses: 
American Indian education became a guide for the educational system established 
in the Philippines because Americans were convinced of the efficacy of its 
transformative powers and the necessity of the transformation for both Indians 
and Filipinos. By altering the lifestyles of these two people to more closely 
resemble that of Americans, the United States could maintain control without the 
use of force and could achieve economic success without the appearance of 
exploitation. 
 
The influence of American education on the Filipina/o devalued their culture to relish 
American values, norms, and narratives.  Strobel (2001: 27) emphasizes: “The 
educational institutions during this period became an instrument for instilling the idea 
that American ideas, culture, and educational system were superior to the cultural and 
educational legacies of Spanish colonization and the indigenous culture.”  These colonial 
legacies lead to the coerced displacement of Filipinas/os and the severe poverty of the 
Philippines. 
Filipina/o Diaspora and Filipina/o American Identity 
Overlooked by Chinese, Japanese, and Korean migration, the Filipina/o diaspora 
to America predates their arrivals.  The first landing of Filipinos, or the Luzon Indians, 
arriving in America dates as far back as 1587 in Morro Bay, CA through the Manila-
Acapulco trade route.  As enslaved subjects of Spain, Filipinos served as master seamen 
and reconnoiters (Borja-Mamaril & Lim 2000).  As early as 1763, Filipinos, also known 
as the Manilamen, broke away from their colonial masters and managed to escape and 
settle in the bayous of Saint Malo, Louisiana, which is located thirty miles from New 
Orleans.  Filipinos played a role in the creation of the Louisiana seafood culture as 
shrimping pioneers of the Bayou (Bautista 2002). 
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From 1905-1945 many Filipinos, mainly consisted of men, arrived on the shores 
of Hawaii and the California coast (Morales 1998; Takaki 1989).  These Filipinas/os 
served America’s labor demand for cheap manual labor, especially in the agricultural 
industry.  For many Filipinos, they suffered and faced explicit racial violence and 
exclusion including anti-miscegenation laws, poor working conditions, low wages, and 
racial violence, which placed the Filipino as the other.  The irony behind this exclusion 
were the Filipinos who mass organized farm laborer demonstrations in Hawaii and 
California as a result of their American educated upbringing. 
From 1945 to 1965 introduced a new wave of Filipino migration to the United 
States. In discussing the aftermath of World War II, Posadas (1999:26) states:  
Philippine independence, access to naturalized citizenship, the migration of 
Filipinas, the formation of new families, the arrival of Filipino professionals, the 
expansion of ethnic community institutions, and the maturation of the first 
generation of children of Filipino parentage born in the United States – together 
these forces for change gave Filipino America a far different face in 1965 than in 
1946. 
 
The influence of this wave of Filipino migration set the stage for the larger migration of 
Filipinas/os, especially Pinays, during the 1960s.  The passage of the Immigration and 
Nationality Act of 1965 transformed the landscape of Filipino American communities in 
the United States.  Posadas (1999:35) expresses the legislation fulfilled two goals: 
“Relieving occupational shortages and achieving family reunification.”  The post 1965 
immigration wave constitutes the major influx of Filipinas/os arrival to America and the 
formation of various Filipina/o communities throughout the United States. 
Like past Filipina/o migrants, the search for the American Dream has been 
sabotaged by the larger influences of violence and exclusion based on race, class, and 
gender (Morales 1998; Takaki 1989).  The Filipina/o American children of the Post 1965 
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immigration wave faced many issues such as: poverty, immigration, the pressure to 
assimilate, the failure of urban schools, and the lack of a cultural identity.  (Lee 2005; 
Nadal 2008; Unemoto & Ong 2006).  In describing the absence of a Filipina/o American 
culture, Gonzalves notes (Tiongson 2006:118): 
There’s the dominant distortion or omission in mainstream media, in textbooks, 
and in curricula, but also, at the home level, there’s a reticence or… shame that 
perhaps Filipino culture is not needed in U.S. society, which might be the reason 
why many [Filipino] parents believe that they shouldn’t teach their children the 
languages or foods.  The silence concerning culture creates this hunger.  You can 
find a sense of that hunger from not being able to see it within the dominant 
culture or just being in home. 
 
In order to survive, families are left to assimilate and acculturate themselves into new 
environments and surroundings.  These disturbances in culture contribute to Filipina/o 
American youth feeling isolated, depressed, helpless, and lead to generational conflicts 
between parents and children.  The emergence of Ethnic Studies in the late 1960s 
addressed the need of students of color to re-discover their histories and identities.  
Ethnic Studies provided these students a culturally relevant education with the purpose to 
transform their communities. 
Emergence of Ethnic Studies and Filipina/o American Studies 
The emergence of Ethnic Studies was based on the idea of shifting the educational 
discourse to include the experience of historically oppressed peoples.  The creation of 
Ethnic Studies served as a field of study that interwove larger systems of capitalism, 
racism, imperialism, and colonization in relation to “Third World” people in the United 
States (Hu-DeHart, 2001).  Unemoto (1989) illustrates the historical backdrop of the 
1960s and the role of the Third World Liberation Front’s (TWLF) struggle in the 
institutionalizing Ethnic Studies.  Unemoto discusses the role of Asian American students 
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within the TWLF and their role of establishing Ethnic Studies.  Based on the principles of 
self-determination, serving the community, and the struggle to combat cultural 
hegemony, Unemoto analyzes how the TWLF and Ethnic Studies served as critical 
influences in politicizing Asian American students during the San Francisco State 
College strike.  
Extending the principles of Asian American Studies as a socio-cultural and 
political space to connect classrooms to their communities, Fong (1998) advocates for a 
“new breed” of Asian American researchers that appropriates an understanding of 
theoretical concepts, data collection, disseminating information, and most importantly 
utilizing Asian American Studies as praxis to empowering our communities towards 
action.  Fong’s (1998) work is based on the new realities of Asian America through: the 
changing demographics of Asia America as a result of post 1965 immigration, issues of 
class, generation gap, and the growing separation between the community and Asian 
American Studies.  Fong’s work re-emphasizes the principles of Ethnic Studies as a 
conduit towards a culturally relevant education, rooted in social justice, to improve the 
conditions of oppressed communities.  Fong delivers a much-needed focus to examine 
pedagogical processes of Asian American Studies as a medium that fosters scholarship, 
leadership, and community action. 
 In cultivating a classroom context that influences students to form a sense of 
community, a pedagogical form of Asian American Studies must emerge that is contrary 
to traditional pedagogical forms of absorbed knowledge.  Osajima’s (1998) study reflects 
upon his teaching experience by integrating critical pedagogy in an Asian American 
studies course at UC Davis.  Osajima (1998) found that students did not feel a sense of 
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“distance” between themselves and the instructor, as well as, a sense of camaraderie 
among students.  Integrating critical pedagogy within Asian American studies fulfills the 
political and community nature of its origins.  Osajima (1998: 61) expresses: “We must 
augment the body of knowledge we have built about Asian Americans with a body of 
knowledge about how best to teach Asian American Studies.”  Critical pedagogy has 
been an influential medium in creating a culturally relevant curriculum a classroom for 
Asian American students. 
The emergence of Filipina/o American Studies provides a discourse that centers 
on the experiences of Filipina/o Americans. Morales (1998) examines the development of 
Filipino American Studies and recommendations to expand the scholarship.  Morales 
concludes that Filipino American Studies needs to expand by: implementing Filipina/o 
American Studies within academia; parents taking an active role in teaching their 
children their cultural values and historical roots; expanding the scholarship and 
documentation of Filipina/o and Filipina/o American experience; and fulfilling the need 
for sensitive and conscious teachers.  Morales (1998) states that a curriculum that 
provides a critical lens of people of color, promotes leadership, scholarship, and 
community, especially experiences have been historically excluded or misrepresented.  
Morales (1998: 190-191) states: 
There is yet another dimension of the campus – community connection: that of 
‘role models’ and mentors in leadership development.  Easily forgotten and even 
taken for granted, these people inspire, catalyze, lead and make things happen, at 
times in the forefront and at times in the background.  Activists and advocates that 
they are, they attract others to join in the spirit of bayanihan – collective effort – 
for worthy and important causes. 
 
Morales’ work expands the discourse of Filipina/o American Studies as a space to 
develop leadership and engage students beyond the classroom.  Morales emphasizes the 
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potential power of academia and the community working together to improve 
communities and foster change advocates.   
 Lawsin (1998) discusses her educational approach to teaching Filipina/o 
American Studies that emphasizes cultural strength and pride at heart of connecting 
students’ classroom experiences to the outside community.  Lawsin argues that the 
inclusion of ethnic specific courses, such as Filipina/o American Studies, instill a sense of 
strength, pride, and motivation that personalizes their education.  Lawsin (1998:195) 
expresses: 
 By teaching Filipino American Studies and other ethnic specific – courses, we 
 provide a mechanism which can keep academia accountable to the growing 
 community and vice versa, while enlarging the base of students who continue to 
 take other Asian American Studies courses. 
 
Incorporating teaching philosophies that position students as active agents strengthen 
students’ personal understanding of history and its orientation towards improving their 
local communities.  By providing courses that focus on ethnic specific subjects, it 
provides a medium for these students to participate within the educational process inside 
the classroom, as well as in the community. 
 The role of Ethnic Studies involves a powerful configuration of reinterpreting a 
historical perspective that has been traditionally voiceless.  Rearticulating the narratives 
of Filipina/o Americans through this lens reveals a story of resistance and vantage point 
to reclaim and reconfigure the Filipina/o American narrative.  Filipina/o American 
studies through Critical Pedagogy, which connects the classroom and community, serves 
as praxis to reflect on the history, identity, and possibility for action and the ontological 
orientation of the Filipina/o American experience.  
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Formation of Contemporary Filipina/o American Movements  
The Civil Rights movement of the 1960s and early 1970s sparked the creation of 
Filipina/o American Studies and the emergence of various Filipina/o American labor, 
student, housing, arts, and activist organizations throughout the west coast (Geron, de la 
Cruz, Saito, Singh 2001).  In the 1970s and 1980s, the fight against Martial Law in the 
Philippines also served as a platform that influenced many young Filipina/o and 
Filipina/o Americans to engage in organizing local Filipina/o American communities 
throughout the United States (Toribio 1998).  The legacies of these movements have 
played a critical role in shaping today’s Filipina/o American social movements.  
Influenced by past and current Filipina/o American movements, PEP embodies the 
tradition of Filipina/o and Filipina/o American resistance towards empowering youth to 
become active agents in their communities. 
The historical legacy of Filipina/o American activism is deeply rooted in the 
legacies of labor organizing in Hawaii and California in the early 1920s through the 
1960s (Morales 1998; Cordova 1983). Masked by the popular perception of César 
Chávez, the farm-labor movement led by Larry Itliong, Pete Velasco, and Philip Vera 
Cruz were influential in the formation of the United Farm Workers (UFW) and the 
historic 1965 grape strike.  Vera Cruz (1994: 3) expresses: 
After all, it was the Filipinos… who started this phase of the farmworkers 
movement when they alone sat down in the Delano grape fields back in 1965 and 
started what became known as the ‘farmworkers movement’ that eventually 
developed into the UFW. 
 
The role of Filipinas/os in labor organizing sheds light on the invisibility of Filipinas/os 
in history yet serving an influential and foundational role in various notable political 
movements in the United States.   
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During the 1970s the fight against the demolition of the International Hotel (I-
Hotel), a residence for elder Filipinas/os and Chinese and what represented the last 
remnants of San Francisco Manilatown, served as a critical narrative in the long history 
of Filipina/o American activism.  The I-Hotel represented: “A fight for housing rights 
versus private-property rights; for a neighborhood’s existence versus extinction and 
dispersal; and for the extension of democratic rights to the poor and working class” 
(Habal 2007: 3).  The struggle for the I-Hotel involved a diverse community of elderly, 
youth, SFSU students from the Pilipino American Collegiate Endeavor (PACE), and 
various organizations representing different class backgrounds and races.  Habal (2007: 
2) expresses: 
The I-Hotel provided a distinctly Filipino experience characterized by a unique 
intergenerational bond.  The struggle to keep the Filipino immigrants, 
affectionately know as the ‘Manongs,’ in their homes for almost a decade created 
deep ties between these impoverished pioneers and the college-age Filipino 
activists who came to their aid… In the process, a coherent, self-conscious 
narrative of Filipino experience in America took shape…[that] galvanize[d] the 
Filipino American community and to give the young activists a new sense of 
identity and purpose. 
 
The I-Hotel struggle symbolizes the connection of Filipinas/os of the past, present, and 
future through the efforts of reclaiming a Filipina/o American community, as well as the 
proliferation of new generation of Filipina/o American activists.  
Connecting homeland Philippine politics on American soil represents a 
contemporary historical phenomenon that has linked Filipina/o and Filipina/o Americans 
to issues back in the Philippines. In the 1970s-1980s, the creation of the Katipunan ng 
mga Demokratikong Pilipino (KDP – Union of Democratic Filipinos) organized Anti-
Martial Law campaigns against former dictator Ferdinand Marcos by organizing 
Filipina/o communities in the United States.  These political movements between the 
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Philippines and America continue to grow through emergence of Bagong Alysang 
Makabayan (Bayan USA) in the late 1990s-2000s (Bayan USA Website 2009).  Bayan 
USA through groups, such as the League of Filipino Students (LFS) at SFSU (League of 
Filipino Students Website 2009), and various chapters throughout the US have continued 
the fight for true national democracy in the Philippines by bringing forth the political 
corruption in the Philippines to the attention of the US.  The political movements in the 
Philippines have spawned a growing number of Filipina/o American youth to become 
actively engaged in their communities through a connection of their cultural identity with 
Philippine politics.  
The experiences of second and third generation Filipina/o Americans has led to 
the formation of various youth and student led Filipina/o American organizations 
throughout California during the 1990s to the present.  The emergence of Filipina/o 
American collegiate organizations, Pilipino Cultural Nights (PCNs), fraternities and 
sororities, performing arts groups, and student and youth activist organizations 
symbolizes the need to address the lack of a Filipina/o American cultural presence in 
their families, popular culture, and in their communities (Tiongson 2006; Alsaybar 2002). 
De Castro (1994: 319) expresses: “We still have a duty to carry on the collective story of 
the Filipino American, to understand ourselves and our place in the world.” The 
emergence of PEP and the growing number of Filipina/o American youth organizations 
stems from the radical Filipina/o American legacies of combating oppression in our 
communities and creating a new sense of identity. 
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Critical Hermeneutics 
 The study of interpretation provides a historical and cultural understanding of 
identity, the manifestation of the present, and the possibilities for imagination. The 
foundations of critical hermeneutics are rooted within language, discourse, and text.  
Gallagher (1992: 4-5) articulates: “The process of arriving at the meaning of the text is 
conditioned by… the very act of reading, and conditions implicated in the situation of the 
reader and in the structure of the text.”  Critical hermeneutics provides a process of 
“…developing a story as a whole that opens up new ways of thinking and acting, which 
may appear contradictory but which in actuality provide a new sense of time and order of 
importance of our activities” (Herda 1999:4).  Through this perspective, it allows a 
reading to trace a configuration, which reveals a story of events that have molded 
collective and personal stories of struggle, as well as survival.  The understanding of a 
text is the weaving of events that involves history, interpretation, and emplotment. 
 Ricoeur’s ontological orientations and Habermas’ social-critical theory are the 
foundations for this proposed research project.  These two theoretical perspectives enable 
an exploration of history, identity, and social influences that inform our understanding of 
Filipina/o and Filipina/o American identity and the unraveling of possible worlds.  A 
critical hermeneutic perspective reveals the nature of society’s orientations towards 
people’s ability to reproduce culture and the process of socialization.  These orientations 
articulate our figuration of Filipina/o American identity, as well as the formation to create 
new understandings. 
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Ricoeur’s Hermeneutics 
A critical understanding of history allows us to explore and interrogate the 
influences of historical events and how these events influence identity.  We can define 
these events as founding events. Ricoeur (2004:79) explains: 
 What we celebrate under the title of founding events are, essentially, acts of 
 violence legitimated after the fact by a precarious state of right.  What was glory 
 for some was humiliation for others.  To celebration on one side corresponds 
 execration on the other.  In this way, symbolic wounds calling for healing are 
 stored in the archives of the collective memory. 
 
Through a mimetic orientation, we can build a historical and critical consciousness of 
America’s imperial relationship to the Philippines.  Ricoeur (Kearney 2004:130) 
articulates mimesis as: 
 History begins and ends with the reciting of a tale (récit); and its intelligibility and 
 coherence rest upon this recital.  My task is to show how the narrative structures 
 of history and of the story… operate in a parallel fashion to create new forms of 
 human time, and therefore new forms of human community is also a social and 
 cultural act; it is not confined to the individual.  
 
A mimetic orientation in the Philippine education system would allow a critical 
understanding of the colonial relationship between the Philippines and America.  By 
uncovering founding events, such as the Philippine American War, centers the discourse 
of understanding America’s presence in the Philippines and the institutionalization of 
American education. 
Text from a hermeneutic perspective embodies various meanings and 
representations connecting time, place, and people.  It delves into the perspective that 
explores a historical, interpretive, and existential process.  Ricoeur (1990: 11) expresses, 
“The present of past things is the memory; the present of present of present things is 
direct perception and the present of future things is expectation.”  This mimetic 
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orientation discloses the meaning of text through history and exploration of one’s being 
and understanding.  It requires reflection of a narrative and to bring forth new 
understanding towards new possibilities. Ricoeur (1989: 295) explains, “Our ultimate 
interest in doing history is to enlarge our sphere of communication.”  
 Mimesis123 
Mimesis1 explains, “The composition of the plot is grounded in a pre-
understanding of the world of action, its meaningful structures, its symbolic resources, 
and its temporal character” (Ricoeur 1984:54).  Mimesis1 provides insight of human 
action based on tradition and history.  Kearney (2002:133) further explains, “Life is 
always on the way to narrative, but it does not arrive there until someone hears and tells 
this life as a story.”  Herda (1999:76) adds, “Mimesis1 creates the prefigured life, our 
traditions, assumptions, goals and motives…” Understanding the colonial history and 
diaspora of the Filipina/o provides a historical, social, and cultural context that explains 
the loss of cultural memory identity, and language, as well as the emergence of counter 
narratives and resistance to colonial domination and cultural configuration.  
 Mimesis2 is positioned within the present, where it discloses the meaning of a text 
through history.  Ricoeur (1984: 53) states, “[Mimesis2]… is the concrete process by 
which the textual configuration mediates between the prefiguration of the practical field 
and its refiguration through the reception of the work.”  The interpretation of text 
provides an understanding of storied symbols within time and space.  Text opens up the 
possibility for reason, hope, and understanding.  Mimesis2 closely relates to what Strobel 
(2001:5) describes as decolonization, “The ability to narrate one’s story in a manner that 
makes sense and makes meaning out of all the experiences of the past.  To locate one’s 
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personal history within the history of the community is to find the relationship between 
the self, the nation, and narration.”  
 Mimesis3 refigures the configured through imagination and application.  Mimesis3 
materializes what is possible into becoming real.  Ricoeur (1984: 77) articulates, “The act 
of reading is thus the operator that joins mimesis2 to mimesis3.  It is the final indicator of 
the refiguring of the world of action under the sign of the plot.”  Herda (1999: 77) further 
explains: 
 Mimesis3 represents an act of reading in the relationship between time and 
 narrative.  It is an intersection of the text and the reader and creates an imaginary 
 world we might inhabit.  If we cannot imagine how our organizations could 
 improve, we can never live in a world different from the current conditions. 
 
Imagination and possibilities to creatively and critically transform the history of certain 
narratives, such as the fusion of Filipina/o American experience within education, allows 
to open up new discourses of what can be defined as Filipina/o American Studies.  
Narrative Intelligence 
Tracing the historical narrative of events, people, and organizations reveals the 
true essence of what constitutes their meaning, purpose, and manifestations.  Ricoeur 
(1991:431) adds: “The world of the reader and the world of the text.  To speak of the 
world is to emphasize that trait of every literary work by which it opens up a horizon of 
possible experience, a world in which it would be possible to dwell.” Narrative 
intelligence embodies a critical understanding of time, story, and being. Ricoeur (1991: 
33) describes: 
Narrative intelligibility in living experience lies within the structure of human 
acting and suffering itself... We understand what action and passion are in virtue 
of our ability to utilize in a meaningful way the entire network of expressions and 
concepts which the natural languages supply us with in order to distinguish 
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‘action’ from simple physical ‘movement’ and from psycho-physiology 
‘behavior.’  
 
In relation to understanding Filipina/o American history, PEP’s work in re-remembering 
and rearticulating the Filipina/o American experience unveils a narrative that has shaped 
identity.  It also serves the possibility for emploting new narratives and identities in 
curtailing Filipina/o Americans in relation to the legacy of Filipina/o and Filipina/o 
American resistance and action. 
Narrative Identity 
Distinct from the traditional positivist literature of identity formation (Chavez & 
Guido-DiBrito 1990; Cross 1971; Erickson 1959; Helms 1995; Marcia 1990; Nadal 2009; 
Phinney 1990), narrative identity provides an exploration of identity through history and 
plot (Ricoeur 1991).  Derived from an ontological understanding of identity, narrative 
identity is not constructed from an ethic neutral narrative (Ricoeur 1991).  Ricoeur (1991: 
115) expresses:  
Literature is a vast laboratory in which we experiment with estimations, 
evaluations, and judgments of approval and condemnation through which 
narrativity serves as a propaedeutic to ethics.  It is to this double gaze, looking 
backward in the direction of the practical field and ahead in the direction of the 
ethical field. 
 
Narrative identity emerges from understanding a story that molds ones identity towards 
the direction of creating new meaning based on a person’s power to emplot through an 
ethical plane.  Ricoeur (1991) explains that narrative identity is derived out disparate 
components of stories recounted, the manifold of events, time, and the unification of 
temporal form through narrative. 
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Sedimentation and Innovation 
Understanding the historical narratives and legacies of the past and future through 
the lens of the present provides a mimetic orientation to re-configure history.  In 
describing tradition, Ricoeur (1991: 429) expresses: 
It is to point to tradition, as a living passing-on of innovation which can always be 
re-activated by a return to the most creative moments of the poetic composition.  
That phenomenon of traditionality is the key to the functioning of narrative 
models and, consequently, to identifying them.  The shaping of a tradition in 
effect rests on the interaction between the two factors of innovation and 
sedimentation. 
 
Sedimentation discloses an understanding of the past that serves as possibilities to be 
rearticulated.  Sedimentation informs our realization of the present to be read and 
interpreted for innovation. 
 Innovation allows for a reading of tradition and the potential to communicate and 
uncover future through possibilities.   Ricoeur (1991: 430) describes: 
Innovation remains the opposite pole of tradition, there is always room for 
innovation to the extent that whatever is produced in composing the poem is, 
ultimately, always a singular work, this particular work.  The rules that together 
form a kind of grammar direct the composition of new works – new before 
becoming typical.  Every work is an original production, a new being within the 
realm of discourse. 
   
This perspective articulates the mimetic orientation of understanding the story, the 
imaginative future, and the tension of the present.  The power to grasp history through a 
narrative form allows for the possibility to engage in the process of understanding 
sedimentation and innovation. 
Emplotment 
The power to emplot captures the imagination of people through interpretation 
and meaning that mediates multiple events through a single story (Ricoeur 1991).  The 
 38 
powerful nature of an educator is the ability to articulate various experiences of struggle 
and survival by engaging classrooms through a fictional narrative that connects the 
lifeworlds of people.  Ricoeur (1989: 431) explains: 
Appropriating a work through reading it is to unfold the implicit horizon of the 
world, which embraces action, the personages, the events of the story told.  The 
result is that the reader belongs to both the experiential horizon of the work 
imaginatively, and the horizon of his action concretely. 
 
The role of the educator serves a platform for emplotment by capturing the imaginative 
life stories of human experiences through a narrative fashion that creates understanding.  
Ricoeur (1991) expressed, without interpretation, fiction, imagination, or story, a life is 
biologically lived or simply an activity.  
Communicative Action 
 Communicative action is the coordination of diverse ideas into a cohesive action 
through reaching mutual agreement.  Habermas (1987: 126) conveys: “In communicative 
action participants pursue their plans cooperatively on the basis of a shared definition of 
the situation.”  Rooted within language and communication, communicative rationality 
must be developed through the formation of shared understandings.  Through this 
collaborative accord, Habermas (1984: 75) defines communicative rationality as: 
The concept of reaching an understanding suggests a rationally motivated 
agreement among participants that is measured against criticizable validity claims.  
The validity claims (propositional truth, normative rightness, and subjective 
truthfulness) characterize different categories of a knowledge embodied in 
symbolic expressions.  The expressions can be more closely analyzed in two ways 
– with respect to how they can be defended and with respect to how actors relate 
through them to something in a world. 
 
Reaching a collective rationale provides the foundation for mutual understanding and the 
possibility for communicative action.   
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Habermas (1987) asserts that new forms of protest must be contested through the 
defending and restoring ways of life.  Habermas (1987: 392) explains: 
These new conflicts arise in domains of cultural reproduction, social, integration, 
and socialization; they are carried out of in subinstitutional – or at least 
extraparliamentary – forms of protest; and the underlying deficits reflect a 
reification of communicatively structured domains of action that will not respond 
to the media of money and power. 
 
The messages conveyed by the mass media and education has created a distorted form of 
communication that leads toward an internalized colonization of lifeworld.  Habermas 
(187: 392) adds: “The new problems have to do with quality of life, equal rights, 
individual self-realization, participation, and human rights.”  Communicative action 
serves as a means to understand the colonization of lifeworld to create new 
understandings and for socialization and cultural reproduction to take place through 
conversation. 
Communicative action allows for conflictive interpretations that present new 
understandings and collaborative harmonization.  Habermas (1984: 13) explains: 
Through this communicative practice they assure themselves at the same time of 
their common life-relations, of an intersubjectively shared lifeworld.  This 
lifeworld is bounded by the totality of interpretations presupposed by the 
members as background knowledge. 
 
The creation of shared lifeworld integrates the “…Processes of reaching understanding 
aim at an agreement that meets the conditions of rationally motivated assent 
[Zustimmung] to the content of an utterance” (Habermas 1984: 287).  Communicative 
action is not an orientation towards reaching success, but understanding.  Communicative 
action is a dialogical tradition that integrates individual goals towards a collective 
understanding towards action.  
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Habermas and the Disturbance of Social Domains 
To understand the detriment of colonialism to one’s identity, the disruption in the 
domains of: cultural reproduction, social integration, and socialization are core mediums 
that influence the social psyche of the colonized.  The orientation of imperialism and 
colonialism is the desire and conquest of land, raw materials, and slave labor, but it is 
deeply rooted within the transformation of culture and identity.  Habermas (1987:355) 
expresses: 
 In place of “false consciousness” we today have a “fragmented consciousness” 
 that blocks enlightenment by the mechanism of reification.  It is only with this 
 that the conditions for a colonization of the lifeworld are met.  When stripped of 
 their ideological veils, the imperatives of autonomous subsystems make their way 
 into the lifeworld from outside-like colonial masters coming into a tribal society-
 and force a process of assimilation upon it. 
 
The social and cultural disruption displaces cultural memory and identity, ruptures a 
sense of tradition, loss of language, and alienation.  Colonialism is the cultural invasion 
of one’s being, transforming not only the individual, but the mass.  Apel (1999:150) 
explains: 
 When one considers the political realties that characterize the world of today, one 
 can find, even in liberal democracies, many examples of naïve strategical versions 
 of the culture-centric claim of sticking to a community-bound value tradition. The 
 practical consequence of this position in most cases is the public suggestion of an 
 assimilation of the foreigners or the minorities to the dominant life form. 
 
For Filipinas/os and Filipina/o Americans, the orientation of understanding colonialism 
requires the understanding of power, culture, and narrative.   
 The disturbance in the domain of cultural reproduction influences a loss in 
cultural meaning.  This interruption influences one’s culture through the loss of language, 
identity, and tradition.  Nieto (2000: 4) describes, “…Losing one’s culture and language 
is too high a price to pay for academic success and social acceptance… culture and 
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language help define the very soul of a people, to insist on wiping them out is both an 
unusually cruel strategy, and in the end, a counterproductive one.”  Rooted within 
language, tradition, and history the sustainment of culture is critical to one’s existence.  
Ricoeur articulates (Kearney 2004:137): 
 A society where narrative is dead is one where men are no longer capable of 
 exchanging their experiences, of sharing a common experience… To give back a 
 memory is also to give them back a future, to put them back in time and thus 
 release them from the ‘instantaneous mind…’ The past is not passé, for our future 
 is guaranteed precisely by our ability to possess a narrative identity, to recollect 
 the past in historical or fictive form. 
 
Critical to this study is the desire to recollect about the past and to transform the colonial 
Filipina/o narrative within a medium to educate, as well as culturally produce and 
cultivate change advocates. 
Summary 
The historical, social, political, and cultural manifestations of the Pin@y 
Educational Partnerships reveals a story tied to Filipina/o and Filipina/o American history 
and identity.  Understanding the indigenous past, the colonial influence, the long history 
of migration of the Filipina/o to America, the fragmented understanding of a cultural 
identity, and the philosophy and lens to articulate and challenge oppression through 
education are influences that have shaped the PEP program.  These experiences embody 
the urgency to address the cultural hegemony of Filipina/o American youth.  These 
narratives disclose a critical history in redefining identity to draw upon a connection to 
the Philippines and the upliftment of the Filipina/o in relation with the other. 
Chapter Four includes a review of the theoretical framework that is set forth to 
guide this research inquiry.  A critical hermeneutic framework will be discussed in 
articulating the orientations of this research project. Through the domains of Ricoeur’s 
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mimesis, narrative identity, and communicative action I will discuss how these spheres of 
influences articulate new understandings of Filipina/o American Studies and identity.    
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CHAPTER FOUR 
 
THE RESEARCH PROTOCOL 
 
Introduction 
This research was conducted through a critical hermeneutic lens that explores the 
experiences of former teachers and students of the Pin@y Educational Partnerships 
(PEP).  The praxis of teaching and learning of Filipina/o American studies presents an 
appropriation of a critical Filipina/o American identity.  The theoretical framework 
undertaken in this study is through a critical hermeneutic framework.  This chapter covers 
the research process I used for this study through: the theoretical framework-research 
orientation; research protocol; pilot study; learning through a critical hermeneutic 
research and its implications; timeline and research journal; and the background of the 
researcher.  Ricoeur (1984: 53) expresses, “It is the task of hermeneutics… to reconstruct 
the set of operations by which a work lifts itself above the opaque depths of living, 
acting, and suffering, to be given by an author to readers who receive it and thereby 
change their acting.”   
Rooted within this framework are the roles of the researcher and the research 
participant, text, conversation, interpretation, and refiguration.  Herda (1999: 2) 
articulates: 
 The work of participatory research is a text created by the researcher and the 
 research participants that opens the possibility of movement from text to action.  
 The text refigures the world under consideration and, in so doing, engenders new 
 possible worlds in the shared meanings obtained among the members through the 
 research act. 
 
This reveals a reading of historical texts for reflection, understanding, and action.  
Uncovering the narrative identity of PEP discloses how Filipina/o American history is 
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articulated through the praxis of teaching Filipina/o American studies.  PEP unites the 
manifestation of Filipina/o American history of the present as a means to articulate social 
and personal issues that influence students and teachers identities.   
Theoretical Framework: Research Orientation 
 This research derived its theoretical orientation from a critical hermeneutic 
tradition.  Through an interpretive anthropological and participatory inquiry, this 
orientation and approach serves as praxis of unraveling narratives based on the 
recollection of memory and conversation.  For example, the narratives of former PEP 
teachers and students will surface in conversations and will shape the basis for reflection 
through the theoretical domains of: mimesis, narrative identity, and communicative 
action. 
 The following critical concepts serve as a basis to the process and protocols of 
participatory inquiry.  The ontological theoretical relationships of Heidegger, Gadamer, 
Ricoeur, and Habermas, reveals the practical application of field-based hermeneutic 
research and the formation of community (Herda 1999).  Herda (1999: 57) states:  
Human understanding is circular.  It is comprehended in terms of the temporal 
structure of Being-in-the-world, which is a historical process.  In this historical 
process traditions and communities are maintained and extended over time in 
different sociopolitical contexts.  Understanding, then, does not take place in a 
culminating achievement, but is an unfolding of time. 
 
Language, conversation, history, and tradition provides a disclosure of worlds between 
the reader and the text.  This reading reveals a better understanding of the self and others 
through Dasein, or Being-in-the-world (Herda 1999). 
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 The critical hermeneutic orientation brings forth a manifestation of meaning and 
understanding of our worlds.  This allows for the researcher to read, explore, and engage 
in conversation with others.  Herda (1999: 82) explains: 
Interpretation can provide a description of our knowledge, of the satisfactory and 
unsatisfactory conditions we have created normatively, while revealing false 
criteria that can be examined critically and acted upon.  The purpose of 
participatory research is to create conditions whereby people can be brought into 
being. 
 
This process allows for the revelation of identity and narrative through an exploration of 
history.  Herda’s orientation to the process and protocols of participatory inquiry serve as 
a mode to uncover the experiences of young Filipina/o Americans that have undertaken 
paths toward social justice through education. 
Research Protocol 
 The purpose of a hermeneutical participatory research is to: “Create 
collaboratively a text that allows us to carry out the integrative act of reading, 
interpreting, and critiquing our understandings.  This act is a grounding for our actions.  
The medium of this collective act is language” (Herda 1999:86).  The beginning part of 
the protocol entails the entrée to the research site, research categories, and language.  
Followed by a description of the research site, research conversation guidelines and 
questions, and the research conversation participants.  The last portion of the research 
protocol entails the data collection and text creation along with the data analysis and 
presentation. 
Entrée to the Research Site 
 As the Associate Director of Curriculum Development for PEP, the entrée onto 
the research site does not present any challenges.  The participants for this study were 
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identified as current and former PEP teachers, students, and board members who have 
participated in the PEP program.  The initial contact with participants was in person to 
conduct the research inquiry.  Follow-up conversations were also conducted to provide an 
in-depth and enriching reflection of our previous conversations. 
 Participant selection consisted of various members who have participated in the 
PEP program in various capacities.   I selected nine participants who represent various 
identities.  This provides a plurality of perspectives to uncover how the PEP program has 
transformed their cultural identity in relation to their lifeworlds.  Each person received 
the following communication in the sequence of our interactions: 
• A letter of invitation, which described the research focus and what is required, 
and offer possible guiding questions and topic themes, as shown in Appendix A. 
 
• A letter of confirmation once the research conversation date and time have been 
established, as shown in Appendix B. 
 
• A consent form to be signed by each research participant, as shown in Appendix 
C. 
 
• A follow up letter of appreciation and thanks following the research conversation, 
shown in Appendix D, along with the transcription of our conversation. 
 
• A summary of research findings at the completion of analysis and writing is 
possible. 
 
Research Categories 
The analysis was conducted from three research domains: mimesis, narrative 
identity, and communicative action. These three research categories explored particular 
inquiries of this study.  These domains, it shed an in-depth insight on the events of 
history, the creation of identity, and the basis for reconfiguration.  Conversation text was 
specifically examined to identify how former and current PEP teachers and students were 
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shaped by the learning and teaching of Filipina/o American Studies, their choice in career 
paths, and their influence in molding the PEP curriculum.  
Ricoeur and Mimetic Orientation 
 Ricoeur (1984: 52) expresses, “Time becomes human to the extent that it is 
articulated through a narrative mode, and narrative attains its full meaning when it 
becomes a condition of temporal existence.”  Mimesis serves as an interpretive means to 
understand history as well as refiguring it.  Mimesis1 describes the plot or history of a 
text or narrative.  Herda (1999: 57) clarifies: 
 The world we live in is a conglomeration of expectations drawn from what came 
 before us.  Our personal worlds are inserted within, and shaped by, a broader 
 linguistically and culturally determined weave of relationships, interactions, and 
 possibilities making up an ideology or shared worldview. 
 
The interpretation of text provides an understanding of storied symbols within time and 
space.  Text opens up the possibility for reason, hope, and understanding.  It provides 
insight on how our society constitutes meaning and value.   
 Mimesis2, Ricoeur defined this means as a process of configuration.  Telling the 
story in the present in recollection of the past.  As a result, a new narrative emerges and 
the cultural meanings are transformed.  Ricoeur (1984: 67) describes:  
 To follow the story is not so much to enclose its surprises or discoveries within 
 our recognition of the meaning attached to the story, as to apprehend the episodes 
 which are themselves well known as leading to this end.  A new quality of time 
 emerges from this understanding. 
 
Mimesis2 explained the form and possibility toward enriching or transforming narrative.  
Ricoeur (1989: 295) explained, “Our ultimate interest in doing history is to enlarge our 
sphere of communication.”    
 48 
 Ricoeur (1984) describes mimesis3 as the refiguration or imagination of 
possibilities towards a new narrative. Kearney (2002: 137) asserts:  
 The mimetic role of narrative… is never fully absent from history-telling even as 
 it is fully present in fiction-telling.  That is why I am arguing that we shall never 
 reach the end of the story.  We shall never arrive at a point, even in our most 
 ‘post’ of postmodern cultures, where we could credibly declare a moratorium on 
 storytelling.  
 
The power of imagination and the power to create narrative is the understanding of the 
past, present, and possibilities of the future.  Ricoeur (1984: 54) describes the threefold 
mimesis as, “The destiny of a prefigured time through the mediation of a configured 
time.” 
Narrative Identity 
Narrative identity involves the orientation of time, history, and the formation of 
identity in relation to events of struggle and survival.  Herda (2007: 15) voices: 
“A narrative can bridge differences among people and can also house changes in a 
specific individual.”  Narrative allows us to construct our own unique identity based on 
our experiences, and through what we project and anticipate.  “Through the creation of 
plot people invoke a dynamic process that provides a way to imagine new possibilities for 
themselves in the their current lives” (Herda 2007: 15).  Ricoeur (1991: 435) adds: “It 
seems that our life, enveloped in one single glance, appears to us as the field of a 
constructive activity, deriving from the narrative intelligence through which we attempt 
to recover… the narrative identity which constitute us.”  Narrative identity enables for 
emplotment, in relation with others, which sets for the creation of new identities in 
understanding the past and future that is projected in the present.   
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Ricoeur (1992) describes narrative identity within the polarities of idem, or self-
sameness, and ipse, or selfhood.  Idem and ipse is situated within a temporal space where 
both traits overlap.  Ricoeur (1992: 121) expresses: “Habit gives a history to character, 
but this is a history in which sedimentation tends to cover the innovation which preceded 
it, even to the point of abolishing the latter.”  The idem-identity characterizes a nation, 
person, or organization through a constant nature.  Ricoeur (1992: 121) explains: 
“[Idem]… constitutes a trait – a character trait, a distinctive sign by which a person is 
recognized, reidentified as the same – character being nothing other than the set of these 
distinctive signs.”  Contrary to idem, the ipse-identity represents the innovative and ever 
changing essence of one’s character. 
Ipse reflects the transformative nature of identity throughout time (Ricoeur 1992).  
Ipse constitutes an identity throughout a permanence of time that explains an ability to 
initiate or innovate new ways of selfhood.  The domains of idem and ipse establish the 
formation of narrative identity.  Ricouer (1992: 148) explains: “ This mediating function 
performed by the narrative identity of the character between the poles of sameness and 
selfhood is attested to primarily by the imaginative variations to which the narrative 
submits this identity.”  The polarities of idem and ipse inform the creation of one’s 
narrative identity to understand the present through the past and imagined future. 
The research data, within the domain of narrative identity, revealed a vast amount 
of themes in comparison to the other research categories of mimesis and communicative 
action.  My research conversations unveiled various narratives of identity in relation to 
teaching and learning Filipina/o and Filipina/o American Studies.  The data explained the 
critical role of identity in raising one’s horizon to understand their families’ history, the 
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narrative identity of Filipina/o Americans, and the possibilities to reconfigure identity and 
community.  Narrative identity also disclosed the importance of decolonization to 
transform their sense self, as well as others, to change the orientations of creating 
community, mentorship, leadership, and traditions of education. 
Communicative Action 
Through a reciprocal exchange of conflicting ideas, communicative action voices 
a plurality of perspectives towards an orientation towards a new consciousness and being. 
Communicative action presents a shared language and integration of various perspectives 
that leads to action.  Habermas (1998: 18) states:  
Communicative action… depends on the use of language oriented to mutual 
understanding.  This use of language functions in such a way that the participants 
either agree on the validity claimed for their speech acts or identify points of 
disagreement, which they conjointly take into consideration in the course of 
further interaction.  
 
Communicative action through discourse allows for socialization and cultural 
reproduction.  
Research Site 
 The research took place in the San Francisco Bay Area.  I met participants in 
various locations of residence, work, various Filipino American community based 
organizations in San Francisco, and colleges and universities.  I also attended weekly 
general PEP meetings and PEP school sites.  Other locations for my research were 
academic and community conferences where PEP participated through in panels, 
workshops, and presentation of papers. 
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Research Conversation Participants 
 This research follows the Human Subjects regulations of the University of San 
Francisco (Appendix E).  Research conducted in the field requires the format of research 
protocol and is initiated with people who have consented to participate.  The data is 
articulated through the interpretation of the reader.  Ricoeur (1991: 432) expresses:  “It is 
the act of reading which completes the work, which transforms it into a reading guide 
with its zones of indetermination, its latent richness of interpretation, its ability to be 
reinterpreted in novel ways within historical context that are always a new.”  This act of 
reading informs the manifestation of the narratives contributed by the research 
participants. 
The research participants of this study are current and former participants of the 
PEP program.  This study represents a larger female presence than males.  The disparity 
of gender representation was not by design, but the availability of the research 
participants.  These participants represent a diverse collection of former or current PEP 
teachers, students, or board members. I have conducted nine formal conversations.  
Conversations focused on how their involvement in the PEP program transformed their 
identity through the praxis of learning and teaching Filipina/o American Studies.   
Background of the Research Participants 
 The following is a brief background of each of the conversation partners in this 
study. 
Angelica Posadas 
 
 Angelica Posadas is known as the “pipeline” of PEP.  She embodies this pipeline 
as being the first PEP student to move up the ranks from teacher to site coordinator of 
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PEP.  As a second generation Pinay from the Excelsior Neighborhood of San Francisco, 
Angelica played a critical role in establishing PEP.  As one of the first PEP students at 
Balboa HS, she organized her peers to integrate PEP as the first Filipina/o American 
studies course to be offered in SFUSD.  She graduated from SFSU Asian American 
Studies in 2007 and currently works at the Community Youth Center (CYC), formerly 
known as the Chinese Community Youth Center, as the Youth Employment Specialist.  
In her fifth year in PEP as coordinator and teacher, her work is guided by her pursuit for 
social justice. 
Aristel de la Cruz 
 As an impressive and critical Hip Hop emcee, producer, comedian, scholar, and 
organizer, Aristel de la Cruz utilizes these forms to spread political, cultural, and 
educational awareness in his community.  A second generation Pinoy, born and raised in 
San Francisco, he attended Balboa HS and San Francisco State University, where he 
received his BA and Masters in Education with an emphasis in Equity and Social Justice. 
He has worked closely with students of all ages and backgrounds throughout San 
Francisco as a teacher, tutor, and youth worker.  In his five years of involvement in PEP 
has included being a former PEP Longfellow Elementary teacher and current Balboa 
Teacher and Curriculum Coordinator. 
Aldrich Sabac Jr. 
 Hailing from Stockton, CA, Aldrich Sabac is a brilliant songwriter, producer, 
spoken word artist, and educator.  Aldrich, is a second generation Pinoy, who has been 
involved in PEP for the past three years as a former PEP Longfellow teacher and current 
PEP Balboa Teacher.  Outside his work with PEP, he has been involved with various 
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church, community, and student groups such as: St. George Church, Little Manila 
Foundation of Stockton, and SFSU’s Pilipino American Collegiate Endeavor (PACE).  
Aldrich will be graduating from SFSU as a double major in Sociology and Asian 
American Studies and is currently pursuing a Masters in Education/Credential program. 
Sharon Paray 
 Growing up in a military family, Sharon’s experience has been one that captures a 
global worldview.  As a daughter of a serviceman, Sharon is a second generation Pinay, 
who has lived in various areas of the world such as: Japan, Germany, the Middle East, 
Texas, and is currently living in San Francisco.  As a Pinay nurtured in various locations 
of the world, her understanding of identity came when she enrolled at SFSU in 2007.  
With a background as a culinary chef, entrepreneur, and educator, Sharon provides an 
eclectic perspective to the PEP space.  Sharon graduated with a double major in Business 
and Asian American Studies at SFSU. 
Liza Gesuden 
 Raised in Fontana, CA, Liza’s journey entails a voyage of seeking peace, clarity, 
community, and personal transformation.  Liza, a second generation Pinay, is currently a 
PEP teacher and program coordinator at Burton HS.  Unique to the PEP space, Liza is a 
certified credential teacher who currently teaches English at Oakland School of the Arts.  
Liza’s work stems from her roots as a spoken word artist, healer, and educator.  She is 
currently working on her Masters in Social Justice Education at SFSU, where her work is 
centered on Filipina/o American decolonization. 
Nicollete Magsambol 
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 Growing up in Santa Rosa, CA, Nicollete Magsambol, also known as Nikkie, is a 
new mother and second generation Pinay.  Nikkie primarily works with Filipina/o and 
Filipina/o American youth from two major neighborhoods where Filipinas/os reside in 
San Francisco: the South of Market (SOMA) and Excelsior.  Nikkie’s involvement in 
PEP has stemmed from being a former PEP Balboa Teacher, Longfellow Elementary 
Teacher and Coordinator, CCSF Teacher and Coordinator, and currently is the PEP 
James Denman Coordinator.  In her seventh year in PEP, Nikkie has been instrumental in 
the expanding PEP to the elementary and middle school sites.  Nikkie graduated with her 
Masters in Asian American Studies in 2006 and is now the Program Manager for the 
Asian Youth Prevention Services (AYPS) at the Filipino Community Center.  She also 
has the endeavors of becoming a middle school teacher in the future. 
Jonell Molina 
 Jonell Molina, a second generation Pinoy, is represented as the “philosopher” of 
PEP.  In his seven years with PEP, Jonell has worked as a former teacher and coordinator 
at Balboa HS and CCSF.  He is currently the Coordinator of the MALONG Project where 
he coordinates a support network for both PEP students and teachers.  Jonell has a 
Masters in Education from the Equity and Social Justice Program at SFSU and is 
currently working at the Vietnamese Youth Development Center (VYDC) in the 
Tenderloin Violence Intervention Prevention Program as Case Manager and youth 
advocate.  Jonell is also an avid graffiti artist, poet, and philosopher. 
Sheridan Marie Estacio 
 Known as Marie in her close circle of friends, she was involved with PEP from 
2005-2009.  Marie’s experience, as a second generation Pinay, is rooted in her upbringing 
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in the Middle East, Midwest America, and in Hayward, CA.  Marie’s work as a former 
PEP Teacher and Coordinator at Longfellow Elementary helped sustain and settle the 
program at that site.  She is currently a graduate student at UCLA School of Education 
where she hopes to obtain a Masters and Credential to teach elementary youth. 
Allyson Fernandez 
 Allyson Fernandez is a former PEP CCSF student and current Board Member.  
Her journey as a second generation Pinay stems from her experience growing up in 
Pittsburg, CA.  Her trials and tribulations of jumping around various city colleges in the 
Bay Area landed her in a PEP class in 2007 at CCSF.  Allyson also brings with her a vast 
amount of service through her work in the hemophiliac community as a board member of 
Hemophilia Foundation of Northern California.  As a current student in Ethnic Studies at 
UC Berkeley, Allyson hopes to become a professor in Ethnic Studies and follow in the 
footsteps of her mentor Dr. Allyson Tintiangco-Cubales.  
Description of Research Participants 
 In Table 2 below, are the profiles of the research participants.  This table provides 
information about their roles in PEP, gender, age, and involvement.   
Table 2: Profiles of Research Participants  
Name Title Gender Age 
Range 
Involvement in PEP 
Angelica Posadas PEP Balboa Site 
Program Coordinator 
Female 20s • Former PEP student 
and teacher  
• current coordinator 
Aristel de la Cruz PEP Balboa Site 
Curriculum 
Coordinator 
Male 20s • Former Balboa HS 
student 
• Former PEP 
Longfellow Teacher  
• Current coordinator 
Aldrich Sabac PEP Balboa HS 
Teacher 
Male 20s • San Francisco State 
University Graduate 
• Former PEP 
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• Longfellow Teacher, 
• Current PEP Balboa 
HS Teacher 
Sharon Paray PEP Balboa Teacher Female 30s • Former PEP Balboa 
Teacher 
Liza Gesuden PEP Burton HS 
Program Coordinator 
Female 30s • PEP Burton HS 
Teacher,  
• Current PEP Burton 
Porgram Coordinator  
• Credentialed HS 
Teacher at Oakland 
School of the Arts 
Nicollete 
Magsambol 
PEP Denman MS 
Coordinator and CCSF 
Coordinator 
Female 20s • Former Balboa and 
Longfellow teacher 
and Coordinator 
• Former PEP CCSF 
Teacher and 
Coordinator 
• Current Denman MS 
coordinator. 
Jonell Molina PEP CCSF 
Coordinator 
Male 20s • Former PEP Balboa 
Teacher and 
Coordinator. Former 
• Former PEP CCSF 
Coordinator. 
• Current Coordinator of 
our Mentorship and 
Support Project 
Sheridan Marie 
Estacio 
PEP Longfellow 
Elementary 
Coordinator  
Female 20s • Former PEP 
Longfellow teacher 
and current 
coordinator. 
Allyson Fernandez PEP Board Member Female 20s • Former PEP CCSF 
student  
• Current PEP board 
member. 
 
Research Conversation Guidelines and Questions 
 Three theoretical categories served as guidelines for the research conversations, 
which explored the socio-cultural and political influences that have shaped the identities 
of the participants.  The interview questions do not intend to solicit specific answers, but 
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are used as a guide that will lead to conversation and understanding.  The following are 
the three research categories: 
• Mimesis – the historical orientation of understanding one’s being and 
understanding. 
 
• Narrative Identity – through mimesis understanding the nature and story of past, 
present, and future identity.  
 
• Communicative Action – how language, discourse, and imagination serve as a 
means to emplot new understandings. 
 
In the context of these categories, the research questions engaged the participants to 
explore various events in their life that continue to shape and influence their work for 
social justice.  Table 3 listed below, is organized by research domain and sample research 
question that maybe asked in this research: 
Table 3: Research Domains and Questions 
Research Domains & 
Description 
Sample Research Questions 
Mimesis • When were you exposed to Filipina/o American 
Studies? 
• How did you get involved with the Pin@y Educational 
Partnerships (PEP)? 
• How has PEP transformed your life? 
Narrative Identity • When did you realize you were Filipina/o American?   
• What was your story that informed your cultural 
identity?   
• Has PEP transformed your identity? And if so how?  
• Do you think PEP is transforming the field of Filipina/o 
American studies? 
Communicative 
Action 
• How does the praxis of teaching and learning Filipina/o 
American studies inform your identity and emplot new 
ways of understanding Filipina/o American identity? 
 
Data Collection and Text Creation 
 Data was collected through recorded conversations that were transcribed. 
Documents such as: publications, curriculum, lesson plans, and media were also collected 
as data.  In addition, a research journal was kept to record observations and reflections 
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throughout the research process. This also included the documentation of all informal 
conversations. 
 Prior to all conversations, permission was secured for both digital recording and 
the use of data, along with the participant’s name, in the dissertation and subsequent 
publications.  All conversations were given to the research participant for reflection, 
review, and corrections.  A second conversation was scheduled if necessary and if time 
permitted.  The final copy of the edited transcripts was given to the participants.  This 
revealed “in front of the text” (Ricoeur 1992: 141) for interpretation, appropriation and 
application.  It is this final text that was used for the analysis.  Other data that was 
documented were derived from articles, documents, books, my research journal, and 
Internet sites. 
Data Analysis and Presentation 
 The data analysis followed the protocol derived from Herda (1999: 98-100) as 
follows: 
• Development of themes and categories that are relevant to the conversations’ texts 
with the anticipation that some of the initial categories may be altered as new 
understandings emerge from the research process. 
 
• Transcription of taped conversations to fix the discourse. 
 
• Examination and identification of significant statements in light of the theoretical 
framework of critical hermeneutics and interpretive anthropology. 
 
• Provision of the opportunity for follow-up conversations with participants and 
other contacts. 
 
• Review of conversation texts and other data for groupings of themes and sub-
themes within each category. 
 
• Identification of learning experiences and new understandings of participants that 
take place during the research process. 
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• Review of the data for emerging implications and topics that might merit further 
research. 
 
Data analysis was organized into three sections: the preliminary analysis, the secondary 
analysis, and the interpretive assessment and implications.  The preliminary analysis of 
data was primarily descriptive.  This analysis conveyed the story, contextualizing greater 
emphasis on data and less emphasis on theoretical discussion.    
Research Journal 
 The research journal is another source of data, which uncovered personal 
thoughts, reflections, and revelations.  According to Herda (1999: 98) the research 
journal is: “The life-source of data collection process for in it goes the hopes, fears, 
questions, ideas, humor, observations, and comments of the researcher.  A forthright and 
well-documented log will show remarkable changes over time….” Journal reflections and 
personal insights provided a documented grasp of events and the growing relationship 
between the researcher and conversation participants.  The research journal provided a 
depiction of ideas and experiences, which enhanced the text from the interactions with 
research participants (Herda 1999).  
Research Timeline 
 In November of 2007, my pilot study served as a guide that set the stage for this 
research.  I successfully defended my dissertation proposal in the April of 2009.  I 
conducted my research and documentation from May 2009 to November 2009 and began 
the data analysis process and dissertation writing in December 2009, concluding this 
process in February 2010.  The defense is in April 2010.  I will continue my literary 
research and current data collection from May 2009 to November 2009.  Data analysis 
will begin October 2009 and conclude in February 2010.  
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Media Data 
Media resources such as: audio recordings, video recordings, and photographs 
were used to gather data.  The documentation of events provided a capturing of time and 
context that serves as a form of re-remembering.  It also reflected the action of the text 
that described the forms, expressions, and meaning of the event.  The gathering and 
analysis of media enhanced the text by reflecting the moment and meaning of the events.   
Pilot Field Study 
 I conducted my pilot study in November 2007 with the Associate Director of 
Program Development, Arlene Sudaria Daus-Magbual.  Arlene is a Filipina American, 
Pinay, who was born in Los Angeles and grew up in the urban and suburban communities 
of Long Beach and Riverside, California.  She graduated from UC Riverside in 2001 with 
a degree in Political Science and from San Francisco State University (SFSU) in 2004 
with a MA in Asian American Studies.  Arlene is continuing her academic career in her 
pursuit of a doctorate degree in Educational Leadership at San Francisco State 
University.   
Her experience within PEP provides an enriching and profound text in the daily 
operations of PEP.  Arlene’s general role encompasses the following responsibilities: 
fundraising, grants, budgeting, organizational planning, training and mentoring of PEP 
teachers and coordinators, and serving as PEP’s liaison to the city of San Francisco 
through the Department of Children Youth and their Families (DCYF). Although I listed 
a general overview of Arlene’s roles and responsibilities, her valuable presence, 
leadership, charisma, and wisdom is what sustains PEP organizationally.  Arlene’s 
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experience as a former teacher, site coordinator, and current Associate Director, provides 
a comprehensive perspective of PEP.  
 In our conversation, we found that Philippine and Filipina/o American history 
were absent from the discourses of the classroom, as well as the home.  Her painful story 
of searching for a Filipina/o American identity left her marginalized within herself and 
the yearning to fit in.  This story of assimilation draws parallels to the larger legacy of 
colonialism and racism that permeate the identities of people of color.  Arlene expressed 
her experiences living in Riverside, CA, where overt racism played out daily through 
violence and exclusion.  This struggle left Arlene with a conflicted understanding of 
being Filipina American that continued throughout high school.  
Arlene’s exposure to Filipina/o American History started with her older brother’s 
books, such as America is in the Heart, written by famous Filipina/o writer Carlos 
Bulosan.  As a college student at UC Irvine, Arlene’s older brother was enrolled in 
various Asian American History courses that allowed Arlene access to his books.  
Arlene’s involvement in community and campus organizing brought forth a deeper 
understanding of Filipina/o American history and community.  It was through the 
political involvement where she was exposed to learning Filipina/o American history 
from longtime community organizers, activists, and artists.  This motivated her to pursue 
her masters in Asian American Studies and her commitment to social justice work. 
 As a graduate student in Asian American Studies at San Francisco State 
University, the influence of the Pin@y Educational Partnerships allowed Arlene to search 
deeper into the history, experiences, and identities of Filipinas/os globally.  PEP 
uncovered deeper stories of Filipina/o and Filipina/o Americans for Arlene to realize that 
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there was a history of Filipinas/os before Spain.  As a PEP teacher, the responsibility to 
develop curriculum and create lesson plans served as praxis of learning and teaching 
Filipina/o American studies.  The grasp of understanding Filipina/o American history 
deeply informed Arlene’s identity in relation to her students.  This allowed Arlene to 
integrate the experiences of her identity, along with the students, to develop community 
and lifelong relationships of mentorship and support. 
 In reflection of the pilot study, I learned the importance of having an education 
that validates your cultural identity, which broadens one’s horizons to understand the 
historical, social, cultural, and political fabric of our society.  A critical grasp and insight 
of history provides an understanding that influences people to engage within the process 
of social change.  This was indicative of Arlene’s experience of understanding Philippine 
and Filipina/o American history, in relation to understanding herself with others.  Her 
lifelong learning of Filipina/o and Filipina/o American history and experiences allowed 
her to articulate and engage in community efforts that influence youth to partake in their 
communities for social justice.  It also served as a motivating medium for her to pursue 
graduate work as a means to bring to the forefront the challenges and issues that 
Filipina/o American youth encounter.  She also brings forth new understandings that 
address these critical issues. 
Learning through Hermeneutic Research and its Implications 
 Reflecting upon the pilot study above, it allowed me to reflect on the historical 
legacies of colonialism and racism that still permeate today.  These events that led to the 
oppression of Filipina/o American also served as ruptures in history that call for new 
narratives for emplotment.  Strobel (2001: 98-99) voices: 
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To reclaim history at the personal level is to engage in the process of creating a 
collective memory with a people’s history... [Being] able to connect their personal 
struggles to the struggles of Filipino people; connect to the past where people 
have participated in resistance to colonization, and have done heroic deeds. 
 
A critical hermeneutic perspective on Filipinas/os and education brings forth an 
appropriation of a Filipina/o American identity based on a critical historical 
understanding of Philippine and Filipina/o American history.  It allows for the 
articulation of colonial legacies as social spaces for survival and emplotment.  
The purpose of this research is to uncover how young Filipina/o Americans are 
transforming their identities through the praxis of Filipina/o American Studies as former 
or current PEP teachers and students.  A critical hermeneutical approach in unearthing 
these narratives, “Reflects a moral and historical stance… That the creation of a text is 
one way we can see where we have been, where we are, and what future we might 
envision and project (Herda 1999: 89).  The underlying purpose of this research is to 
bring narratives of Filipina/o Americans in education to the forefront, as well as 
addressing the challenges and issues that Filipina/o and Filipina/o American youth face. 
Aligned within a critical hermeneutical framework, the purpose of this research, “do[es] 
not exclude history or set aside our interests when we carry out research, but rather 
include history and interests as the basis for a fusion of horizons, interpretation, and new 
ideas (Herda 1999: 100). 
In anticipation that new understanding will emerge through the data analysis, 
implications for future research and practice that focus on Filipina/o Americans and 
education will be encouraged.  It is hoped that these implications serve as new insights on 
addressing the needs of youth of color by incorporating narratives that have been 
historically ignored.  Through the participatory hermeneutic research process, the hope is 
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to reveal the invisible as visible.  As historically marginalized voices in education, it is 
important for future generations to understand the Filipina/o American experience 
through a critical eye in the formation and socialization of future generations of Filipina/o 
Americans. 
Background of the Researcher 
No History No Self? 
Know History Know Self 
Just like the late great Bob Marley said, “In this bright future you can’t forget your past.” 
And just like that 
The lyrics from the song rang like a Monday morning alarm clock, 
It was like taking the red pill in the movie Matrix, once I took it, I could never go back. 
Once I knew history, I began to know my story. 
I was 15 years old when I finished my first book from cover to cover. America’s in the 
Heart by Carlos Bulosan, began to speak to me with the mix tongue of Ilokano, Tagalog, 
and English. 
The Philippine son, encapsulating the stories of the Manongs who pilled and toiled in the 
Hawaiian Sugarcane fields and the Asparagus farms of Stockton. 
 
I asked my mom, “I never knew there were Filipinos that arrived here in the 30s!” 
And she expressed, “Oh yeah, you know your lolo, he worked in the fields too and to tell 
you the truth that’s how I got my name, he had a white girlfriend name Virginia! 
 
No History No Self? 
Know History Know Self 
Book after book, 
Mentor after Mentor 
Rallies after rallies 
Classes after classes 
I began to peel the layers of history that was imposed on me 
And I began to own my narrative, 
The sediments of the past provide the tension of the present 
Unraveling like a mysterious gift of the future. 
Imagination serves as my creative pathway of what ought to be 
Breaking the mental slavery that have arrested the development of the Filipino. 
Now that I have a daughter 
History, herstory, ourstory are the narrative veins and arteries that will form her being. 
To know history is to know self. 
Know history Know self. 
 
-Roderick Raña Daus-Magbual, Know History...Know Self... 
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 The unraveling of understanding the Filipina/o began in my formative years as an 
adolescent.  As a young Pinoy growing up in the American educational school system of 
the 1980s-1990s, I always had a critical curiosity of: “Where are the Filipinas/os in my 
textbook? How come I don’t see Filipinas/os on TV?  Why did my elementary school 
teachers tell my parents to speak to me in English rather than our native tongue? Why are 
so many Filipinas/os embarrassed to claim they are Filipina/o? Why does it seem like 
every Filipina/o parent want their children to be nurses or doctors? And more 
significantly why is there so much pain and violence in my community?” I would ask my 
parents for answers, but they provided me with simple responses that left me with a sense 
of incompleteness and more questions.  These questions cut into my soul to explore the 
epistemological and ontological understanding of what influenced the identities Filipina/o 
Americans.  This curiosity entailed the true-life realities as a witness to seeing my uncles 
and older cousins join gangs, going to jail, substance abuse, teenage pregnancy, and 
watching my cousins grow up in single parent households.  I would see this cycle 
emulated as I witnessed friends, peers, family members, and students, live through these 
similar painful and violent experiences. 
The motivation behind my research and work has been rooted in my desire to 
understand oppression and power in relation to Filipina/o American issues of identity and 
orientations toward social justice and personal transformation.  These influences serve as 
underpinnings of challenging oppressive forms of distorted communication and the 
journey to transform our world towards a social just and caring society.  From a young 
adolescent searching for Filipina/o American identity, I have been involved in various 
youth programs to uplift our younger generations to unearth counter narratives of people 
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of color as narrators in control of their story as agents of social change.  My role as an 
educator has been rooted in engaging youth through Ethnic Studies by supporting their 
critical exploration of their historical narratives towards hope and action. 
Summary 
 The mimetic framework for this study provided an integration of the Filipina/o 
colonial past and present, but the refiguration of the future towards a process of 
decolonization.  Strobel (2001:20-1) communicates: 
 For educators of Filipino children and adults, understanding the nature of the 
 Filipinos’ colonial history and the process of decolonization may inform 
 pedagogical methods that can create spaces for the emergence of voice, for the 
 retelling of stories and repressed memories, and for creating educational 
 expectations that do not negate this emerging voice. 
 
Mimesis2 and Mimesis3 allows for the contextualization and reason to take action based 
on tradition, language, critical vision, and action.  Understanding the colonial influences 
that disrupt cultural reproduction, social integration, and socialization serves as a medium 
to emplot and culturally produce new understandings and narratives.  Through 
conversation and creativity, “[W]e imagine ourselves acting and inhabiting a world with 
indirect reference to the world in mimesis1.  There is a new possibility for living our lives 
and carrying out our policies when we critique our taken-for-granted world” (Herda 
1999: 79). 
 Chapter Four described the protocol used in this research to study and interpret 
the influential nature of the Pin@y Educational Partnerships.  The conceptual framework, 
overview of the pilot study, and the background of the researcher were also included.  In 
the Chapter Five, I present narratives of current and former PEP teachers and students 
and share how their experience in PEP have transformed their lives.  Chapter Six follows 
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with a secondary analysis of the conversation data.  Chapter Seven closes this study 
through a summary of findings, implications, personal reflection, and conclusions.
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CHAPTER FIVE 
 
DATA PRESENTATION AND PRELIMINARY ANALYSIS 
 
Introduction 
 
In this chapter, I present nine formal conversation partners who contributed to this 
study.  These stories reveal personal narratives of: what it means to be a PEP teacher 
and/or student, the appropriation of a critical Filipina/o American identity, the fostering 
of community, and the possibilities for hope and action. These stories articulate the 
importance of Ethnic Studies in supporting and encouraging Filipina/o Americans within 
the field of education.  Speaking on the presence of Filipina/o Americans within higher 
education, Lawsin (1998: 195) adamantly voices: “We are in the academic pipeline, now let 
our people flow!  By teaching Filipino American studies…we provide a mechanism which 
can keep academia accountable to the growing community and vice versa….” The 
narratives in this chapter vividly express the importance of having political, cultural, 
historical, and social educational spaces for Filipina/o Americans to engage in 
community action and reconfiguration of identity.  
 
Figure 4: PEP Students at 40th Anniversary of Ethnic Studies Conference on October 7, 2009 at 
SFSU 
Photo by: Roderick Daus-Magbual 
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At the 40th Anniversary of the Ethnic Studies Conference at San Francisco State 
University, a room full of anxious Filipina/o immigrant and Filipina/o American adolescents 
awaited the Filipina/o arts and activism workshop facilitated by the Pin@y Educational 
Partnerships.  A PEP teacher stepped to the center of the classroom, gazed across the room, 
and recited a spoken word piece to entice the student’s attention.  He captured their 
imaginations through rhyme and narrative that encapsulated Filipina/o resistance and 
survival stories.  Words of Lapu-Lapu, Katipunan, Gabriela Silang, and the Manong 
generation rolled from his tongue.  The eyes of these young people were mixed with 
curiosity and passion for more.  He then concluded his verse: 
It’s the time that we walk on  
To reclaim the path that has been lost  
And all that has been changed 
The history that flows through these Filipino veins  
Because in order to inform it must come from the pain 
My folks, my kin, my people we  
My past, my present, our history 
One love, one struggle that’s truth to me  
Rise up let’s take back our community 
 
Along with the handful of workshops and panels that PEP presented, this particular 
depiction encompassed the tension of the present in understanding Filipina/o American 
history, narrative, identity, and the urgency for action.   
 This spoken word piece, written by Aristel de la Cruz, embodied the hope, vision, 
and work of PEP.  Through curriculum building, lesson planning, training of teachers, and 
the relationships created with students through the K-college pipeline, PEP uses a critical 
Filipina/o American historical lens to engage students to understand identity and narrative in 
becoming agents within their communities.  This particular moment serves as a smaller 
story to the larger narrative of what PEP encompasses.  In the following pages, the voices of 
current and former PEP teachers and students reveal stories of personal transformation, key 
moments within PEP, and narratives of hope and action.  Through our conversations, I 
present a new orientation of educational leadership, which supports and encourages a critical 
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Filipina/o American studies curriculum and the advancement of Filipina/o Americans within 
the field of education. 
No History No Self, Know History Know Self 
In the summer of 2009, PEP hosted the 2nd Annual Kapwa Conference at San 
Francisco State University.  Well renowned Filipina American historian and PEP board 
member, Dr. Dawn Mabalon spoke about growing up in Stockton, CA.  The city of 
Stockton, known as Little Manila, was historically recognized as the largest Filipino 
community outside of the Philippines during the early and mid 20th century.  Dr. Mabalon 
expressed to the crowd: “Being Filipina growing up in Stockton and not learning about 
the historical role of Filipinos is like imagining being Black in Birmingham, Alabama 
and not know who Martin Luther King Jr. is.”  A common theme amongst all my 
conversations was the lack of a historical and cultural narrative of Filipina/o Americans.  
Revilla (1997: 109) proclaims: “We must define who we are as Filipino Americans… 
Educating ourselves about our history and our culture is one way to confront our identity 
crisis.”  My conversations with: Sharon Paray, Nicollette Magsambol, and Allyson 
Fernandez share their personal stories of growing up Filipina/o American and how PEP 
provided a discourse to articulate a critical Filipina/o American narrative and identity.   
Sharon Paray 
 I first met Sharon Paray when she presented a lesson plan on “Pinayism” in a 
class I taught at Skyline College in the Spring of 2008.  What 
caught my attention was her presence and openness, which 
captured the students’ trust and attention. When she became a 
PEP teacher during the 2008-2009 school year, I gained a deeper 
 
Figure 5: Sharon Paray 
Photo by Aldrich Sabac Jr. 
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sense of who she was through her contagious laughter, warming presence, and 
affectionate hugs.  As a cancer survivor, I learned more about her trials and tribulations in 
battling this disease and the importance of understanding her identity as a second 
generation Pinay.  Growing up in various parts of the world, Sharon’s view of a 
Filipina/o American identity was different from others who primarily grew up in 
California.  In discussing Sharon’s understanding of Filipina/o American identity she 
voiced:  
There was nothing permanent here that we can follow and see.  Everything we 
learned was just through what my parents liked. So I thought… that was it, that 
encapsulated what I was suppose to like and what it was to be Filipino. I didn’t 
think there were any other venues or channels where we can be like: ‘oh well we 
could be [that] too.’ 
 
Sharon’s insight is common amongst all my conversations where the understanding of 
Filipina/o American is divorced from a historical narrative. 
 Historical amnesia is shared amongst all Filipina/o and Filipina/o Americans 
research participants.  In our conversation about significant historical figures in Filipina/o 
history, Sharon and I shared: 
Rod: Like how a lot of other Filipino Americans grew up, there [was] a sense of 
community, but there was never ever a historical figure or things that are 
connected like oh yeah, “There’s Jose Rizal!” But I never knew who he was.  
 
Sharon: I felt like they were only names, I remember I was talking to my dad and 
he use to talk about Bonifacio and it was brief and everything was brief tidbits, 
but never like a full on history of like why was this person important? Why 
should I know about them? And because my father never put it in a context, that 
this person was important. Yeah it was more like: ‘Yeah that guy!’  
 
Rod: like I felt it was like unimportant  
 
Sharon:  Yeah! 
 
Rod: its like parents said: ‘Rizal,’ but there is… a disconnect….  
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The absence of Filipina/o and Filipina/o American history in family settings left many 
Filipinas/os without an understanding of history, narrative, or identity.  Kearney (2002: 4) 
states: “Narrative provides us with one of our most viable forms of identity – individual 
and communal.”  Influenced by generations of colonialism, Filipina/o and Filipina/o 
American identity remains an issue that is constantly challenged and questioned. 
 The lack of Filipina/o American studies curriculum in our educational settings 
also played a critical role in the crisis of identity amongst Filipina/o Americans.  Many 
immigrant Filipina/o parents depend on the educational system as the sole medium for 
knowledge and pathway towards success in American society.  Many of my 
conversations in this study shared similar experiences where learning about Filipina/o 
and Filipina/o American history was irrelevant in comparison to what we learned in 
school.  Sharon conveys: “My parents were just big on whatever you learn in school is 
what should be retain[ed].  And if I’m not learning that, then I should not be retaining it 
you know?  It never bothered me until I moved here.  Until I started understanding that… 
we have a history.”  Sharon’s upbringing is an example of immigrant parents’ trust and 
reliance on the American educational system to achieve the “American Dream.”  This 
master narrative in education reveals a tradition of mystery that lead people of color 
searching for understanding. 
 Sharon found answers to her questions about Filipina American identity when she 
enrolled at SFSU.  Like many of the PEP teachers I conversed with, Sharon learned about 
PEP through Dr. Allyson Tintiangco-Cubales’ Asian American Studies 363 course 
entitled “Survey of Philippine Literature.”  Through this course, Tintiangco-Cubales 
introduced various forms of traditional and contemporary Filipina/o and Filipina/o 
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American literature.  Students are required to participate in a teaching project that 
educates elementary and high school students about Filipina/o American literature. 
Sharon described her experience in the course: 
It wasn’t until I moved here and took [Allyson’s] class and everything started 
connecting and sinking in, but also in that same note how much I have lost by not 
learning it earlier. And somewhat the anger that I felt that it wasn’t around and I 
feel like in this space, this is the right trigger. I really… believe that like this is 
exactly what’s needed right now. 
 
Many of the PEP teachers share Sharon’s experience in Asian American Studies 363 as 
they found their voice and entry into PEP. 
 Sharon’s time at SFSU and her tenure in PEP provided a praxis, which allowed 
her to understand Filipina/o American history through teaching.  The opportunity to teach 
deepened her understanding of what it meant to be Pinay, as well as provided a critical 
space to spread her knowledge to others.  Sharon stated: 
There [are] so many questions out there about me that needs to be answered.  And 
there [are]… generations of people out there that don’t know.  I feel like every 
year I’m gaining a new level…  You start realizing that everyone is growing.  It’s 
not at the same rate, but you’re growing up at the same time and what you get to 
learn here you can apply it anywhere… because its so personal… its so close at 
hand and its close at heart its something undeniable you can’t help but comeback 
because what it does, not just for our community, but for me… I think people just 
comeback because it gives them a sense to completely define themselves because 
they know they’re not done. 
 
PEP teachers are not paid for their work but continue to volunteer in PEP year-after-year 
because PEP provides a space for continuous learning and building community.  PEP’s 
learning space allowed Sharon to explore and articulate what it meant to be Pinay.  PEP 
also served as a training ground to educate her friends, family, and extended community 
about the importance of understanding the Filipina/o American experience.  
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Nicollette Magsambol 
 Droves of laughing, shouting, and shrieks of sneakers enter the large empty 
concrete playground when the lunchtime bell rang at James 
Denman Middle School. Characteristic of many urban schools 
in America, this concrete jungle is without trees or vegetation 
to shade the young people from typical Indian summers in San 
Francisco.  As black and brown adolescents line up for their 
low-cost public school food, echoes of: “Até!” bounces off the 
top of the outdoor cafeteria roof and onto the sweltering 
blacktop.  Known as Até Nikkie to the students, Nikkie exchanges smiles and hugs with 
these youth and a friendly reminder to head up stairs for the PEP lunchtime program.  
Até, meaning older sister in Tagalog, represents Nicollette Magsambol.  Nikkie is the 
only PEP Teacher and Coordinator who has worked with a wide variety of students 
ranging from elementary through college. 
 Similar to Sharon’s experience, Nikkie’s story prior to entering SFSU was one of 
questioned identity.  Nikkie revealed: “I’ve always identified myself as Pinay, but never 
knew the story of it.”  Growing up in Santa Rosa, CA, Nikkie lacked a larger Filipina/o 
community outside her family, which complicated her understanding of Filipina/o 
American identity.  Nikkie stated: 
Growing up in white suburbia, literally white [and] Mexican suburbia, in a 
farming town, you get caught in the dichotomy of being white or being Mexican, 
or you’re something else, or you’re the other. And so not looking a certain way or 
not looking like a typical Filipino, [people] would [ask me] what [is] your 
identity? 
 
 
Figure 6: Nicollette 
Magsambol 
Photo by Verma Zapanta 
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Like Sharon, Nikkie’s understanding of Filipina/o derived from her family.  Nikkie’s 
understanding of a Filipina American identity was left misunderstood and unexplored 
until college because she never learned about the Filipina/o narrative. 
 Nikkie first learned about Filipina/o Americans when she attended community 
college in Santa Rosa, CA.  She conveyed that there was an initial shock and curiosity 
when she learned about the roles that Filipinas/os played in labor organizing and as main 
influences to César Chávez.  This classroom experience persuaded her to explore 
Filipina/o American history further and transfer to SFSU as an Asian American studies 
major.  Nikkie expressed: “I just knew my Filipino side from my family and not until I 
went to SF State that I got exposed to all these Filipino American studies classes and I 
was like wow!  There is a story behind why I call myself Pinay or even know a little 
history of it.”  It was through Nikkie’s participation in the Pilipino American Collegiate 
Endeavor (PACE), a SFSU Filipina/o American student organization, and her 
involvement in Dr. Allyson Tintiangco’s AAS 363 where she was exposed to the local 
San Francisco community and the PEP program. 
A key event in Nikkie’s life in understanding Filipina/o American identity and 
history came as PEP Teacher in the Fall of 2003.  Nikkie described why she stayed in 
PEP for many years: 
I really do it because it’s hella fun! You know, what other space do we have in 
society where you get to teach Filipino American stories?  It’s like telling my 
family story through these lesson plans, like I use my own immigration story, or 
my family’s immigration story and I would go back and forth and how like war 
kind of affected it or how the military have affected it.  
As a PEP Teacher, Nikkie integrated her narrative within the larger narrative of the 
Filipina/o American experience.  Ricoeur (1992: 164) stated: “History is reminded of its 
indebtedness to people of the past... When the historian is confronted with the horrible… 
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the relation of debt is transformed into the duty never to forget.”  Creating curriculum and 
lesson plans to tell her story allowed Nikkie to trace and articulate the life stories of her 
family’s journey and draw connections between history and her lineage.   
Allyson Fernandez 
 On a Sunday afternoon, the PEP Board held their annual Fall retreat at the 
Filipino Community Center.  A tired, but exuberant Pinay 
seized the attention of her fellow board members through her 
summer tale as a Fulbright Scholar in the Philippines.  This 
story, mixed with comedy, humiliation, and purpose filled the 
room with promise.  Herda (2008:15) expresses: “New 
stories… call for people to retain their very being while 
changing aspects of their identity, to remember and forgive, to 
re-tell their story and continue with the promise to themselves that they can, and will, 
play a significant part in the renewing of their lives.”  Allyson Fernandez, a recent 
transfer student to UC Berkeley and former PEP CCSF student who currently serves as 
PEP Board Member, symbolizes the promise of PEP.  She expressed that as a young 
wanderer drifting through various community colleges, PEP provided her with the 
understanding and foundation to realize her potential as a student and as a person. 
 Growing up in Hercules, CA, community isolation and the absence of a Filipina/o 
American narrative brought upon a sense of mystification in understanding her Pinay 
identity.  Allyson professed: 
I went to Pinole Valley High School… I was super experiencing [an] identity 
crisis like crazy. I really tried to distance myself from junior high school from all 
the Pinays that I hung out with… because I didn’t feel like I fit in.  I was… 
juxtapose[d] as a white girl… I went to high school, that’s when I really started 
 
Figure 7: Allyson Fernandez 
Photo by PEP Website 
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feeling like… I don’t fit in with this; I guess I don’t fit with this stereotype.  I was 
really trying to find myself now that I think about it. I didn’t know it then, you 
know? When you’re trying to fit in somewhere like being in band.  I like being 
the only Filipino cheerleader is that ok? And they would really, make a lot of fun 
of me. 
 
Similar to Sharon and Nikkie, the lack of community, history, and narrative of being 
Filipina/o presented an identity crisis for Allyson.  This lack of community created a 
sense of alienation and lack of trust amongst her fellow Filipina/o American peers.   
 Allyson expressed that PEP provided her with the hope and reason to pursue her 
dreams in becoming a future professor in Ethnic Studies.  Allyson emotionally expressed:  
Seriously, looking back at the road where I was on and I hit that fork which 
direction and which way am I really going? I really felt that PEP paved the way 
for where I am now.  It gave me confidence and I always say that line in our 
mission statement you know, ‘underperforming,’ like that was me… Its so 
difficult to really spit what PEP means to me… I really feel that PEP saved my 
life, like I really don’t think I would be at Cal right now, I don’t think I would’ve 
done the Fulbright Program… I feel like I have such a debt to pay you know 
that’s the utang na loob right there. 
In Tagalog, “utang na loob” describes the form of gratitude and indebtedness, where PEP 
served as a medium to express her voice, a space to articulate history through narrative, 
and a discovery of purpose.  Allyson added: 
For the first time in my life I felt wanted, I felt I can’t find a better word then 
completely engaged because it was such a personal experience for me.  Yeah, this 
is an academic course, but it was so self-enriching, you find yourself through 
learning about your own culture and its just… blows my mind. PEP blows my 
mind!  I’m so driven, I’m so motivated like always say I want to be the second 
doctor Allyson right?  And Allyson always says, ‘No you’re going to be the first 
Doctor Allyson Fernandez!’ 
 
The inspiration Allyson found in PEP fueled her fire to engage in academics and go 
beyond the classroom towards community building and action. 
With my daughter in-hand and emotions running high on her reflection of PEP, 
Allyson expressed: 
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One of the reason[s] why I’m so thankful to PEP because it gave me this 
confidence even with my family like my brother and I are so close now and I 
know when it started changing when I really started being a PEP student, even my 
parents… see how serious I am with my life, they’re inspired, its amazing to me 
how PEP can come in and just rock my world in every aspect. 
 
Allyson’s experience in PEP provided a conversational space to explore the complexities 
of being Filipina/o American and the power to emplot her own narrative as a Pinay in 
higher education.  Reflecting on our conversation, I shared with Allyson: 
Hearing your story and all these [conversations] I had with all these PEP 
teachers… always pans me back like… that’s crazy! It’s like we’re are always 
worried about the grants, lets get the grants in… or trying to get our teachers to 
teach better this way and going to the classroom and seeing that light bulb you 
can see it!  The high school students or even the elementary students… It 
rekindles my fire in what I do because… I [become] so engrossed into PEP with 
all the teachers, running the organization, that sometimes [I] forget. 
The accomplishments and growth I have seen in Allyson as a PEP CCSF student are 
simple, yet valuable reminders that keep the spirit and purpose of PEP growing.   
The power of history and narrative and its influential power on understanding 
identity allow for the reconfiguration and growth of a critical appropriated Filipina/o 
American identity.  Ricoeur (1992: 164) states: “Narrative can finally perform its 
functions of discovery and transformation with respect to the reader’s feelings and 
actions, in the phase of action by narrative.”  As explored through the conversations with 
Sharon, Nikkie, and Allyson, the crisis of identity represented a sense of pain, as well as a 
tension to refigure their identities through narrative.  Their experiences in PEP 
centralized their identity to explore their historical, cultural, and political narrative of 
being Filipina Americans and the empowerment to take action as teachers or community 
workers. 
“PEP is My Family My Community” 
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In a medium sized living room, 50 PEP teachers slowly filtered into the space for 
the last PEP faculty meeting and potluck dinner of the 2008-2009 school year.  The 
aroma of traditional Filipino cuisine and affordable fast food filled the living room as the 
typical chill of a Daly City breeze squeezed through the small crack of a window, which 
oversees a foggy silhouette of the nearby BART station.  I witnessed my daughter, 
Amianan, and my niece, Mahalaya, run up and down the halls with laughter and joy, 
alluring high-fives and smiles from PEP teachers; celebrating a year of accomplishments.  
After divulging the potluck dinner, we conclude the night with the traditional end-of-the-
year appreciation circle.  For close to three hours, PEP teachers sit patiently, listening and 
sharing narratives of gratitude, guidance, farewells, and hope.  Offering her final words to 
the PEP circle, with graduate school on the horizon and tears rolling down her face, she 
emotionally expressed: “PEP is my home, my family.” 
Themes of community, friendship, and support emerged through my 
conversations.  As young adults searching to understand identity, narrative, and engaging 
in the act of service, PEP teachers and students use this praxis to fulfill their 
understanding of whom they are as critical Filipina/o Americans.  Ricoeur (1992: 187) 
states: “In this way lack dwells at the heart of the most solid friendship.”  The PEP space 
fulfills this void through: a collaborative exploration of a critical Filipina/o American 
identity; a social, political, cultural space to engage in social justice; and camaraderie.  
Through my conversations with Liza Gesuden, Sheridan Marie Estacio, and Aldrich 
Sabac, share their stories of how PEP serves as a family and community. 
Liza Gesuden 
 Inhales of breath and exhales of mantra verses of: “Ba-tha-la, Ba-tha-la, Ba-tha-
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la” vibrated in rhythmic unison in a SFSU 
classroom.  The healing hymns of “Bathala,” 
described as the great creator in various 
Philippine indigenous beliefs, was integrated in a 
guided meditation of movement and breathing 
exercises to encourage the well being of 
Filipina/o American educators. This workshop facilitated by Liza Gesuden exemplified 
her philosophy of education through the infusion of indigenous spiritually in today’s 
urban classroom. Liza expressed: 
So my notions of spirituality has really been opened up by PEP… I don’t think 
there would be space for me to do a mediation workshop… We can bring in the 
concept like a Bathala meditation you know.  So… through that I feel like that has 
helped me remember who I am.  I think it’s helped [with] my decolonization 
process like remembering these were what our folks believed.  PEP has helped me 
to reframe it in that way.  Its really reclaiming those things and not in these ways 
where things are nostalgic or romantic… But rather this is real wisdom; these are 
real ideas, real practices, and beliefs that can help you in your daily life today…  
If we really reclaim and come back to some of these ideas… we would have a 
way better community. 
 
Through her work in PEP, it has allowed Liza to re-remember, reclaim, and assimilate 
indigenous Filipina/o tradition and practices to transform traditional curriculum 
narratives in Filipina/o American studies. 
 As a person who does not have a teaching credential, but has been involved in the 
education field for most of my professional career, the conversation I had with Liza 
heightened my personal horizon on teacher education programs.  Liza brings forth a 
unique experience in PEP as a credentialed high school literature teacher.  In our 
conversation about teacher education programs and PEP teacher training we shared: 
 
Figure 8: Liza Gesuden 
Photo by: Aldrich Sabac Jr. 
 81 
Rod: All these credential programs. Some people tell me that some programs [are] 
wack. 
 
Liza: I know some folks that were in [teaching] program[s] too and they’re not 
feeling that program either.  I think for me, my program wasn’t social justice at 
all.  It wasn’t about that at all, I mean education is social justice you can’t separate 
that. 
Rod: it’s political. 
Liza: how can it not be?  It was so detached from real life.  It’s like studying it 
and reading about it, I don’t even remember most of the stuff I studied. 
Rod: (laughs) 
Liza: the reason why I didn’t understand it because it’s so not applicable. 
The lack of relevancy and political anchors in education is a critique we share in teacher 
education.  In describing the teacher certification process, Liza adds: “I really think its 
just a paper, its really just a paper because a lot of folks go through credential programs, 
it doesn’t mean you’re a good teacher.”  What I learned from our conversation was the 
absence of care, urgency, relevancy, social justice, and sense of community in teacher 
education programs. 
In our conversation, Liza expressed that the profession of teaching brings forth a 
sense of isolation.  Liza explained: 
[You] become isolated because you’re being too political, which is funny to me 
you know, everything is political right?  Just because my politics is different from 
yours, you’re going to say mine is too political when yours is equally political but 
hella conservative right? And that’s the dominant discourse. 
Going beyond the “teaching-to-the-test” approach, Liza’s teaching philosophy is rooted 
in critical pedagogy that challenges the status quo of education.  Her approach to 
education becomes conflicted with dominant narratives of education that are shared by 
her fellow teachers, which lead to feelings of isolation and insecurity. 
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 Contrary to her teacher credential experience, Liza expressed that PEP provides a 
critical narrative to education, which creates a sense of community, support, and 
transformation.  Liza expressed:  
Yeah it’s a trip because if there was some way we can structure [teacher education 
programs] like how we teach in barangays that’s like totally revolutionary!  
People never teach in groups, you always teach by yourself like this singular 
action… I think [PEP] is going to really have an influence on like teacher ed you 
know?  The field of education and how these programs go about teaching teachers 
because the training that teachers get in PEP is like so much more rigorous than 
the credential program I was in. 
 
A cornerstone of PEP’s praxis is its use of Barangay Pedagogy, which emphasizes the 
communal spirit of pre-colonial Philippine indigenous practices through team teaching 
and learning.  Liza pointed out that an essential need in teaching is having a sense 
community.  Liza explained: “You really need a lot of support right?  And if you don’t 
have that support, you burn out.  I think for a period of time I didn’t want to be a teacher 
anymore.  It was so tiring, but then I had good folks around me.”  What PEP presents, is a 
collaborative teaching experience that fosters community support and critical space to 
challenge various forms of oppression. 
 Liza also points out that PEP is transforming the fields of Filipina/o American 
studies and education through the exposure of Ethnic Studies at an early age.  Liza 
articulated:  
PEP is very centered in the community… Sometimes I feel… Filipino American 
studies is like a place [of] privilege… So if you go to college, you get to learn 
this.  PEP is like: ‘You should be learning this at the elementary school level, the 
high school level you know?’ 
 
PEP is instrumental in promoting and exposing Filipina/o American studies beyond the 
borders of the university to students at the K-college levels.  Liza voiced: 
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[PEP] bring[s] Filipino American Studies into the center of discourse, so I think 
that’s the main thing what PEP does, that’s very different from others…Like 
critical pedagogy its very transformative in… solving problems we want to 
address with the students [and] problems in the community.  I think that PEP is 
very clear about that.  Like we exist because we have problems in our community 
and things need to be transformed and changed so we need to get on another level. 
 
This early exposure to Filipina/o American studies provides students with an 
understanding of Filipina/o American history, identity, and narrative to emplot new 
understandings of community learning and personal transformation. 
 Stressing the importance of the lack of Filipina/o Americans in the field of 
education, Liza expressed that PEP is influential in cultivating critical urban educators.  
Liza explained: 
I think PEP is really influential in that way and I think there are more and more of 
us because it’s a pipeline.  Its like everybody is going go out and be a teacher, or 
be an educator in their community some how, or be an organizer at the university 
level.  Wherever folks are going, folks are going to influence all those places. 
 
Liza’s insight revealed a sense of hope by an extension of a broader PEP community 
through the potential of PEP teachers and students entering various levels of higher 
education.  Liza articulated: “Yeah it will be really interesting to see how folks are going 
to make moves and really challenge the dominant discourse and just the dominant 
paradigm how things are working and how things should work or could work.”  Liza’s 
conversation deepened my understanding of teacher education programs and how PEP 
can serve as a medium in transforming the training, curriculum, and method towards 
teaching urban youth. 
Sheridan Marie Estacio 
 A group of Longfellow Elementary students took center stage at the end-of-the 
year PEP community show.  These students, showcasing various Philippine cultural and 
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contemporary Hip Hop dances, searched for assurance with every movement.  They 
gained a newfound sense of confidence through a small, but 
present figure off stage.  Not ashamed of what her peers in the 
audience were thinking, this teacher twirled, spinned, and 
shouted instructions as her young students emulated each 
movement.  Known as Até Marie by her students, these actions 
represent her love, care, and dedication in serving the youth.  
 As a current Master student at UCLA’s Teacher 
Education Program, Marie points to her experience in PEP as a critical influence towards 
continuing her educational endeavors.  In our conversation, she voiced: 
[If] it wasn’t for you guys helping me and other past PEP teachers… helping me 
and helping me realize its not that hard, ‘Look I can do it! And if you I can do it 
you can do it, you have all the potential.’  Education became reachable for me and 
higher education became more realistic and that’s why I’m getting my masters!  
So yeah! 
Marie expressed that the community learning in PEP provided a sense of hope, self-
esteem, and political purpose in becoming an educator.  Marie expressed: 
PEP has helped me realize what teaching really is.  Its not just… black and white, 
its no way, there’s so many different levels of it.  It taught me different levels of 
how to teach.  It taught me to approach different teachers… It’s taught me how to 
talk to different principals and not be afraid of them. It help[ed] me find myself 
and it helped me find what it really means to be a teacher. I felt like before; it was 
kind of for me, kind of a thing, but its so much more than that, I realized what 
your teaching… can affect students. 
 
Through her transformational experience in PEP, Marie’s growth came from struggles of 
insecurity.  Marie’s experience as a former site coordinator and teacher provided a 
training ground beyond the classroom that supported her leadership and management 
skills to lead her site and navigate through her site’s educational bureaucracy. 
 
Figure 9: Sheridan Marie 
Estacio 
Photo by Aldrich Sabac Jr. 
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 In our conversation, we discussed that when younger students are introduced to 
talking about their culture, it is reduced to the aesthetics of food and dance.  Contrary to 
this common narrative in teaching Filipina/o and Filipina/o American culture, PEP 
introduces elementary school students with a critical and engaging curriculum that 
reflects their histories.   Marie described: 
Its amazing the information our students learn… at such a young age… They 
absorb it and they get it and they know it.  It totally helps them.  I know everyone 
says it, but I wish I had this when I was in elementary school you know?  To… 
help me realize what it means to be Filipino American because… our students do 
know and they encounter what it means to be Filipino, but do they really know? 
They know their family and stuff like that, but the history aspect and things like 
that, they’re like: ‘Wow!  That really happened? And that’s why mom is a nurse?’ 
It totally begins to sink in for all of them and for them to have a root in 
something… You really don’t get anything about being Filipino in any history 
book… if you’re lucky. 
 
Like many of my conversations, a feeling of anger stems from the lack of understanding 
their identity at a young age.  Introducing these narratives early on creates a sense of 
legitimization of their own identity and a connection to a larger historical, cultural, and 
political narrative.   
Along with building academic skills of reading and writing, PEP’s lesson plans 
are also focused on providing students with historical and cultural literacies.  Through 
“show-and-tell” oral history projects, students engage in projects to understand their 
family history, as well as the larger historical and cultural narratives of Filipinas/os and 
Filipina/o Americans.  Marie explained:  
What we did with… the elementary school students, we started with: ‘Ok where 
do you live?  Oh Excelsior? Ok where’s the Excelsior? Ok in San Francisco… 
And then how [did] you end up in San Francisco? Or why are you in California?’ 
And things like that. So [we] build larger, larger, and larger and to help them 
realize: ‘Ok this is why I’m here and this is why I’m becoming the person I am.  
Why I live in the Excelsior, maybe my family just immigrated here and that’s 
[why] we have family here… or my mom is a nurse so we decided to live in Daly 
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City because she works in Seton.’  Things like that, it’s like building upon what 
they know and I feel PEP has helped them fill in the gaps they don’t know. I mean 
we incorporate family, we incorporate language, we do all that, but we help them 
build upon on which are not touched upon. 
 
These lesson plans and projects influence the elementary students to begin at a young age 
to understand their cultural identities and language to name the world.  It also allows 
these students to engage their parents and families to participate in these projects through 
reflection.  This reflection process expands the PEP circle towards the larger community 
that serves as a potential space for community transformation and a deeper sense of 
being.  
Aldrich Sabac Jr. 
 As he strolled into a Monday morning classroom at Balboa High School, carrying 
a guitar bag in one hand, a camera in the other, and a 
computer backpack filled with lesson plans, Aldrich Sabac 
embodied an artist’s soul depicting stories waiting to be 
shared about Filipina/o Americans.  As a poet, songwriter, 
photographer, and educator, Aldrich utilizes these mediums 
to broaden the horizons of students about the beauty and 
struggle of the Filipina/o American experience.  As a San 
Francisco transplant via Stockton, CA, Aldrich expressed that 
his experience in PEP provided an extended sense of family 
and community.  Aldrich expressed: 
I don’t see a lot of my family anymore… being away from home… or being 
isolated away from my community can really get homesick from just that 
disconnect, but then when I’m in a PEP space its like folks provide this sense of 
community I’m away from.  Whether they are people who are going through the 
same kind of thing or just trying to help me out. 
 
Figure 10: Aldrich Sabac Jr. 
Photo by Verma Zapanta 
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Reiterating the theme of community, Aldrich explained that PEP provided a sense of 
academic, social, and career guidance. 
 In our conversation about his peers who went to college, Aldrich shared that being 
in PEP supported his academic and professional endeavors.  Aldrich asserted: 
Man if I slipped anywhere, it would’ve been over.  Like a lot of my friends who 
were able to go to school at a university… they all dropped out. There are only 
few that are still there, just a few schools. So when I’m in a space like PEP, I’m 
pushed.  Like people provide stuff and they push me. 
 
PEP not only provides academic support, but also a wealth of resources for teachers and 
students to address the lack of Filipina/o Americans in higher education.  Consisting of 
professors, doctorate, masters, and college students, PEP symbolizes hope and 
attainability.  Aldrich described: 
In PEP, all these folks come from high levels of academia.  A lot of folks from 
PEP are very humble.  They don’t act like they’re like in whatever area and 
they’re always down… to share everything they’ve learned.  And they practice 
humility [and] act like folks just like me… I’m just working on my BA and 
they’re working toward [their] degree… I’ve noticed ever since I’ve been in PEP, 
folks are all at the same level… that’s what I really respect. 
 
Like many PEP teachers and students, Aldrich expressed that the relationships they build 
within PEP create a realistic reach of accomplishing their academic and career goals. 
PEP teachers have many responsibilities: parenting, academics, job, and family 
obligations.  Having a sense of support and community are essential to the well-being and 
validation of PEP teachers.  Aldrich shares: 
I thought about PEP and how we meet up a lot, we talk, and we hangout.  When 
we are or not working on teaching stuff… lot of folks [are] stressed out, I can see 
myself easily breakdown or just trip out and give up whatever, but then in the PEP 
space, folks provide me with a lot.  They provide moral support, help me with 
stress, or whatever… If they see I can’t handle stuff they’ll help me push or give 
me extra rest… That’s the community that’s in PEP or the culture that really is 
very very healthy, people really help each other out.   
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In my informal conversations with other PEP teachers and students, the PEP community 
are “social counterspaces [that] allow room… for students to vent frustrations and to get 
to know people who share many of their experiences” (Yosso 2005: 121).  The 
community that PEP provides for teachers and students is a supportive world that 
embraces and legitimizes their work, identity, and transformation.  This shared world of 
the PEP community provides a sense of security to spaces where their identities, work, 
and political ideologies are challenged or validated. 
 Through his experience as a PEP elementary and high school teacher, Aldrich 
conveyed that PEP’s work is significant to non-Filipino students as well.  Aldrich stated: 
I guess one thing that a lot of the students we teach are not Filipino… One thing 
that I use to say to my students at Longfellow before I was at Balboa… they 
would say, ‘I’m not Filipino, why should I learn this?’ and I would say ya’ll are 
folks of color… look back at the history of your people and know where you 
came from…. From your ethnic group… you should learn this and compare and 
parallel with other stuff that happen. When people ask me about PEP I would say 
we teach Ethnic Studies with a focus on Filipino/a American studies.   
 
With a teaching philosophy that is rooted in social justice and Ethnic Studies, the content 
of the PEP classroom critically reveals narratives that students can connect to personally 
and historically.  The PEP classroom cross culturally connects commonalities that people 
of color have endured and resisted.  Through this shared narrative and understanding, the 
PEP classroom and curriculum creates a discourse of action through an integration of 
counter narratives and how historical events have influenced their cultural identities. 
 Aldrich shared that PEP’s work is more than just exposing people to Filipina/o 
American history, but is key in fostering critical Filipina/o American educators and 
curriculum.  Aldrich described: 
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[When] I came to the PEP space, its crazy, like the production.  These teachers are 
up on their game and know stuff.  They know how to work in the system and play 
it… Like other folks are in other programs running stuff, creating different things, 
and we’re are like trained on how to make lesson plans, how to research, 
understand the systems we have to work within or work against.  So it’s a lot, like 
we’re doing the work, but we’re also learning a lot… in addition to practicing. 
 
 Aldrich also pointed out that PEP is also creating possibilities for understanding what it 
means to be Filipina/o American.  Aldrich added: 
For me just the thought of these folks will be in other schools, bringing them… 
into other spaces, its going to be like a virus, its going to spread, that was one 
thing that I was thinking about and just the possibilities that PEP creates, PEP has 
done what I never thought of doing or of anybody doing… So, its heavy, but 
that’s how PEP transforms Filipino American studies. 
 
As a recent graduate of SFSU who will possibly leave the PEP circle, Aldrich expressed 
that he would be sad departing, but his larger purpose is aligned to PEP’s mission to 
serve youth that need guidance and support.  
 In reflecting Ricoeur’s notion of friendship, the PEP community fulfills the 
absence of identity and narrative through a collaborative transformational experience in 
teaching and learning Filipina/o American studies.  Ricoeur (1992: 186) voices: 
“Sympathy that comes from the self and extends to the other, equality is reestablished 
only through the shared admission of fragility and, finally, of mortality.”  The shared 
reality of lacking a Filipina/o American identity and narrative in family, popular culture, 
media, and education leads to the formation of friendship through a shared exploration of 
understanding Filipina/o American identity and envisioning a new orientation of a 
socially just and caring future.  My conversations with Liza, Marie, and Aldrich 
expressed that the importance of community building, support, and possibility exists in 
the heart of PEP. 
 90 
Action and Possibilities 
The scent and feel of dusty chalkboards, Filipino pastries, and bean burritos 
pervaded the small theatre at Burton High School during lunchtime.  I sat stiff on a 
squeaky rigid chair in the first row, next to my wife, and my squirmy daughter, as we 
patiently anticipated stories and experiences of PEP students through song and spoken 
word.  My eyes moistened and formed into drops of tears as students narrated stories of 
fathers lost, immigrant narratives of returning home, teenage love affairs, being the new 
kid in school, and stories of identity, validation, and hope for the future.  In front of PEP 
teachers, classmates, and scattered school faculty in attendance, these students bravely 
revealed their voices.  In a collaborative closing poetry piece, they conclude in accord: “If 
you want to know who we are, we are revolution!” 
 Reflecting on my years as a teenager, I would never have dared to share my 
insecurities, hopes, or dreams outside my close circle.  Through my work with youth who 
have struggled in school or who had problems with their families, the absence of voice 
inhibited the potential of their full humanity.  PEP places the voices and experiences of 
students in the center of discourse to encourage and foster strength, courage, hope, and 
self-determination.  Indicative of the event described above, PEP serves as a community 
of friendship that allows for emplotment and action.  Herda (2007: 15) expresses: “In the 
re-telling of one’s story, imagination comes into play and a utopia provides a social relief 
that can give an idea of where one wants to go with dreams, plans, and actions.”  
Reflecting on their experiences in PEP, Angelica Posadas, Aristel de la Cruz, and Jonell 
Molina described how PEP is an institution of action and possibilities. 
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Angelica Posadas 
 
 On a Wednesday evening, a crescendo of voices and laughter entered the 
gymnasium at SFSU.  Smacks of hi-fives, embraces, kisses, 
and trails of cigarette smoke served as a prelude to the general 
PEP teacher meeting.  As PEP teachers filter into specific 
rooms according to their site, the clacking of high heel boots 
echoes through out the hallways signifying the entrance of 
Angelica Posadas.  As she enters the PEP Balboa site meeting, 
a fellow PEP teacher, jokingly shouts, “Yo! Everybody be 
quiet, the pipeline is here!”  Represented as the “pipeline” of 
PEP, Angelica is the first PEP student to become a PEP teacher and coordinator.  
Angelica embodies the actions and possibilities that PEP exemplifies. 
 After a late Wednesday night PEP meeting, Angelica joined me at my apartment 
to check in and to also talk about her experience in PEP.  I have always heard tales of 
Angelica’s role as high school student, fighting for PEP to become a class, but never 
directly from her.  Angelica expressed that PEP significantly influenced her and her peers 
to mobilize other students to pressure Balboa HS administration to integrate PEP within 
the master school schedule.  Angelica expressed: 
I remember going home like asking my mom: ‘Do you even know about this 
stuff? Do you know what Alibata is? Do you know the story of Lapu-Lapu?’  My 
history didn’t come from my parents and it didn’t come from textbooks, and it 
didn’t come from my own leisurely reading, it came from PEP.  It came from all 
the teachers that came in and taught the class and I wanted more.  My friends and 
I were like, ‘You can’t just come here during lunch, we really want this to be a 
class!’ I remember talking to Allyson and she was like: ‘You have to be the voice 
of the class and you have to be the one to approach Ms. Gray, the principal 
 
Figure 11: Angelica Posadas 
Photo by Verma Zapanta 
 92 
before, and putting this on the masters schedule. And by 2002, I think it was the 
Fall… it became a class, 3rd period. 
 
Similar to my conversations in this study, the transformation under PEP deeply 
influenced the political, cultural, and historical identity of Angelica. 
  Through her transformational experience in PEP, Angelica expressed that her pain 
and anger derived out of understanding the hegemony of education.  This sense of anger 
and pain molded her identity to question her own education and why the educational 
curriculum did not include narratives of Filipinas/os and Filipina/o Americans.  Angelica 
asserted: 
I was angry at the fact that nobody cared about my education, or that it wasn’t that 
important, or I only had a small paragraph in a textbook, and when there are a 
multitude of resources to teach me who I am you know?  Ethnic Studies can really 
change a person’s education, especially at a young age. Why wait til you get to 
college to learn about yourself? And you have all these ah hah moments in college 
when you can be having them when you are 16. 
 
Her experience symbolizes how learning this critical narrative of Filipina/o Americans 
presents possibilities for urban youth of color to understand the complexities of power 
within society and culture.  Her story is also an example of going beyond personal 
empowerment, but towards action. 
By understanding the history of Filipinas/os and Filipina/o Americans, Angelica 
critically engaged new appropriations of education through the integration of Ethnic 
Studies and social justice.  This realization inspired her to follow a path guided in 
working with youth and extending the soul of PEP to other spaces.  In our conversation 
we shared: 
Angelica: PEP was responsible for teaching me that. Finding the voice and using 
the voice to speak out about who we are… In terms of how PEP has transformed 
who I am, as like a person… I mean for the obvious reasons: a career choice, 
wanting to become a teacher, and coming full circle and teaching the very same 
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thing that I was taught when I was in high school.  So for me going to Balboa to 
teach for PEP, instead of being a student, I remember being really scared and a lot 
of pressure was put on me.  ‘You went to Bal, you went to PEP, you’re the first 
person to come out of PEP to become a PEP teacher.’ That was a lot of pressure, 
but I knew I had to live up to that, I knew it was my responsibility, I know I had 
to set that path. 
 
Rod: right. 
 
Angelica: And that’s how PEP has changed me and even just from the way that I 
teach my students.  How I work with my barangay, how I work with other 
teachers and even just going on to things that are not PEP related in my own 
career, working with my own youth, and also just being an overall educator to the 
community. PEP is responsible for that and helping me educate about being 
Filipino, about who I am, and telling my story. 
 
Angelica’s story comes full circle, spreading what has inspired her in PEP to other 
community circles.  Coming back to Balboa HS as a PEP teacher and coordinator 
inspired her to pursue graduate school.  Angelica’s story is indicative of PEP’s mission to 
address the lack of Filipina/o American educators with a critical purpose in serving urban 
youth.   
Aristel dela Cruz 
On an October evening at SFSU, friends, family, students, educators, and 
community Filipina/o American leaders celebrated the 
release of the second PEP sourcebook.  Throughout the 
evening, various PEP teachers performed songs, poetry, and 
dances that provided the audience with a small glimpse of 
what they do in the classroom.  Behind his wired specs and 
bulging eyeballs, Aristel dela Cruz gazed throughout the 
crowd, as he patiently waited for the audience to slowly 
come to order.  As he addressed the audience, he slowly 
 
Figure 12: Aristel de la Cruz 
Photo by Maurus Dumalaog Jr. 
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charmed the crowd with his magnetic story of what PEP meant to him through comedic 
satire.  His comedy formed into a passionate a spoken word piece about the continued 
struggle for full equity of Filipino World War II veterans.  As a Hip Hop emcee, music 
producer, comedian, and educator, Aristel utilized various stages as his classroom. 
 In our conversation, we discussed our experience towards becoming a critical 
Filipina/o American rooted in social justice and decolonization.  Similar to Aristel’s 
experience, we both share how the role of collegiate Filipina/o American student 
organizations influenced our sense of Filipina/o pride.  We voiced: 
Aristel: Up until PEP I’ve always had this impression… its always about pride 
and that’s important, but pride in a sense that I know what it is to be Filipino, but 
it wasn’t until I really explored like when I was doing PACE, being a PACE 
coordinator or when I even got into PEP there was this process.  From PACE you 
have that cultural consciousness, ‘I have a culture,’ you know what I mean?  This 
is my culture go to a PCN.  This and that, but then it was like I couldn’t help but 
question like: is this what it is about?  This pride?  To have pride, but to really do 
PEP and then to really come in… and teach.  I think that pride is important, so 
initially it was pride, but it comes more than that.  It becomes this community 
thing, where its like ok that history is not isolated. 
Rod: Right. 
Aristel: That history is happening now right?  And the way that history has always 
been narrated.  As a youth, like this is how the world, this is how the day came to 
be, and that’s it and you can’t do anything about it. 
Rod: Right.  
Aristel: That you be a president, you have to be [an] explorer to do these, to 
change history right? 
Rod: Right. 
Aristel: But really everyday people change history.  Even by the way we think, or 
the way we interact with one another, and really changing it.  Their own present, 
their own future, and their own communities, their homes right? If not in the 
homes, but in the classroom.  Like where Filipino born is talking to Filipino 
American and that would never happen, ever!  
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Aristel shared that being a PEP Teacher transcended this notion of pride and towards 
community action.  In his transformation, pride manifested towards a political and 
cultural purpose in his actions of creating music and furthering his educational endeavors. 
As a youth growing up in an immigrant Filipina/o household and attending under 
resourced urban schools, Aristel expressed there was a narrative of bleak possibilities that 
was instilled upon urban youth of color.  Aristel explained:  
Well my mom technically had four years of college in the Philippines, but you 
know how that goes right? America’s going to take that away from you.  And she 
did an Associates here, and of course she had me, so technically she doesn’t have 
a degree.  My dad is a hotel worker right, that goes on strike every single year, so 
what [do] I see is possible. 
 
Contrary to the narrative mentioned above, Aristel articulated that PEP cared for and 
believed in supporting teachers and students’ academic and career endeavors.  Aristel 
stated: 
[PEP] [is] a place where people can be critical, folks are on that same line with 
me and I think it was moving on just a critique… But to do something, to pursue a 
Masters, I never imagined I would get a Masters or folks that believe that you can 
get a Masters.  I think that’s a powerful thing. So that space outside the classroom 
where the practice happens, where teaching happens as a teacher, but there’s that 
practice where folks are mentoring each other, you learn from kickin’ it, checking 
in, from Allyson just pushing you right?  And to know people believe in you. You 
know I just wrote my thesis and Allyson helped along the way, but she never 
wrote a paper for me right, but just the power of just believing. Like you could do 
this!  You know what I mean?  Its like its nothing to you, I know you can do it 
and to know how powerful that is and to bring that into your own classroom 
because I remember when I was just [a] high school youth that was like: ‘I’m 
probably going to make it to college, I’m a pretty good student in high school, but 
I don’t even know if I’ll make it out.’ You know what I mean?  
Aristel’s story described that the simple belief in one’s achievement can create 
possibilities for success.  The power in believing, in PEP, encourages teachers and 
students to pursue and overcome obstacles. 
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 Aristel expressed that PEP presents the possibility of having Ethnic Studies at the 
K-12 level.  Although the field of Ethnic Studies is 40 years old, the educational 
curriculum still supports traditional narratives of schooling as a practice of acquiring 
technical skills.  In our conversation, we discussed how PEP presents possibilities of 
transforming traditional educational narratives of positivism towards an orientation that is 
rooted in the spirit of serving people: 
Aristel: Its part of the overall culture the way people think and I think looking 
now at people… looking beyond just getting an education what does that say? 
How does that relate to hegemony? What does that say about colonialism?  
Rod: And that’s also changing our own narrative of what we think of education 
compared to our parent’s generation. Its like “Get your education, you got to get 
it.” Our perspective is like, ‘Why do we need to get this education?’  Or it’s more 
than just getting an education [to] just to get a job, but it’s also to know the 
master’s plan out there. 
Aristel: Yeah. 
Rod: I think for me, is to push that, what’s the nature of this, you know?  Not just 
‘this plus this equals that.’ Why is it operating like this? 
Aristel: I think I wrote about it in my thesis field study was like or I was eluding 
to it the individual success, like that’s tight you know: to have a Filipino 
American teacher.  Like its inspirational and the presence we overlook that a lot, 
but then I look at what is a critical Pinoy pedagogy?  Is beyond just you being 
there or even having modeled success, it doesn’t affect the trajectory of someone 
who’s straight up just really inspiring educating folks on a level just like they’re 
transforming people, its not enough just to be a model. You have to be the model 
of being success, but you have to also deliver too. You have to live up to that 
model.  
Our conversation challenges traditional educational norms of educators moving beyond 
being a model, but as an educator who is actively engaged in the interest of their students.  
PEP embodies this re-orientation of education, by transcending common narratives of 
education towards solicitude.  “Solicitude is the fruit of the exchange between esteem for 
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oneself and solicitude for others.  This exchange authorizes us to say that I cannot myself 
have self-esteem unless I esteem others as myself” (Ricoeur 1992: 193). 
 PEP contributes to and transforms the field of Filipina/o American studies and 
education through various levels.  Aristel expressed that when he attended the 
Association of Asian American Studies (AAAS) Conference in Hawaii in the Spring of 
2009, he discovered on a larger level on how PEP is influencing the practice and 
promotion of Filipina/o Americans studies.  Aristel explained: 
[Not] until I went to Hawaii, that a place like PEP, like I’ve seen other programs, 
but its not like everyday you know, but the possibilities in terms of what we can 
do in education and in terms of like the need for Filipino American studies, or 
relevant education, Ethnic Studies at a K-12 level is like going to see where these 
students are going and that this is the success of this program… A nation that 
wants to be color blind, but these things are so real right?  And it’s so real that it 
resonates with these students and it challenges the system, it challenges the 
curriculum. We got to integrate things, not just content wise, but also 
pedagogically. To have guest speakers: that are your friends, family, folks you 
kick it [with], this is your culture.  I think that’s where PEP stands in the larger 
picture. And it also challenges folks that throw around the word like social justice 
and it gets to those who just read a lot of books, like where’s your practice? And it 
challenges them in that way. 
Aristel’s narrative of PEP revealed the action and possibilities of transforming education 
that is rooted within the identities and interest of students.  It also unveils a challenge for 
both academic and community factions to integrate theories and through action.  PEP 
bridges these factions through its constant research on Filipinas/os and Filipina/o 
Americans with its intent to serve the needs of the Filipina/o American community 
through its work with students. 
Jonell Molina 
 Within a crowded room of PEP Teachers at the PEP 2010 Spring retreat, I 
observed a quiet warrior in the corner with a clipboard in hand, pencil, and eraser 
forming an abstract piece with its intricate design that only masterful graffiti artists can 
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decipher.  Although he was immersed within the fine contours 
of this artistic masterpiece, he was well aware of his 
surroundings and messages that PEP teachers were conveying 
through their lesson plans.  Awakened by the break for open 
dialogue, Jonell Molina engaged the room with his insightful 
and articulate nature.  He brought the room to further reflection 
about identity, action, and growth.  Jonell’s artistic, compelling, 
and thought-provoking spirit embodies one of an oracle.    
The day before Independence Day 2009, Jonell Molina and I sat at the dinner 
table in my apartment and reflected about our experiences in PEP.  When I moved up to 
the Bay Area in the fall of 2002, Jonell was one of the first PEP teachers I met.  Our 
conversation slowly transitioned to Hip Hop icon Tupac Shakur.  In Shakur’s (1999: 3) 
poem, “The Rose That Grew from Concrete” reveals: 
Did you hear about that rose that grew from a crack in the concrete? 
Proving nature’s laws wrong it learned 2 walk without having feet.   
Funny it seems but by keeping its dreams it learned 2 breathe fresh air.   
Long live the rose that grew from concrete.   
When no one else even cared! 
 
In a brilliant and creative reinterpretation, Jonell eloquently described PEP through the 
metaphor of Shakur’s “rose” by translating: 
So we can take our national flower of the Philippines, the sampaguita, right?  So 
think of the sampaguita here in San Francisco the new land we have planted 
ourselves so how do we retain its beauty? Some people get to smell what it is, the 
essence.  The essence of it being Filipino, so there’s a sampaguita here in Frisco, 
in LA, in Washington.  So how is the sampaguita represented of the Philippines?  
It becomes a Filipino American Sampaguita. 
 
 
Figure 13: Jonell Molina 
Photo by Aldrich Sabac Jr. 
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This particular metaphor illustrates the complexity of Filipina/o American identity and 
PEP’s purpose in articulating and transforming a critical Filipina/o American narrative 
through education. 
 Through further conversation, we play on the metaphor of the sampaguita.  Jonell 
expressed: 
So letting it grow, we’re talking about a garden… so we come from a background 
of farmers here, so how do we raise these crops right?  To get on our backs to 
know that we sweat.  So when you see your daughter grow up and when your 
parents see you graduate, you are that flower to them, you blossom, you see the 
petals die, right, but you grow, you past down to the next generation. 
 
Our conversation on the metaphor of the sampaguita and the garden symbolizes the 
transformation and growth of the Filipina/o American community.  Connecting the 
historical role of Filipinas/os in the agricultural industry in Hawaii and California in the 
early and mid 19th century, Jonell played with the idea of cultivation.  Jonell extended 
this idea as PEP Teachers being cultivators beyond the classroom through their various 
roles as current and future parents, researchers, and leaders in our community.  This idea 
of cultivation also represents the possibility to influence and transform the Filipina/o 
American narrative. 
 Reflecting on PEP’s influence on the field of Filipina/o American studies, Jonell’s 
recollects various workshops at the PEP Kapwa Conference.  He explained that the 
various topics that were presented at the conference reflected the diversity and 
complexity of the Filipina/o American, which PEP strives to articulate through its 
curriculum.  Recalling a specific panel on Filipina/o American culinary pedagogy, Jonell 
expressed:  
We’re talking about the… gift of food to talk about land.  Where does food come 
from?  It’s located regionally, particular villages or provinces in the Philippines, 
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you bring it over to America, you immigrate, those experiences immigrate too… 
So you get to hear those stories, to see how these recipes were passed from 
generations and why you keep that recipe and [how] senses of taste… gives you a 
memory.  So then it becomes part of a cultural memory because we have a 
historical amnesia, then you have this memory, why do you have this memory 
that is very Filipino?  This is where we can create our own articles… so we all 
have our own articles to contribute right?  That’s what you saw at the Kapwa 
conference. 
 
Jonell’s recollection expands the discourse in reinterpreting what it means to be Filipina/o 
American through various mediums.  Jonell’s reflection of this particular panel expands 
the traditional orientations of classroom instruction through the integration of Filipina/o 
culinary pedagogy to explore cultural memory and transformation.  Memory, identity, 
history, and narrative serve as the cornerstones of the PEP curriculum to articulately 
reconfigure new understandings of being Filipina/o American. 
Towards the end of our conversation, Jonell asked me: “So you have seen me 
from back then to now, how have you seen me transform?”  Relating to his oracle nature, 
I expressed that he is the “re-interpreter” that challenges the PEP space to reflect in 
theory and action to deepen our understanding of what it means to be Filipina/o 
American.  Describing our contributions to PEP, I expressed:  
We’re always constantly redefining, changing, and transforming our own 
thoughts that we learn critical pedagogy and then adding critical hermeneutics… 
And its all related because its rooted in language and I think that’s what we do, so 
we reinterpret what it means to be Filipino, reinterpret critical pedagogy, in terms 
of our own PEPagogies.  I think that’s what makes PEP special, it just doesn’t 
become a simple practice, but it’s a practice that continues to evolve, it continues 
to grow… I think what fails a lot of practices [is] its basic human interaction that 
we’ve been doing for generations is that we always reinterpret.  If we stop 
reinterpreting and just remain constant… then there will be no growth. 
 
Ricoeur (1990: 65) communicates: “A story… must be more than just an enumeration of 
events in serial order; it must organize them into an intelligible whole… In short, 
emplotment is the operation that draws a configuration out of a simple succession.”  The 
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power to re-interpret and emplot provides PEP with the voice to transform our theories, 
actions, and narratives to create new understandings of being critical Filipina/o American 
educators. 
Summary 
 The themes that emerged in Chapter Five were: (1) understanding history 
provides a narrative to understand self; (2) PEP serves as a family and community; and 
(3) PEP represents hope, action, and possibilities for emploting new orientations of 
Filipina/o Americans in education.  Uncovering the journeys of these research 
participants revealed stories of pain, struggle, community, hope, and collective action.  It 
also unveiled the colonial legacies that have shaped Filipina/o American identity and how 
PEP serves as a medium to deconstruct history to reconfigure critical Filipina/o American 
narratives.  The power of understanding history and the agency to teach Filipina/o 
American studies influenced PEP teachers and students to transcend their sense of 
empowerment towards mentorship, community building, and action.  
The narratives of former and current PEP teachers and students in Chapter Five 
provided a voice to express the importance of understanding Filipina/o American history 
and narrative to transform one’s identity.  Kearney (2002: 156) asserts: “Storytelling 
invites us to become not just agents of our own lives, but narrators and readers as well.”  
Their stories explored their journeys in PEP and how this institution of friendship 
influenced their lifeworlds in becoming critical Filipina/o American students and 
educators.  My conversations with Sharon, Nikkie, and Allyson revealed a common 
theme of understanding the critical narrative of Filipina/o Americans that led them to a 
critical appropriation of a Filipina/o American identity.  The theme of community and 
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support emerged through my conversations with Liza, Marie, and Aldrich.  Lastly, hope, 
action, and possibilities emerged as the main themes through my conversations with 
Angelica, Aristel, and Jonell.    
The narratives that were presented in this chapter sets the stage for the following 
chapter.  Chapter Six provides a secondary analysis of the conversation data through a 
critical hermeneutic tradition.  The data presented in Chapter Five will be examined 
through the research domains of mimesis, narrative identity, and communicative action.  
This secondary analysis will disclose new understandings of how PEP is influencing 
Filipina/o Americans towards a lifework rooted in social justice, community building, 
leadership, and creating new pedagogical traditions of Filipina/o American studies.  
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CHAPTER SIX 
 
SECONDARY ANALYSIS 
 
Introduction 
Chapter Six explores a secondary analysis of the data to unveil a deeper plot in 
understanding the transformative influence of the Pin@y Educational Partnerships (PEP).  
In re-telling our story we are able to form new orientations of identity and narrative.  
Strobel (2001: 69) articulates: 
The re-telling, is therefore, a process of imagining and creating a new story, a 
useful fiction, so to speak, in order for the story to become a source of 
empowerment through a new way of looking at history.  Re-telling, therefore, sets 
free the over determined aspects of Filipino colonial history. 
 
Re-telling allows us, “To reinterpret our past and fuse our horizons with other cultures 
and traditions, then we may be capable of projecting in a concrete and persuasive manner 
our interest in freedom” (Herda 1999: 10).  My conversations with former and current 
PEP teachers and students revealed a transformation of identity through imagination and 
action. 
 This secondary analysis is guided by the research categories of mimesis, narrative 
identity, and communicative action.  Mimesis presents a means to examine the data 
through Paul Ricoeur's theory of three-fold time: the past-present, present-present and 
present-future.  An implication of this study is to examine a critical history of education 
that has shaped the experiences of Filipina/o Americans and the possibilities for 
emplotment.  Narrative identity is the orientation of time, history, and story in the 
formation of one’s identity.  Weaving historical narratives through identity creates a 
social, cultural, and political understanding that influences PEP teachers to author new 
directions of Filipina/o Americans.  Communicative action aims to reach mutual 
 104 
understanding through communication.  As a dialogical space to reach mutual 
understanding of social justice and critical transformation, PEP serves as a cultivating 
space that fosters Filipina/o American educators and pedagogy.  
Mimesis 
In my conversation with Aldrich Sabac, he shared a reflective teaching moment 
with a group of first graders about the fight for the I-Hotel.  This historical struggle in 
San Francisco, during the 1970s-2000s, represented a battle against gentrification and 
affordable housing for longtime elder Filipino and Chinese residents.  Aldrich recalled: 
When I started teaching at Longfellow [people] were like: ‘You’re bringing that 
serious of a topic?  Like how are they going to absorb that?’  Its possible, I’ve 
seen it.  I remember the one-day it was toward the end of the year and I talked 
about the I-Hotel and presented it through the book: Lakas and the Makibaka 
Hotel… Our students were working towards solutions to these problems… So 
when I was with these first graders talking about gentrification… I asked them: 
‘What do you think?  Let’s talk about this.’  And they had all these ideas like: 
‘We should strike!’ or ‘We can’t let that happen…’ And its not just them talking, 
but I can feel the seriousness [in] their voice, like they were serious.  Like this is a 
bad thing and we can’t let this happen. When I saw that I was like man… if PEP 
can get them to think like that already, that’s serious, that down, even though they 
are just little kids, it means something bigger… Like that day was a life-changing 
day for me at Longfellow during that lesson plan, I never seen them that serious 
or caring about… how people can really lose their house. 
Aldrich’s story is a mimetic representation that connects the lives of first graders with the 
struggle of the I-Hotel.  Herda (1999: 78) articulates: “This mediating function allows the 
transformative power of retelling a story to be used to draw out meaning from a diversity 
of people, events, histories, and ideas of our futures, and, further, from our work to draw 
out a new quality of time.”  PEP teachers and students reach an ethical understanding of 
Filipina/o American history through the mediation of mimesis. 
 Mimesis1 represents a preunderstanding of history through plot.  Ricoeur (1984: 
64) describes: “To imitate or represent action is first to preunderstand what human acting 
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is, in its semantics, its symbolic system, its temporality.  Upon this preunderstanding, 
common to both poets and their readers, emplotment is constructed and, with it, textual 
and literary mimetics.”  The PEP classroom and curriculum reflects this mimetic 
orientation, which allows for an interpretation of Filipina/o American experiences.  As a 
former PEP high school student learning about pre-colonial Philippines, Angelica 
Posadas reflected:  
I remember the first couple of PEP… workshops there were more than 20 of us. 
And it ranged from: folks who were like freshman, to sophomore, to junior, and 
senior students… My very first introduction to PEP [were] the lessons we had 
learned… about the ‘B’s.’ and the ‘B’ that stuck… the most was Baybayin and 
the history of our scripture and the alphabet and how it was taken away and that 
was sort of the moment that made me think that our history is rich, our history is 
deep, its more to it than just taking off our shoes, wrapping lumpia, and speaking 
the language and just family gatherings. 
 
Her grasp of pre-colonial Philippine history provided a reinterpretation of narrative, 
which influenced her to deconstruct traditional Filipina/o narratives.  PEP’s influence 
provided an in-depth exploration and understanding that Filipina/o and Filipina/o 
American culture transcends aesthetics.    
 Ricoeur (1984: 64) defines Mimesis2 as “…the kingdom of as if.”  Situated in the 
time fold of the present-present, Mimesis2 represents the configuration of a narrative, 
which unveils the possibilities for emplotment and refiguration.  PEP presents a teaching 
and learning space that interweaves the past and future through the present.  The creation 
of curriculum and lesson plans offers new readings of Filipina/o American narratives by a 
re-examination of history.  In my conversation with Jonell Molina about the influence of 
PEP on students and teachers, he professed: 
Being able to talk about what could be or what can be you know?  What is 
confusing you about what is being Filipino?  Coming from the islands, exotic 
people, brown people, but I think it’s more to have this in a conversation on a 
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daily basis.  Example, for the students at Longfellow to start talking about 
colonialism, to participate in their own identity, what has been said about in 
Filipino history, what is being done currently, and what needs to be done. 
 
Jonell’s recollection represents how PEP presents a dialogical space for students and 
teachers to understand the colonial legacies of the Filipina/o American, as well as the 
possibilities of transforming Filipina/o American identity.  This mediating function of 
time and narrative connects the past and the present by grounding their lesson plans 
through a problem while projecting possibilities towards a hopeful future. 
The stage of mimesis3 represents the imaginative refiguration of time and 
narrative.  Ricoeur (1984: 71) describes mimesis3 as: “The intersection of the world of 
the text and the world of the hearer or reader; the intersection therefore, of the world 
configured by the poem and the world wherein real action occurs and unfolds its specific 
temporality.”  In my conversations with my research participants, they all shared how 
PEP is a social, cultural, and political medium that incites learning towards appropriating 
new possibilities of being Filipina/o American.  In discussing how PEP teachers’ critical 
transformation informs their curriculum and lesson plans, Jonell Molina shared: 
I think people really get engaged and excited when they learn something new… 
They want to see this question they have… form into a thought, so how does that 
thought look [like]?  Or executed through a lesson plan?  The idea or artillery up 
here is like ‘Hold up!’ People are trying to unwind or decolonize a thought 
through body in performance, that’s what we have the dancing, the cultural 
energizer, community collaboration, that’s why they’ll incorporate a pantoon in a 
lesson plan because they’re talking about the Filipino American context or issues. 
What text can I use to make people read?  Become more literate?  To be able to 
read and name what’s really happening right?   To become more aware, 
expanding their consciousness, and what does this consciousness represent in 
terms of cleaning or cleansing… oppression. 
 
Projecting towards mimesis3 PEP teachers embed the notions of hope and transformation 
within their curriculum, lesson plans, and pedagogy to support student agency and the 
 107 
possibilities for change.  This mimetic orientation allows PEP teachers to reconfigure 
new orientations of Filipina/o American identity.  Rearticulating Filipina/o and Filipina/o 
American history through a creative and critical lens by having the power and freedom to 
emplot new directions of community action and narrative. 
Narrative Identity 
Narrative Identity in Being a PEP Teacher 
PEP teachers develop curriculum and lesson plans through the interpretation of 
Filipina/o and Filipina/o American experiences.  In re-interpreting Filipina/o American 
history, Liza Gesuden expressed: “I think PEP is clear… history is complex its not just 
romantic.”  In re-telling of Filipina/o American history, Aristel de la Cruz and I 
expressed:  
Aristel: The best question you can ever ask yourself when you plan a lesson plan: 
Why is this a problem?  I think prior to PEP, is that I got the ‘what.’ And when I 
got into PEP, I got the ‘why.’ I learn more everywhere and that’s how I got the 
‘why,’ the larger picture, decolonization, why is that important. 
Rod: Because a lot of times, especially many introductory Filipino American 
studies classes, it is presented as an event, a fact, its rarely integrated as how it has 
been influential in shaping Filipino American identity, how it has shaped the way 
we think. Why is it when we think of Filipino, we only think of our family? And 
that’s it.  You know? 
Aristel: And we put on these different lenses like what does this mean in terms of 
gender in our actions? Male?  Or female?  What does it mean in terms of 
generation?  Or transnationalism?  There are so many ways to look at this now. 
The re-telling of Filipina/o American history influenced the identities of PEP teachers 
through an articulation of colonial legacies and reconfiguring new narratives towards 
social justice and decolonization.  Ricoeur (1992: 147-148) expresses: “The narrative 
constructs the identity of character, what can be called his or her narrative identity, in 
constructing that of the story told.  It is the identity of the story that makes the identity of 
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the character.”  In my conversation with my research participants, narratives of hope and 
possibility emerged as themes that informed their identities and practice.    
Interpreting the text of being a PEP teacher influenced a narrative identity of a 
critical Filipina/o American educator.  Herda (1999: 75) states: “To explain a text brings 
out the structure of the text.  To understand the meaning of the text calls for interpretation 
– an appropriation here and now of the intention of the text.”  A common reading that 
emerged in my research conversations of being a PEP teacher is the duty of 
understanding critical Filipina/o American narratives and the responsibility to engage 
others in social justice.  Liza Gesuden explained: 
PEP is grounded and connected to the community and wants to work, not only 
with the youth, but with their families and be situated where the students live.  Its 
hecka transformative because… a lot of times some… Filipino American studies 
programs are just looking at the things going on in the Philippines, but do not 
necessarily deal with… what’s going on the ground here.  So there’s that 
disconnect like we should [not] only study what’s… going on in the Philippines, 
[but] how do you relate that back with what’s going on here. 
 
Liza’s reflection articulates the narrative of going beyond personal empowerment, but 
towards working with others in service and activism.  Ricoeur (1991) conveys this notion 
through the orientation of solicitude, justice, and equality.  Ricoeur (1991: 202) explains: 
“That it holds persons to be irreplaceable.  Justice in turn adds to solicitude, to the extent 
that the field of application of equality is all of humanity.” 
This interpretation of knowing history and the duty to serve, PEP inspires teachers 
to pursue education as their form of social justice.  Ricoeur (1992: 179) conveys: “It is in 
unending work of interpretation applied to action and to oneself that we pursue the search 
for adequation between what seems to us to be best with regard to our life as a whole and 
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the preferential choices that govern our practices.”  In articulating her role as a former 
PEP teacher and coordinator, Marie Estacio expressed: 
PEP helped me realize it was ok [to be Pinay] because it made me realize I wasn’t 
the only one going through… these experiences and like questioning my identity 
and questioning why things happened to me. I realized, even though I grew up in 
Hayward, there’s people that grew up in LA or Riverside or Long Beach that went 
through that same exact experience.  [PEP] helped me that I wasn’t alone and that 
we can all build together and its not like I’m from here and you’re from there… 
[and] how can we change things, or how can we help ourselves, and help each 
other. 
 
The absence of historical narratives in Filipina/o American families, education, and 
popular culture creates a need for articulating and legitimizing Filipina/o American 
identity.  Ricoeur (1992: 186) communicates: “This need has to do not only with what is 
active and incomplete in living together but also with the sort of shortage or lack 
belonging to the very relation of the self to its own existence.”  The role of the PEP 
teacher is to link Filipina/o American experiences and emplot narratives for validation, 
transformation, and possibilities. 
Narrative Identity of Community and Mentorship 
The relationship between PEP teachers serves as a text that shapes a PEP 
communal identity.  Ricoeur (1992: 186) indicates: “Under the aegis of need, a link made 
between activity and life and, finally, between happiness and pleasure.  Friendship, 
therefore, works toward establishing the conditions for the realization of life, considered 
its intrinsic goodness and its basic pleasure.”  PEP teachers represent a diverse group of: 
transplants from various places; young adults striving to be self-sustainable in the Bay 
Area; and as Filipina/o Americans devoted to the fields of education and Ethnic Studies.  
Sharing her thoughts on the retention of PEP teachers, Marie Estacio explained: 
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I remember my boyfriend asking me like: ‘What if you just stop doing PEP? 
You’ll have more time with your work, you’ll have more time doing whatever.’ 
Well [PEP] keeps me sane.  It makes me insane sometimes with some of the 
pressures, but at the end it keeps me sane because I’m never alone in what I do 
and I think that if I was to give up PEP, then I would feel like insane, then there 
will be no reason in what I would be doing, why I’m doing it, how I’m doing it, it 
wouldn’t matter… That’s the reason why people comeback its always open arms, 
its never like you’re done, its somewhere you can always comeback and there’s 
PEP people everywhere… Even if you’re not in San Francisco, you’ll run into 
them everywhere… It’s definitely a family that you can always comeback to. 
PEP represents a family for PEP teachers that legitimize their endeavors to become 
Filipina/o American educators engaged in social justice.  Ricoeur (1991: 202) articulates: 
“The idea of a belonging that extends all the way to that of an infinite mutual 
indebtedness.”  This notion of indebtedness based on belonging, symbolizes a sense of 
community committed to action, support, and legitimation.  
The teacher-student relationship also revealed a text that represents educational 
achievement and attainability is possible for young Filipina/o Americans.  Reflecting on 
her experience as a former PEP high school student aspiring to become an educator, 
Angelica Posadas recollected: 
At that point I wasn’t really thinking about college, I wasn’t even thinking about 
what I wanted to be at that point, but knowing that [PEP teachers] were in college 
and knowing what they were teaching and what they wanted to do in their future 
was really inspiring because it made me think ok, well I can definitely do this… 
They were all coming in there and teaching and they were all wanting to pursue a 
career in education and that was why they were going to college for.  And later on 
down the line, later in PEP, after learning about that, that we’re not being 
represented in textbooks, that there’s no such thing as Ethnic Studies in the 
classroom that I wanted to fight for that. 
 
The relationships between PEP students and PEP teachers form an understanding about 
Filipina/o American history, which supports their imagination for emplotment, healing, 
and possibility.  Ricoeur (1992: 164) asserts: “The art of storytelling is the art of 
exchanging experiences, he means not scientific observations, but the popular exercise of 
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practical wisdom.”  The PEP teacher-student relationship revealed a narrative of 
mentorship and community. 
Narrative Identity of Leadership 
Another text that emerged from my conversation is the notion of PEP as a 
leadership pipeline.  PEP teachers represent a community of young Filipina/o American 
adults striving to address issues, concerns, experiences, and representations of Filipina/o 
Americans in society.  Describing PEP’s leadership pipeline, Aristel de la Cruz stated: 
Like we’re going to pump all these people into grad school and we goin’ put these 
people in the educational system, so let’s do it you know because we see 
possibility in that. I see possibility in that, like all these [PEP teachers] are 
graduating with their masters degree, people are getting their doctorates, folks are 
going to UCLA, its set in place, you know what I mean?  It’s graspable. 
 
The narrative of the PEP pipeline articulates a reading for Filipina/o and Filipina/o 
Americans to imagine possible forms of lifework beyond traditional Filipina/o parental 
expectations of their children entering the field of medicine, such as nursing.  It leads 
PEP teachers and students towards a larger purpose and direction in using their education 
to transform institutions, service, activism, and social justice. 
The text of the leadership pipeline embodies the notions of service.  In explaining 
his educational and career goals, Aldrich Sabac explained:  
I remember Allyson saying she got her doctorate for her community and… she 
uses it for the community and I was like if I get this doctorate, I’ll definitely use it 
for something. And I thought it would be cool if I taught college at the same time, 
did a high school or elementary… So PEP really is academically opening up 
doors, but its pointing me to other doors that I can possibly open, it has shown me 
I can go also go through there and they’ll help me get through it, but its showing 
me. 
 
The PEP pipeline encompasses Filipina/o Americans in various roles in education and in 
the community.  The text of the PEP pipeline informs a narrative identity for PEP 
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teachers and students to aspire for higher education and to use this education to transform 
their worlds.  
The PEP pipeline also represents a medium to spread knowledge to other 
communities.  Sharon Paray expressed that she engages her Filipina/o American friends 
from Texas about what she teaches in PEP: 
They’re like, ‘How’s that a class?  What the hell are you teaching?’ And then I 
say do you really want to go there?  Where do you want me to start?  Pre-colonial 
stuff?  And then they start opening up like it’s now to the point where they’re 
asking me: ‘What’s the next thing, I need to study? What should I be looking 
for?’ And I’m glad that I can have that dialogue with my friends even if they’re 
not here… What I’m noticing is that they’re telling their other friends and their 
younger siblings and it’s a small thing, but I hope word of mouth we’ll get there, 
but they’re now reading. 
 
Ricoeur (1992: 188) asserts: “To self-esteem, friendship makes a contribution without 
taking anything away.  What it adds is the idea of reciprocity in the exchange between 
human beings who each esteem themselves.”  Sharon’s exchange of what she learned in 
PEP broadens the pipeline beyond the San Francisco Bay Area to expand the horizons of 
others about Filipina/o American identity, history, and narrative.   
Communicative Action 
My conversations with research participants unveiled a prominent theme of 
critical Filipina/o American educators that support, challenge, and integrate diverse 
orientations towards a mutual understanding of teaching Filipina/o American studies. 
Habermas (1984: 285-286) describes communicative action as: 
The actions of the agents involved are coordinated not through egocentric 
calculations of success but through acts of reaching understanding.  In 
communicative action participants are not primarily oriented to their own 
individual success; they pursue their individual goals under the condition that they 
can harmonize plans of action on the basis of common situation definitions.    
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For mutual understanding to be reached communicative action must satisfy, “…validity 
claims of truth, rightness, and sincerity [to] serve as guiding threads” (Habermas: 1984: 
278).  A unified PEP praxis, derived from mutual understanding, must be met amongst 
PEP teachers.  In this section, I will analyze how PEP appropriates communicative action 
in fostering an organizational culture devoted to social justice and creating educational 
spaces that focus on transforming the lives of Filipina/o Americans. 
Action Orientation Toward Mutual Understanding 
Habermas (1987) defines a lifeworld as a shared understanding of beliefs, 
traditions, and orientations influenced by structural components of: culture, society, and 
person.  Habermas (1987: 137) conveys that lifeworld is maintained and reproduced 
through: “The semantic dimension of meaning or contents (of cultural tradition), as well 
as in the dimensions of social space (of socially integrated groups), and historical time (of 
successive generations).”  A disturbance in these domains manifests a colonization of 
lifeworlds, which leads to a loss of cultural meaning, anomie, and mental illness 
(Habermas 1987).  The historical narrative of Filipinas/os reflects the disturbance of 
reproduction that has led generations to a crisis in identity, historical amnesia, violence, 
and self-hate.   
 My conversations with research participants shared feelings of confusion and 
anger in not learning Filipina/o and Filipina/o American history at a young age.  Angelica 
Posadas reflected: 
I remember my initial sentiment towards my education, it’s [unfair] that we’re not 
learning about who we are.  Like I’m only sixteen and I’m only now learning 
about myself?  If my parents aren’t going to teach, of course I’m going to have to 
rely on the educational system to teach me those things and if they’re not going to 
teach me then I want people who will teach me. 
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In creating mutual understanding in PEP, my research participants shared that PEP 
provided a social, cultural, historical, and dialogical space to articulate their identities and 
orientations towards action.  Marie Estacio stated:  
In terms of my identity, [PEP] helped me find who I am.  I felt like my whole 
journey throughout SF State was like finding out who I am as a person and what it 
meant to be Filipino and how I take that information and live life.  Being Filipino 
and knowing what happened to me, my family, like our past and everything like 
that. And so, I think PEP has really informed my identity. 
 
Habermas (1987: 137) describes: “The symbolic structures of the lifeworld are 
reproduced by way of the continuation of valid knowledge, stabilization of group 
solidarity, and socialization of responsible actors.”  PEP represents a “… stock of 
knowledge from which participants in communication supply themselves with 
interpretations as they come to an understanding about something in the world” 
(Habermas 1987: 138).  PEP culturally reproduces new understandings about Filipina/o 
Americans through the re-interpretations of narrative and the creation of curriculum, 
lesson plans, and pedagogy. 
Communicative action, in PEP, unravels a praxis that allows for a critical and 
creative interpretation of Filipina/o American history through a collaborative teaching 
process.  The harmonization of lesson plans and classroom pedagogy, through teacher 
barangays or team teaching, requires a mutual affirmation of thoughts, ideas, and 
emotions.  Jonell Molina described his teaching barangay experience as:  
Genuine activity and expressions of people because there were hella people 
throughout the years who hella laugh, hella cry, hella emo… You get to explore 
spectrum of emotions… that normally other circles are unwilling to… confront.  
So it allows you to confront how you think, how you act, how you feel, your own 
mental health, [and] how do you relate to our mind, body, and soul. 
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Through an exploration of Filipina/o American narratives, PEP brings to light the 
oppression that has shaped the identity of Filipina/o Americans by confronting this pain 
towards healing.  Habermas (1987: 137) reveals: 
Under the functional aspect of mutual understanding, communicative action 
serves to transmit and renew cultural knowledge; under the aspect of coordinating 
action, it serves social integration and the establishment of solidarity; finally, 
under the aspect of socialization, communicative action serves the formation of 
personal identities. 
 
PEP serves as a medium that forms a community of critical Filipina/o American 
educators to understand oppression and create new cultural insights towards healing, 
unity, identity, and action. 
Forming Communicative Rationality in PEP 
PEP is a dialogical space that shapes a communicative rationality through Ethnic 
Studies.  Herda (1999: 67) defines communicative rationality as, “…an aspect of 
learning… If learning is carried on at a reflective critical level, forms of reasoning and 
argumentation maybe learned by others and developed within a cultural and political 
tradition.”  Discussing the profession of teaching in comparison to PEP, Liza Gesuden 
and I shared:  
Liza: I think you’re right, I think teachers should learn how to be researchers 
because that would be a valuable tool right, all teachers can do a little research 
about their own class you know?  Really document it. 
 
Rod: Because from just talking from you right now, I think that’s why PEP is a 
critical space because if you look at the people who have gone through PEP, who 
are researching on PEP, then looking at their own pedagogy and they want to 
share with everybody and also share within the PEP space that its always a 
constant learning space. 
 
Liza: Yeah. 
 
Rod: Because the thing is we’re teachers, researchers, and students at the same 
time and even being grounded in critical pedagogy: teacher-student, student-
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teachers and I think that’s really awesome, like really having this space of 
learning. 
 
The graduate and undergraduate students in PEP integrate their masters or senior thesis 
research to uncover new revelations and practices in re-articulating Filipina/o American 
narratives.  Their work informs a communicative rationality, which contribute to the 
philosophy and practice in PEP. 
Appropriating a Critical Filipina/o American Studies Curriculum 
The formation of specific PEP syllabi according to each school site is a complex 
and strenuous task.  PEP teachers must be able to read, interpret, and appropriate the 
diverse identities and histories of their students to form a social and cultural relevant 
curriculum.  Aware that each PEP site and teaching group will change year-after-year, 
new orientations are needed to satisfy these changes.  Liza Gesuden expressed:  
PEP doesn’t really stay the same and I think that’s… the problem of the credential 
programs, that no matter what, it stays the same.  Their curriculum stays the same 
everything generally stays the same you know?  PEP is critical of itself…because 
of the folks that are in it, it transforms itself which I think always needs to happen. 
 
Habermas (1984: 287) states: “[Communicative action] cannot be merely induced 
through outside influence; it has to be accepted or presupposed as valid by the 
participants.”  The formation of communicative rationality in PEP is attributed to the 
stock of knowledge of PEP teachers and constant flux and unpredictability of each school 
site. 
The creation of the PEP curriculum is rooted within the lifeworlds of teachers and 
students that strive toward a legitimization of Filipina/o American experiences.  The only 
PEP teacher to teach through the K-college pipeline, Nicollette Magsambol stated: 
Elementary through college… I see the differences that you have to do and I try to 
bring it back to them and I think that’s what I learned the most about PEP. 
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Making it relevant for your students and how you make it relevant… It’s been 
hella different! Each level you have to adapt to those students and like there own 
learning styles. 
 
Each PEP site develops specific curriculum and lesson plans.  Coordinators and teachers 
integrate their diverse ideas in addressing their specific classroom context.  Habermas 
(1984: 278) communicates: “When they come to an understanding with one another 
about something in one world, they base their communication on a commonly supposed 
system of worlds.”  PEP teachers create a culturally relevant curriculum and pedagogy 
based on their specific classroom contexts. 
Summary 
 Chapter Six analyzed the data presented from Chapter Five through the research 
domains of: mimesis, narrative identity, and communicative action.  Themes of 
community, healing, hope, possibility, and action describe the nature of this community 
in transforming our world.  Through my conversations with former and current PEP 
teachers and students revealed a dynamic social, cultural, historical, and political space 
that centers the voice of Filipina/o Americans through education.  Our conversations 
unveiled a story of about Filipina/o Americans that are rarely centered in the educational 
discourse. PEP unveils new revelations in creating a critical Filipina/o American culture, 
community, and identity. 
 The data revealed that understanding history and narrative is critical in shaping 
identity.  Through mimesis, my research participants shared that narrative is vital to 
understanding the manifestation of the present, as well as, creating a future that is hopeful 
and transformative.  Mimesis allowed PEP teachers and students to read the historical 
narrative of Filipinas/os and Filipina/o Americans and to see themselves as a part of 
 118 
history.  PEP teachers and students were able to appropriate Filipina/o American 
narratives towards emplotment and action.   
 My research conversations revealed various texts that led to several narratives, 
which informed the identities of the research participants.  The data unveiled four 
prominent themes of narrative identity as: being a PEP teacher, a community of support, 
and leadership pipeline.  Narrative identity of being a PEP teacher unveiled a sense of 
duty and service influenced by the critical appropriation of colonial legacies that has 
shaped Filipina/o and Filipina/o American identity.  Narrative identity of community 
support articulated the relationships between PEP teachers as family and legitimation of 
being critical Filipina/o American educators.  The leadership pipeline influenced the 
identities of PEP teachers and students by supporting their educational endeavors and 
engaging others in dialogue about Filipina/o American history.  
 Under the analysis of communicative action, the data revealed that PEP is a 
critical, dialogical, and action oriented space that fosters culture, solidarity, and identity. 
PEP fosters a cooperative learning space that influences Filipina/o Americans towards 
decolonization.  The collaborative coordination of teacher barangays confront the pain of 
historical oppression by using education as a medium towards healing.  The creation of 
curriculum, lesson plans, and classroom pedagogy represents a communicative action that 
integrates a diversity of ideas, identities, and actions towards transformation and esteem 
for others.  PEP teachers engage the creative and imaginative souls of students to be 
critical and action oriented.  The following chapter, Chapter Seven, concludes this 
research study.  It is comprised of a summary, findings, implications, recommendations 
for future research, and personal reflection.
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CHAPTER SEVEN 
 
RESEARCH FINDINGS AND IMPLICATIONS 
 
Introduction 
 The critical hermeneutical inquiry on the Pin@y Educational Partnerships (PEP) 
sheds light on a transformative leadership pipeline that fosters critical Filipina/o 
American educators.  By providing opportunities to receive training in critical pedagogy, 
develop curriculum and lesson plans, and teach, PEP supports young Filipina/o American 
adults to enter the field of education.  Chapter Seven presents a summary of the research 
topic, description of conversation partners, a brief profile of PEP, the literature review, 
theoretical framework, research process, and findings.  I also present implications of this 
study and suggestions for further research.  The study concludes with my personal 
reflections of this transformative experience. 
Summary of the Research 
 This research examined the experiences and narratives of former and current 
teachers and students from the Pin@y Educational Partnerships (PEP).  This exploration, 
provided insight on how teaching and learning Filipina/o American studies can shape a 
new orientation of Filipina/o American narratives in addressing the oppressive legacy of 
colonialism.  My research conversations revealed founding events of pain towards a 
transformative Filipina/o American identity that embodies hope, possibility, and action.  
These founding events represented stories that articulated the disorientation of Filipina/o 
American identity and the re-discovery of history that creates new understandings and 
possibilities of a different world.   
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 Located in the Excelsior neighborhood of San Francisco, Balboa High School has 
one of the largest Filipina/o student populations in San Francisco Unified School District 
(Ed Data Website 2009).  Although there is a large concentration of Filipina/o and 
Filipina/o American students, many of these students confront issues of:  
• High rates of dropout. 
 
• High rates of attempted or thoughts of suicide among Pinays. 
 
• Conflict between Filipina/o immigrant and Filipina/o American high school 
students. 
 
• Substance abuse and violence. 
• The lack of Filipina/o American educators and representation in curriculum 
(Tintiangco-Cubales 2007). 
 
In 2001, PEP began as a lunchtime mentorship program to address the needs of these 
students at Balboa High School.   PEP introduced students to a critical, creative, and 
engaging curriculum, which focused on:  Filipina/o and Filipina/o American history, 
culture, identity, arts, and activism.  Through student mobilization and faculty support, 
PEP became the first Filipina/o American studies course to be offered in the district.  In 
the past nine years, PEP has expanded its program as an afterschool program at 
Longfellow Elementary; a lunchtime program at Denman Middle School; a year-round 
course at Burton High School; and as a course offered by semester at City College of San 
Francisco in partnership with the Philippine Studies Department.   
The participants in this research study represented an array of experiences within 
PEP.  They provided diverse perspectives in relation to their roles as coordinators, 
teachers, and students of PEP.  Their stories reflected a re-discovery of Filipina/o 
American history and identity; the formation of community through the relationships 
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created by PEP teachers and students; reaching mutual understanding by a collaborative 
coordination of curriculum and lesson plans; and aspirations to pursue academic and 
career paths as a means of social justice and decolonization.  A brief profile of each 
participant is presented in Chapter Four and further explained in Chapters Five and Six 
through my research conversations.  
The review of literature presented a context that situates PEP within Filipina/o 
American history and a presentation of critical hermeneutics that informed this research 
project.  Within the historical context of Filipina/o American history, the literature review 
covered indigenous Philippine Psychology, historical narratives that influenced Filipina/o 
and Filipina/o diaspora and identity, the emergence of Ethnic Studies, and the formation 
of contemporary Filipina/o American social movements.  The discussion on critical 
hermeneutics covered theoretical presentations from Paul Ricoeur and Jürgen Habermas.  
The critical hermeneutic traditions that were discussed were: mimesis, narrative 
intelligence, sedimentation and innovation, emplotment, communicative action, and 
disturbance and reproduction of lifeworld. 
 The research protocol was guided by the critical hermeneutic orientation 
explained by Herda (1999) in Chapter Four.  Through this research protocol, the domains 
of mimesis, narrative identity, and communicative action, guided the research and 
analysis of this study in Chapters Five and Six.  Data was collected from transcribed 
interviews and by journal reflections of my experiences as a researcher in the PEP 
classroom, meetings, conferences, and events.  Themes that emerged from the data 
included a story of: re-discovering Filipina/o American history and identity; the 
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formation of community; and the possibilities for emploting new understandings of 
Filipina/o American identity through curriculum, lesson planning, and critical pedagogy. 
Research Findings 
 By uncovering Filipina/o and Filipina/o American historical narratives, the 
research participants reached a transformative understanding about their identities and 
ethical duty to use education as a means to engage students toward changing the world.   
Their stories revealed an appropriation of Filipina/o American history and identity 
through re-remembering, envisioning hope in the future, and taking action through 
education.  Ricoeur (1988: 112-113) articulates: “We are oriented, as agents and suffers 
of actions, toward the remembered past, the lived present, and the anticipated future of 
other people’s behavior.”  The findings of the research unveiled: (1) belonging to history, 
before history belongs to you, (2) mediating time and narrative in shaping Filipina/o 
American identity, (3) and communicative action towards solidarity and reproduction of 
lifeworld. 
1.  Belonging to History, Before History Belongs to You 
 The crisis of identity for Filipina/o Americans stem from the colonial legacies that 
have violently silenced generations of Filipinas/os to understand their history.  From my 
formal conversations, PEP teachers mentioned a loss of identity and history while 
growing up.  When they learned about the colonial influences that shaped the identity of 
the Filipinas/os and the mass exodus from their motherland, PEP teachers felt angry, 
disappointed, and confused.  The research participants shared that their involvement in 
PEP provided a sense of agency as educators to re-remember, re-discover, and to engage 
others in learning Filipina/o and Filipina/o American studies. Their reading of Filipina/o 
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and Filipina/o American historical narratives allowed them to see themselves in history as 
agents dedicated to authoring new orientations of being Filipina/o American. 
 Understanding the manifestation of Filipina/o American identity within 
configured time, interweaves the past and possible future narrative through the tension of 
the present.  As critical Filipina/o American educators, PEP teachers articulate the tension 
of the present by creating new texts to explain how colonial legacies are influencing 
contemporary issues of: a disjointed Filipina/o American community, the invisibility of 
Filipina/o and Filipina/o American history in our society, poverty, self-hate, substance 
abuse, Pinay suicide, and violence.  As agents of history and narrative, PEP teachers draw 
upon their curriculum, lesson plans, and critical pedagogy as mediums to engage students 
in conversations about their lives in connection with history.  Ricoeur (1991: 430) 
explained: “Configuration, does not realize itself in the text but in the reader, and under 
this condition configuration makes possible reconfiguration of a life by the way of the 
narrative... the intersection of the world of text and the world of the reader."  This 
mimetic orientation brings to life a reality of history, which students and teachers can 
appropriate new understandings and actions towards a future that embodies social 
change, hope, and community. 
2.  Mediating Time and Narrative in Shaping Filipina/o American Identity 
Through narrative identity, the teaching and learning of Filipina/o American 
history informs the identity of PEP teachers and students.  Kearney (2002: 4) states:  
When someone asks you who you are, you tell your story.  That is, you recount 
your present condition in the light of past memories and future anticipations.  You 
interpret where you are now in terms of where you have come from and where 
you are going to.  And so doing you give a sense of yourself as a narrative identity 
that perdures and coheres over a lifetime. 
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As agents of historical narrative, PEP teachers engage students through education as a 
means to understand their identity and world.  This configuration, represents the power-
to-do described by Ricoeur (1992: 220): “[The] power to act, the capacity possessed by 
an agent to constitute himself or herself as author of action….” In my research 
conversations, a prominent theme described PEP as the duty of understanding history 
comes with responsibility to transform our world.  Through the praxis of teaching and 
learning Filipina/o American studies, PEP teachers and students embody history that 
informs a narrative to act. 
The metaphor of PEP as community builds on the relationships between PEP 
teachers and mentorship with students.  The narrative identity of community relates to 
Ricoeur’s (1992) definition of solicitude as a mutual relationship between people that 
esteem oneself as an other.  Ricoeur (1992: 188) describes: 
To self-esteem, friendship makes a contribution without taking anything away.  
What it adds is the idea of reciprocity in the exchange between human beings who 
each esteem themselves.  As for the corollary of reciprocity, namely equality, it 
places friendship on the path of justice, where the life together shared by a few 
people gives way to the distribution of shares in a plurality on the scale of a 
historical, political community.  
 
As young people re-discovering their identity to parents balancing their responsibilities, 
PEP teachers and students form a fictive kinship that provides them with support and 
community.  This community legitimizes the journeys of PEP teachers and students in re-
discovering their identity and aspirations to become critical Filipina/o American 
educators. 
One of the cornerstones of PEP is to mentor, support, and promote Filipina/o 
Americans to enter the field of education.  A theme that emerged in my research 
conversations is PEP as a leadership pipeline.  The PEP staff represents a range of 
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professors, doctorate, masters, and upper division undergraduate students.  Within this 
pipeline, the relationship made between the staff, as well as with students, informs a 
narrative for young Filipina/o Americans to pursue higher levels of education.  This 
narrative conveys a message that becoming a Filipina/o American professor or educator 
is possible.  
Being a PEP educator extends beyond the parameters of the classroom and the 
PEP space.  The pipeline also represents an extension of PEP to other communities.  
Most of the research participants shared that the traditions they have appropriated in PEP 
is shared in various circles such as: jobs, family, and friends.  Some research participants 
explained they integrated their lesson plans and pedagogy styles in their professions.   
Others expressed that they engage family and friends through conversations about 
Filipina/o and Filipina/o American history.   
3.  Communicative Action Towards Solidarity and Reproduction of Lifeworld  
 Reaching mutual understanding in PEP requires an integrative space that 
embodies conflicting ideas, dialogue, and plan of action.  Communicative action is 
interwoven through various levels of coordination and action in PEP.  Through 
curriculum development, lesson plans, PEP teacher barangay pedagogy, and reaching an 
understanding about Filipina/o American history and identity, PEP teachers are naming 
and integrating actions based on their mutual understanding.  This difficult task requires 
PEP teachers to unite various identities, learning styles, and students from different 
school levels to form a cohesive understanding about Filipina/o and Filipina/o American 
history.   
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 One of the main goals of PEP is to create educational spaces that articulate the 
struggle and survival stories of Filipina/o and Filipina/o Americans.  Through Habermas’ 
(1987) notion of lifeworld requires: a continuity of tradition and rationality to reproduce 
and renew culture; a social integration that stabilizes a group of identities toward 
solidarity; and the harmonization of individual history within collective identity through 
socialization.  Communicative action and lifeworld are sustained in PEP through learning 
Filipina/o American historical narratives between PEP teachers and with students.  The 
reflection of struggle and survival stories in PEP provides a reading to understand the 
current manifestation of Filipina/o American identity and the urgency to act.   PEP’s 
work contributes to a new formation of lifeworld that reflects an appropriation of a 
critical Filipina/o American identity through academic research and publications, creation 
of curriculum, lesson plans, pedagogy, student and teacher mentorship, and the fostering 
of Filipina/o American educators. 
Implications 
 This research project has various implications for the field of education.  PEP 
represents the change in the educational paradigm that redefines educational success, 
foster community, and pathways for people of color to enter the field of education.  The 
following implications for this study are: (1) shifting the education paradigm from a 
technical tradition to an ontological tradition; (2) refiguring teacher education programs; 
(3) integrating Ethnic Studies curriculum in K-college levels; (4) creating spaces that 
promote, mentor, and support people of color into the fields of education and higher 
learning; (5) and fusing partnerships between community organizations, schools, and 
universities.   
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1.  Shifting Educational Paradigm from Techne to Ontological Tradition 
 In an educational period that prioritizes high stakes testing, school administrators, 
teachers, and students are bounded by the success of standardized testing.  Teacher 
creativity and student imagination become restricted to a techne tradition of learning.  
This positivistic tradition relegates the success of students through a measured standard.  
Herda (1999: 19) expressed: “The fundamental problem with the logical positivist way of 
thinking is the attempt to reduce meaning to behavior.”  An ontological tradition in 
education supports a curriculum and pedagogy that can liberate new understandings and 
orientations towards imagination, possibilities, actions, and solidarity. 
PEP represents an ontological tradition of education by supporting critical 
dialogue, teacher and student engagement, and a curriculum and pedagogy that integrates 
the manifestation of identity and imagination towards possibility and hope.  Herda (1999: 
22) articulates:  
Language as a tool representing the world or language as a medium through 
which we can interpret and begin to change our selves and our conditions.  This 
medium brings us to the place of conversation and the domain of the text that 
gives us the capacity to redescribe or refigure or everyday world in organizations 
and communities. 
 
This interpretive approach to schooling allows the field of education to re-interpret 
success towards an orientation of mutual understanding.  As a foundational institution in 
our society, our education system can influence new narratives of schooling towards 
community building, solicitude, personal transformation, valuing critical dialogue, and 
imagination.  Beyond the positivist paradigm of measured success, an ontological 
tradition of education has the potential to influence students to understand their identity, 
narrative, and refiguration of possible worlds. 
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2. Transforming Teacher Education Programs  
 In my conversations with credentialed PEP teachers, they expressed that their 
training in teacher education as individualistic, uncritical, and detached from student 
reality.  They expressed that their training in PEP, through critical pedagogy, provided an 
articulation of oppression and an orientation that addresses these cultural influences.  
Shifting teacher education program from a procedural and methodological tradition 
towards a critical hermeneutic orientation will allow teachers to integrate conversation, 
narrative, and identity.  This interpretive tradition allows for a critical reading of 
education and the possibilities of refiguring new narratives that support social justice, 
care, and hope.  This aim of education would be rooted in reaching mutual understanding 
instead of achieving traditional standards of success. 
 Teacher barangay or team teaching tradition in PEP shifts the teacher paradigm 
from an individual act to a collaborative orientation.  From my research conversation 
with Liza Gesuden, she expressed that there is a need for community, mentorship, and 
support in teaching.  Barangay pedagogy or team teaching allows two-to-three teachers to 
work collaboratively, as well as a space to build with students who need attention.  As 
classroom size increases, there is a need to have more teachers to support student 
learning.  This orientation reflects a communicative action in teaching that has the 
potential to form understanding, community, and solidarity. 
3. Integrating Ethnic Studies Curriculum in K-College 
 A critical, cultural, and historical relevant curriculum that legitimizes the 
experiences of students of color represents a true education for mutual understanding.  
My conversations with research participants shared a sense of anomie and exclusion 
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while growing up in the American educational system.  The absence of a historical 
narrative within the educational curriculum translates to an invisibility of Filipina/o and 
Filipina/o Americans.  The curriculum must go beyond the multicultural narrative of 
America as the “melting pot” or “tossed salad,” but towards a critical historical 
exploration of capitalism, imperialism, colonialism, and exploitation of people of color 
(McCarthy 1990).  Unearthing founding events that have influenced the narrative 
identities of people of color reveals how power is related to the diaspora of people, the 
maintenance of a dominant narrative of racism, and the manifestation of violence at the 
community and personal levels. 
 Integrating Ethnic Studies within K-college curriculum allow students to 
understand history through a mimetic tradition.  K-college curriculum within an Ethnic 
Studies lens influences a narrative identity for students of color who have been 
historically excluded from the educational curriculum.  Unraveling history that places 
race, class, gender, and sexuality in the center of discourse influences a transformation in 
education that allow students to confront issues of oppression.  Herda (1999: 11) 
describes: “Interest, commitment, and the willingness to learn how to think about the 
nature of social reality may bring us closer to appropriate research praxis for many of our 
social problems.”  A culturally relevant and critical curriculum that includes students of 
color identities within history influences a narrative in education that can foster agency 
and action.    
4.  Supporting, Mentoring, and Promoting People of Color in the Field of Education  
 Fostering educational spaces that support, mentor, and promote educators of color 
is essential to the field of education.  The absence of instructors that reflect the identities 
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of the students they teach attests to the historical exclusion of people of color in 
education.  It is also important to note that the promotion of educators of color is 
important, but their educational philosophy, curriculum, and pedagogy must reflect a 
critical orientation that reflects the growing student diversity.  Spaces such as PEP, 
provide mentorship, support, training, and hope to Filipina/o Americans with aspirations 
to enter the field of education.  PEP teachers who are entering the ranks of teaching, 
come with the intention that their role as a teacher is beyond just a job, but a ethical and 
political responsibility to influence students to become critical thinkers and agents in their 
communities. 
5.  Fusing Community, Schools, and University Partnerships 
 The education of a student is not limited to the parameters of the classroom, but in 
the larger community such as: family, neighborhoods, and local colleges and universities.  
A community, school, and university partnership provide students with the access to the 
stock of knowledge that community based organizations and universities possess.  PEP’s 
partnership between schools, community based organizations, and universities, serve as a 
network for students to be in relationships with undergraduate and graduate students, 
community leaders, and professors. An essential orientation in PEP is the service learning 
that PEP teachers and students experience.  Their service learning experience provided 
students at all levels to learn how to create lesson plans, training in critical pedagogy, and 
the opportunity to teach Filipina/o and Filipina/o American studies.  Creating educational 
partnerships that fuses schools, community, and universities supports a leadership 
pathway that nurtures, supports, and provides opportunities for students to engage in 
social justice education.  
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Suggestions for Future Research 
 The power to interpret leaves various possibilities to examine the nature of PEP.  
Ricoeur (1984: 78) expresses: “The complete event is not only that someone speaks and 
addresses himself to an interlocutor, it is also the speaker’s ambition to bring a new 
experience to language and share it with someone else.”  PEP’s focus on the formation of 
Filipina/o and Filipina/o American identity, history, and pedagogy opens various texts for 
potential studies.  
1.  Further Studies on Filipina/o Students  
  The study of PEP provided a glimpse of Filipina/o American students and their 
endeavors to become educators and youth workers.  Exploring the formation of PEP, 
articulated a counter narrative to traditional hegemonic forms of education that introduces 
students to Ethnic Studies.  With the growing population of Filipinas/os in various 
communities in America and throughout the world, there is a need to examine their 
specific struggle and survival stories.  The restrictive immigration policies of the United 
States have influenced the migration of Filipinas/os to countries such as: Canada, Italy, 
Britain, and the Middle East.  Further studies of Filipina/o youth in those countries will 
provide insight on the formation of identity and ability to reproduce lifeworld.  
2.  Exploring the Journeys of Former PEP Teachers and Students 
As PEP closes in on its ten years of existence, there are many former PEP 
teachers and students that have entered universities and graduate programs throughout the 
nation.  Many have entered teacher credential programs, masters and doctoral programs, 
and few have became instructors at various colleges and universities.  To explore the 
profound influence of PEP is to examine the journeys of these former teachers and 
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students.  An exploration of these narratives has implications in appropriating PEP’s 
orientation in various educational leadership circles and practices. 
3.  Exploring PEP Teacher Barangay Pedagogy 
 Future studies on PEP’s unique teaching pedagogy examine an innovative means 
towards teaching Filipina/o American studies.  Shifting traditional teaching paradigms 
from an individual act to a collaborative orientation allows for a reading to articulate 
communicative action in teaching.  An interesting study is to examine PEP Teacher 
Barangay pedagogy and its influence on the identities of teachers and students.  An in-
depth exploration of this innovative pedagogy has the potential to examine how critical 
pedagogy and Filipina/o American studies are integrated to foster transformation, 
understandings, traditions, and identities.  
Conclusion 
 The Pin@y Educational Partnerships represents the reconfiguration of Filipina/o 
American history and identity by re-articulating the colonial past through the praxis of 
teaching and learning Filipina/o American studies.  Ricoeur (1991) expresses, without 
interpretation, fiction, imagination, or story, a life is biologically lived or simply an 
activity.  The mimetic interpretation of history emerges new transformations of Filipina/o 
and Filipina/o American identity through imagination and critical discourse.  With many 
PEP teachers and students entering higher levels of education, PEP is influencing 
Filipina/o Americans towards lifework dedicated to serving youth and social justice.  
PEP’s groundbreaking work in the field of education and Ethnic Studies serves as, “[A] 
bridge… constructed between the historical past and memory by the ancestral narrative 
that serves as a relay station for memory…” (Ricoeur 1988: 114). 
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 This research study provided insight in understanding the nature of the Pin@y 
Educational Partnerships through the narratives of current and former teachers and 
students.  Their narratives shed light on young Filipina/o Americans and their personal 
journey of uncovering the pain of the colonial past and the transformative healing of the 
present through teaching Filipina/o American studies.  It also tells a story about the 
agency to serve, mentor, and build community amongst our youth to create a narrative 
that embodies care, understanding, identity, and hope.  Through re-remembering, 
innovation, and action, PEP serves as authors in emploting new narratives of Filipina/o 
Americans as historical agents dedicated to transforming our world. 
Personal Reflections from the Researcher  
 
The dissertation journey is a lonely, emotional, 
and sometimes painful experience. With the delicate 
struggle of being a husband; a new father; work; and 
balancing time with my wife, who is a doctoral 
student; my service and activism loses sight and 
purpose.  As I began to write my ideas onto paper, I 
became frustrated where words and thoughts wrestle 
in articulation.  In the midst of writing my dissertation 
at a SFUSD Board meeting, emerged a sense of hope and reminder why my research is 
important to the lives of students.  On this January evening, students and educators from 
all school levels convened at the SFUSD central office to express the need to 
institutionalize Ethnic Studies for incoming 9th graders.  They called upon the school 
board to endorse, fund, and integrate the Ethnic Studies program in the years to come.   
 
Figure 14: Arlene and Amianan 
Daus-Magbual at SFUSD Board 
Meeting January 12, 2010 
Photo by: Roderick Daus-Magbual 
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 Community leaders, students, teachers, administrators, and parents filled the 
school board meeting to its capacity.  During an open forum, the passionate testimonials 
of students captured my attention.  I remembered two Pinay students stepping out of their 
shy façade and boldly taking the microphone and capturing board members with their 
stories about PEP.  The Pinay student expressed: 
Well about a few years ago, someone asked me, ‘What does it mean to be 
Filipino?’ and I said: ‘Lumpia or food.’ And now that I took an Ethnic Studies 
class, I have more to say than just food. I have a whole history about Filipinos.  I 
got stories about my own culture that I would’ve never known.  If I never taken 
Ethnic Studies, my A-G history classes would’ve never have taught me about 
myself.  Honestly, like I never had an interest in history til I learned about where I 
came from and it how it relates to people around me.  Now that I took Ethnic 
Studies, I’m more engaged with current events and I want to give back to my 
community.  For example I want to work with organizations that help comfort 
women get their apologies or help Veteranos get their equality. 
  
This event reignited my purpose in my lifework as an educator and the study on the 
Pin@y Educational Partnerships.  The story from this PEP student reminded me of my 
journey 16 years ago as a young Pinoy searching to understand the world, my identity, 
history, and purpose. 
 Critical hermeneutics has expanded my horizon to explore how knowledge has 
been traditional organized and presented through a positivistic lens in our society.  This 
ontological orientation allowed me to understand that our traditional educational and 
research orientations limit the imagination and further exploration in what constitutes the 
nature of one’s history and being.  The interpretive tradition contributed to widening my 
lens of the world through exploring language, communication, relationships, the 
formation of traditions, and identity.  I came into the doctoral program with a strong 
understanding of critical pedagogy, but with the integration of critical hermeneutics 
deepened my reading and ability to articulate my world.  It has provided me with the 
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insight and language to reconfigure my work as an educator, scholar, mentor, father, and 
husband.   
Dr. Allyson Tintiangco-Cubales’ inspired the title of my dissertation through her 
journey of “becoming a teacher.”  Tintiangco-Cubales (2007) refers to PEP as: political, 
emotional, and powerful through her experience starting PEP and her relationships 
working with former and current teachers and students.  The themes of political, 
emotional, and powerful have resided in my purpose as a researcher. Philip Vera Cruz, a 
historic Filipino farm labor organizer professes:  
If I could inspire one or two people to be successful by hearing my story… if this 
one or two people might turn into someone who could help change history… If 
somebody is moved by this story to do something to help others… to use his or 
her intellect for the good of their people… If more young people could just get 
involved in the important issues of social justice, they would form a golden 
foundation for the struggle of all people to improve their lives. (1994: 146) 
 
My academic endeavors have been grounded within the critical historical veins of 
Filipina/o and Filipina/o Americans who have struggled and resisted against oppression.  
I hope my study on the Pin@y Educational Partnerships will inspire various communities 
to form political, social, historical, and dialogical spaces to engage youth to understand 
their history and identity and become teachers for future generations. 
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APPENDICES 
 
Appendix A: Letter of Invitation 
 
University of San Francisco 
Letter of Invitation and Research Questions 
 
Date: 
Participant Name and Title 
Company or Organization 
Address 
 
Dear Mr./Ms.: 
 
Thank you for agreeing to participate in an examination of my dissertation topic.  As you 
know, my research explores Filipina/o American educators, in the Pin@y Educational 
Partnerships (PEP), are transforming narratives to reclaim and refigure Filipina/o 
memory, imagination, and action. 
 
I am inviting former and current PEP teachers, students, and board members to discuss 
their experiences in my research topic.  By engaging in such conversations I hope to shed 
light on young Filipina/o Americans that pursue lifework dedicated to social justice and 
the refiguration of identity through the praxis of Filipina/o American Studies.   
 
In addition to the opportunity to share ideas, I am seeking your permission for our 
conversation to be recorded through audio and video recordings and for me to take a 
photograph of you.  In doing so, I will provide you a transcription (audio, video and still 
photo) of our conversation so you may look it over.  You may add to or delete any 
section of the transcribed conversation or images at that time.  When I have a received 
your approval, I will use our conversation to support my analysis.  Data that you 
contribute, your name, and position will not be held confidential. 
 
Below, you will find a series of proposed questions.  These questions are primarily for 
use as guidelines to direct our conversation.  They also indicate my specific interest in 
your area of expertise.  The most important thing to remember is that I am looking to hear 
stories from the real-life project that you’ve been involved in and what you have noticed 
about the learning that takes place within them.  My hope is that our conversation 
provides an opportunity for use to learn something together through the exploration of the 
topic I have described. 
 
Reflection upon your experiences, please consider the following questions: 
 
Topic: Mimesis – When were you exposed to Filipina/o American studies and as a PEP  
(teacher or student) where do you see Filipina/o American Studies evolving to?  
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Topic: Narrative Identity – When did you realize you were Filipina/o American?  What 
was your story that informed your cultural identity? Has PEP transformed your identity? 
And if so how? Do you think PEP is transforming the field of Filipina/o American 
studies? 
  
Topic: Communicative Action – How does the praxis of teaching and learning Filipina/o 
American studies inform your identity and emplot new ways of understanding Filipina/o 
American identity? 
 
Thank you for your willingness to meet, I look forward to seeing you soon. 
 
Sincerely, 
 
 
Roderick Daus-Magbual 
Researcher, Doctoral Student 
University of San Francisco 
School of Education 
Organization and Leadership 
 
rmagbual@usfca.edu 
tel: (650) 992-0699 
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Appendix B: Letter of Confirmation 
 
University of San Francisco 
Letter of Confirmation 
 
Date: 
Participant Name and Title 
Company or Organization 
Address 
 
Dear Mr./Ms.: 
 
Thank you for allowing me the opportunity to have a conversation with you about your 
ideas, experiences, and perspectives on young Filipina/o Americans that pursue lifework 
dedicated to social justice and the refiguration of identity through the praxis of Filipina/o 
American Studies, as a part of the Pin@y Educational Partnerships.  I am confirming our 
meeting on ______________________.  Please let me know if something requires you to 
change our arranged place, time, and date. 
 
With permission, I will take your photograph, and video and audio tape our conversation.  
I will transcribe the tapes into written and visual texts and submit them for your review, 
along with the photograph.  After your review, I would like to discuss the conversation 
we had and any follow-up comments.  Please remember that data for this research is not 
confidential. 
 
The exchange of ideas in conversation is the format for my participatory research.  It 
allows you to comment, add or delete to what the transcripts contain.  This process will 
not only give you the opportunity to correct anything stated in our conversation, but 
allows you the opportunity to reflect on our conversation.  After you approval, I will look 
at the text of the conversation that we had, gather new ideas, possibly enlarge the area 
under investigation, and continue my research. 
 
I am looking forward to our conversation. 
 
Sincerely 
 
 
 
Roderick Daus-Magbual 
Researcher, Doctoral Student 
University of San Francisco 
School of Education 
Organization and Leadership 
 
rmagbual@usfca.edu 
tel: (650) 992-0699
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Appendix C: Letter of Consent 
 
University of San Francisco 
Consent to Be a Research Participant 
 
Purpose and Background 
Mr. Roderick Daus-Magbual, in the University of San Francisco, School of Education, 
asked me to be a participant in his research. He plans to explore the Pin@y Educational 
Partnerships (PEP), A Filipina/o American education leadership pipeline that cultivates 
critical urban educators and leaders in the pursuit for decolonization and social 
transformation.  More specifically, he plans to examine how are these Filipina/o 
American educators transforming narratives to reclaim and refigure Filipina/o memory, 
imagination, and action. 
 
Procedures 
I agree, as a part of this study, to participate in conversations with Mr. Daus-Magbual 
regarding my participation within the Pin@y Educational Partnerships (PEP) as a current 
or former teacher, student, or board member.  I agree that Mr. Daus-Magbual may record 
the conversation on audio, which will be transcribed.  A copy of the transcription will be 
returned to me for review, editing and approval before its inclusion in the analysis.  I 
understand that I may withdraw from the study at anytime, may discontinue the 
conversation at any point, and may request changes or deletions.  My participation in this 
research project is voluntary and any data I contribute to this study will not be 
confidential.  While the conversations and transcripts in this research are collaborative, 
the writing that emerges from them is the researchers’ product, and may include some 
editing by the respondent.  I am therefore consenting to forgo anonymity under these 
conditions.  I acknowledge that I have been given complete and clear information about 
this research, and it is my option to make the decision at the outset about whether to 
participate or not, and can withdraw at anytime without any adverse consequences. 
 
Risk and Discomforts 
I am free to decline to answer any questions or stop the conversation at any point or my 
participation at any time.  I understand that I may request and quoted in the dissertation 
or subsequent publications. 
 
Benefits 
I am free to choose not to participate in this study. 
 
Cost 
There will be no cost to me because of taking part in this study. 
 
Questions 
If I have questions or comments about the study, I may contact Mr. Daus-Magbual at 
1580 Southgate Ave. #306, Daly City, CA 94015, via phone at (650) 992-0699, or via 
email at rmagbual@usfca.edu.  I may also contact her advisor, Dr. Ellen Herda, at the 
University of San Francisco via phone at (415) 422-2075 or via email at 
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herdatemp@yahoo.com.  Should I not want to address comments to either of them, I may 
contact the office of Institutional Review Board for the Protection of Human Subjects 
(IRBHS) between 8:00 AM and 5:00 PM or by writing to the IRBHS, Counseling 
Psychology Department, Education Bldg – Room 017, University of San Francisco, 2130 
Fulton Street, San Francisco, CA 94117. 
 
Consent to Participate in Research 
I have a copy of this consent letter to keep.  I understand that my participation in the 
dissertation research conducted by Mr. Daus-Magbual is voluntary.  I understand and 
agree with the above procedures and conditions. 
 
 
 
 
 
 
 
 
Participant’s Signature Date 
 
 
 
 
Researcher’s Signature Date 
 
 
 
 
Researcher’s Name (Print) Date 
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Appendix D: Follow-Up Letter 
 
University of San Francisco 
Follow-up Letter 
 
Date: 
Participant Name and Title: 
Company or Organization: 
Address: 
 
Dear Mr./Ms.; 
 
Thank you for taking time to meet with you on _______________________, I appreciate 
your willingness to participate in my research project.  I think our conversation will be a 
valuable part of my dissertation. 
 
I have a copy of the transcribed conversation.  After reading through the transcription, I 
will summarize our conversations as an exploration of meaning and recognition 
 
Please take a moment to glance through the attached transcript and add the changes or 
clarifying comments you feel are appropriate.  I will contact you in two weeks to discuss 
any changes you might have made. 
 
Again, thank you for your participation. 
 
Sincerely, 
 
 
 
Roderick Daus-Magbual
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Appendix E: Approval from Human Subjects Committee 
 
 
 
April 30, 2009 
 
Dear Mr. Magbual: 
 
The Institutional Review Board for the Protection of Human Subjects (IRBPHS) at the 
University of San Francisco (USF) has reviewed your request for human subjects 
approval regarding your study. 
 
Your application has been approved by the committee (IRBPHS #09-025). Please note 
the following: 
 
1. Approval expires twelve (12) months from the dated noted above. At that time, if 
you are still in collecting data from human subjects, you must file a renewal 
application. 
 
2. Any modifications to the research protocol or changes in instrumentation (including 
wording of items) must be communicated to the IRBPHS. Re-submission of an 
application may be required at that time. 
 
3. Any adverse reactions or complications on the part of participants must be reported 
(in writing) to the IRBPHS within ten (10) working days. 
 
If you have any questions, please contact the IRBPHS at (415) 422-6091. On behalf of 
the IRBPHS committee, I wish you much success in your research.  
 
Sincerely, 
Terence Patterson, EdD, ABPP  
Chair, Institutional Review Board for the Protection of Human Subjects  
---------------------------------------------------  
IRBPHS University of San Francisco  
Counseling Psychology Department Education Building - 017  
2130 Fulton Street  
San Francisco, CA 94117-1080  
(415) 422-6091 (Message)  
(415) 422-5528 (Fax)  
irbphs@usfca.edu  
---------------------------------------------------  
http://www.usfca.edu/humansubjects/
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Appendix F: Transcripts of Pilot Study 
 
Conversation With: Arlene Daus-Magbual 
Title: Associate Director of Program Development 
Organization: Pin@y Educational Partnerships (PEP) 
Date: November 21, 2007  
Location: Lakewood, CA 
 
R: so um my study, you know my study right? What is your name, role, title in your 
organization? 
 
A: So my name is Mrs. Arlene Sudaria Daus-Magbual (laughs) I am the associate 
director of program development for the Pin@y Educational Partnerships 
 
R: So what makes you an expert in the field of Filipino American Studies? 
 
A: An expert? 
 
R: well not an expert 
 
A: but a person who has experience in Filipino American studies?  
 
R: yeah 
 
A: um I think it just through being a part of the program itself? 
 
R: which program? 
 
A: PEP, well um, well I think I’m an expert in Filipino American Experience, well 
because I am Filipino and I have my own experience (laughs) hmm ok. well in Filipino 
American studies well I didn’t know much about the history in what was being taught in 
Filipino American history, but just knowing about my own history of my own family, in 
terms of learning from them, but then contextualizing it within my own studies, um by 
reading books and stuff in my last quarter of my senior year at UC Riverside  
 
R: you think you can give a little bio of yourself before we start? 
 
A: um I went to… I went to… (cell phone rings)… for my bio… 
 
R: well maybe not a bio  
 
A: you mean just a little bit about myself?  
 
R: yeah like what makes you do what you want to do 
 
A: who I is? 
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R: um… what makes you a credible source to ask just like your schooling and education 
yeah, just some basic stuff 
 
A: I went to high school in riverside, Arlington class of ninety six what what (laughs) I 
went to UC Riverside I majored in political science and then while I was in riverside I 
was really involved in different organizations in student rights and student activism and 
then got involved in the Filipino club and then from there got involved in the LA 
community in terms of Asian Americans non profit based organization and I really felt I 
really need to learn so more so I sought out different jobs in the community so I can um 
you know learn about Asian Americans, Filipinos and then figure out a way where I can 
um be of service and it didn’t really matter how much money I was getting paid but as 
long as I was happy in what I was doing and then after working in 2 years of LA I wanted 
to learn more about Asian Americans because I felt like if your going to do action to help 
people you’ll need to learn about the history behind it and figure out what other struggles 
and even accomplishments the community has already won or struggled through so 
you’re not repeating the same thing or so you can learn from them so that’s when I went 
to Asian American Studies at SF State and that’s when I got involved in PEP  
 
R: hmm 
 
A: and so from PEP it became some kind of (gasps) something on the side it wasn’t really 
like um like it was something it was my career path I really felt it was something I always 
wanted to do because I really wanted to learn about Filipino Americans and they didn’t 
really offer that in the Asian American Studies department and like in terms of being a 
Masters student unless you take an undergrad class because everything was so broad 
based in terms of Asian Americans um I really just wanted to um learn on my own so if I 
can’t learn from other people so then I can learn on my own and learn from mentors from 
around the community and so um when I did PEP I started off as a teacher and from there 
I think like being a teacher you have to do much research so much of your own footwork 
to learn the subjects that you are given so you can teach your own students because you 
don’t want to go there and tell them this is Filipino American History is without doing 
any research or background because I felt like as a teacher I was learning and teaching at 
the same time and then from teaching students I was learning from their own lived 
experiences and like um I felt it was an exchange where I can share my stories they get to 
share their stories and then we get to learn stories of those who came before us 
 
R: hmm… uh I don’t know where to start?  
 
A: just start 
 
R: ok… I don’t if I should start with PEP or with Filipino American Studies? 
 
A: does that matter? it’s suppose to be a conversation right? 
 
R: oh yeah oh yeah so… um how did you get involved in PEP? 
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A: the same way you got involved in PEP (laughs) I’m just kidding because when you 
and I first moved up here we were like how do we plug ourselves in a community where 
we’re so new at I dunno like… we didn’t know anybody (laughs) we were like loners 
right… we knew we were up here to get our masters, but we didn’t know that we would 
get involved with that would change our lives and so… what was the question again? 
how did I get involved?   
 
R: I think um…  
 
A: and so uh 
 
R: before we move on what is PEP? 
 
A: Pinay/Pinoy Educational Partnerships?  
 
R: uh huh 
 
A: it’s uh partnership between SF State Asian American studies and uh, which is Allyson 
is the Director of PEP and who is also a doctor or professor at SF State who founded this 
mentorship program at Balboa at first so at Balboa High School her husband worked 
there and she worked there too as a counselor I think or?  
 
R: as a teacher 
 
A: I don’t know something… she found that there were so many Filipinos students there 
at that time that a lot of them needed mentorship, that she wanted to start a mentorship 
program with college students so that they can feel like they can go to college to I think 
and so instead of just mentoring them so the teachers, Allyson felt like it would be a 
really good thing to teach the students at the same time like different things about being 
Filipino, about identity, so they would have lunch time programs afterschool programs it 
was just like really teaching on the fly what was Filipino, this is Filipino history month, 
or  the Manongs were and then it became and then the students wanted it to be an actual 
class and they felt they were filling up the class during lunch and afterschool and they felt 
like if they were doing this they should get credit for it and make it count and so that’s 
when the class started so which then the mentorship program started in 2001 and the class 
started in 2002 in spring 2002 and then when I came on was the fall of 2003 and probably 
like the third or  fourth class of PEP and so I they just went through one year of teaching 
and then we came in as teachers and think how that process was when you become a 
teacher Allyson taught you how to make lesson plans and how to deliver interactive, but 
yet informative lesson plans to the students and then through the years I’ve been in PEP 
as a teachers, then as a coordinator, and now as an associate director of program 
development I’ve seen it grow and change in ways where the training became more 
formulated the lesson plans became more formulated in terms of (sniffles) how we 
strategize the teachers the students the relationships and partnerships  we build in the 
schools, the community, within the government, things like that and it grows and so I 
think with PEP it’s a program which started with as a little program that really wanting to 
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mentor Filipino kids but then and know it became you know, I dunno help me, I thought 
this was suppose to be a dialogue (laughs) 
 
R: it’s because I’m looking at my guiding questions that’s why 
 
A: (laughs) you know… 
R: you’re my first interview, and when I do my next conversation I’ll know how to 
format next time because while you’re talking I’m thinking at the same time 
 
A: but I think if you’re trying to breakout the mold of a qualitative researcher then… 
 
R: interpretive, interpretive researcher 
 
A: exactly, but right now you’re a qualitative researcher because you’re not talking back, 
but if you want to practice being an interpretive researcher maybe this should be a 
dialogue you helping me fill in the gaps because you’re also part of the program 
 
R: alright alright 
 
A: (laughs) you better write then down to tell your teacher I said that (laughs) just 
kidding, um I don’t know, I don’t know if I answered your question: what is pep?  it’s a 
lot, it’s been six years of work of trial and error and its also six years of success and 
(laughs) failure, but it’s growing and it’s learning and I think to become a recognized 
program in the city of San Francisco and um and when we go to New York or to different 
conferences people know about it. 
 
R: uh huh… um how were you exposed to Filipino American Studies? 
 
A: I think my brother, because he went to UC Irvine and they offered classes that he took 
all the time, and he always when I was in high school he would always come back with 
books he would read for the weekend and I would finish a book he would leave at home 
or every semester or every quarter he would come back he would clean out all his books 
from the last quarter and bring it back to my mom’s house so that’s when I saw Gangster 
of Love, the Huk Rebellion, Philip Vera Cruz, America is in the Heart.  And I always 
heard people talk about these books, but I never really picked it up and felt like I really 
need to learn about Filipino, I dunno if it was my own internal colonization (laughs) or 
what, but that was my introduction to it, but I really never had a class in Filipino 
American Studies until I did research for a doctorate student for UC Riverside  
 
R: did you do those readings by yourself, like did you ever pick it up? 
 
A: yeah… I picked it up and read it, but I never really finished it like I just um 
 
R: so you really never finished America is in the Heart?  
 
A: No. 
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R & A: (laugh together) 
 
R: its like one of the most major works in Filipino American studies! 
 
A: I know. I read the middle, the beginning, the end (laughs) I felt that it was kinda dry 
 
R: it’s because you keep on jumping all around  
 
A: know I started. I started reading it and I was like I don’t get it 
 
R: what did you not like? 
 
A: I think it’s the way he writes, it didn’t captivate me as if a women writer would and 
that’s how I would feel when I read Filipino studies books or Filipino literature it was the 
always the women writers that captivated me more than the men like reading Angelo 
Ancheta 
 
R: it’s a policy book. 
 
A: I know it’s a policy book 
 
R: its not a novel. 
 
A: I don’t know, Carlos Bulosan… who the fuck! I don’t know I don’t get it ok, but my 
brother was like dude!  All this hype about this book  
 
R: I know because its dope! 
 
A: it’s like there is all this hype about Harry Potter (laughs) and then I read it and like this 
shit sucks!  you know what I mean! I was like alright, but I think now that I have a 
different state of mind in terms of Filipino Literature or Filipino studies 
 
R: what was like the first Filipino studies or Filipino American studies book that you ever 
read?  from page to page? 
 
A: From like page to page? 
 
R: what was the book that inspired you like damn! was it When Elephants Dance? 
 
A: I think it was because every other book you know when you’re in college or undergrad 
I kinda skimmed books you don’t really, I mean for me. 
 
R: I mean the first book I read front to back was America is in the Heart 
 
A: its because you’re a dude 
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R: naw because the dude was Ilocano though 
 
A: I know 
 
R: if you read that book, you would be like damn!  
A: but when I was reading it I was like in the 12th grade 
 
R: so, I was in 10th grade 
 
A: I know, I was in 12th grade but I didn’t really consider myself full Filipino yet 
 
R: oh 
 
A: you know what I’m sayin yet I think it also depends on identity and where you’re at. 
 
R: uh huh… 
 
A: because for me I was focused on Asian American Studies more than Filipino 
American studies, I thought Filipino American studies was just a part of it, but I have to 
learn about everybody because I didn’t grow up with all Filipinos so me growing up with 
people who mixed all Asian, Laos, Hmong, Vietnamese or whatever I felt it was 
necessary to learn about their experience too.  it wasn’t or I didn’t have that mentality 
like I was already Filipino I already know what it is.  you know so when I read it when I 
was in 12th grade it just didn’t intrigue me like it would for someone that was proud to be 
Filipino, but if I read now like I said it would be different 
 
R: so um… knowing what you know now could you tell me how Filipino American 
Studies has emerged?  like how did it start? I know how it started, but I wanted to get 
your interpretation of it.   
 
A: like how it started?  Filipino American studies didn’t it happen during the Ethnic 
Studies Movement?  Because they didn’t have a voice in the Ethnic Studies movement or 
the Asian American Studies Movement because it was all “C, J, K” you know. 
 
R: But they were major players in the Asian American Studies movement. 
 
A:  well of course do you think, Filipinos had a bigger voice than Chinese, Japanese, or 
Koreans in the American realm? 
 
R: no. 
 
A: exactly.  so that’s where I feel like you can interpret Filipino American studies 
emerging from that because it kinda came out, eventhough they were major players like 
in the grape strike, you know (laughs) but they still weren’t recognized for it.  so if you 
think of the Third world liberation front you won’t really think about Filipinos unless you 
 157 
are from San Francisco, you know what I’m sayin, so if you go to UC Riverside or UC 
Irvine, UCLA, or UC or Asian Am in the Midwest or the east coast, you think of Third 
World Liberation Front or the Ethnic Studies Movement you think of La Raza, you think 
of the black, you think of Asian American which is: Chinese, Japanese, Korean, but you 
know the Filipinos, eventhough they are major players, I can assume that people don’t 
really think Filipinos had a major role in it.  unless you go to SF State and meet those 
guys that were actually in the front lines. 
 
R: you think its because of those people that were producing or like 
 
A: I think it was the one’s who are producing knowledge like right now.  in terms of, or I 
mean before.  the researchers before were mainly Chinese, Japanese, and Koreans, right?  
and that’s what we had problem with when we open up those old texts in those Asian 
American Studies department ooohhkkk… here’s all the “C, J, K”, but what happened to 
all the Southeast Asian writers?  you have one Punjabi writer, you know what I mean 
(laughs) then you have a Vietnamese woman studying Filipinos, but where are all those 
Filipinos researchers?  that’s why I felt there was a void, even though there are Filipino 
American studies, it wasn’t as like blatant as other studies like: Chinese American 
Studies. 
 
R: that was the dominant narrative 
 
A: yeah…  but you can say it emerged after that, but I always felt that even in just 
teaching in PEP that there were always writers even before then you know what I mean, 
it was just never called like the studies of Filipino Americans, but I think studies of 
Filipino Americans had happened forever, not forever but for a longtime even before the 
70s its just that it wasn’t formulated or defined as that category, but now I feel like 
because there are so much study well I think there is so much more study about Filipinos, 
but I think its not enough… 
 
R: hmm… 
 
A: I think that we need to produce more teachers, more researchers, much more than just 
nurses and doctors, and stuff which is ok, but I then I think to be more legitimized is for 
own communities our own people to study it.   
 
R: uh hmm. 
 
A: ah she’s kickin’ my stomach. 
 
R: ya sound like Malcolm X. 
 
A & R: (laughs)  
 
R: um… what do you think is the current Filipino American Studies narrative? like that 
what everybody teaches?  so umm… 
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A: so I think it’s like a formula with PEP, in PEP there is a formula of how we create a 
curriculum, to how we teach it in the class, so we go all the way back to pre colonial  
 
R: or what do you think is the popular discourse on Filipino Americans? not just PEP. 
A: ohhh… (pause) shit. right now? 
 
R: pre-dominantly, what would one be teaching about the Filipino American Experience? 
 
A: like you were going to teach it in a school? like what they’re going to teach?  probably 
like that generation, you know… like the first generation of Filipinos who arrived here in 
America which would be like the Sakadas, the history timeline of Filipinos, I guess… is 
the waves of the Filipinos, is the most popular, from what I know, but I really never taken 
a Filipino American studies class, so I really don’t know the narrative, the formula they 
use, but from what I hear, but what I was taught, a little bit of the history in the Asian 
American Studies Masters program, was when you talked about the Chinese, Japanese, 
Koreans, Filipinos, Vietnamese, or whoever… you start when they first immigrated here, 
and we started in the 1800s.  when I first found out that the Filipinos came here in the 
1500s it was when I was in PEP, they went to Manila, I mean Louisiana? I knew their 
were Filipinos there, but  
 
R: you didn’t learn that when we were in YCOP? 
 
A: naw, I learned that it’s just I didn’t learn the date, I didn’t really, I mean I saw the 
movie… you know…  
 
R: you’re just bad at history (laughs) 
 
A: (laughs) i’m not bad at history, its just that I really never paid attention and so I think 
they always talk about the immigration you know, its like when the Chinese first came 
here in the 1600s or when they walk the Bering Straight I don’t know (laughs) shit like 
that, I mean learned that its just that they always go through the timeline they always talk 
about the Manongs and the Manangs and then they talk a little bit about world war 2 and 
then um… of course 1967 brain drain 
 
R: 1965 
 
A: 1965 immigration act and then its always around policy so they teach policy then they 
teach how it affected those those certain groups and that’s how I interpret how teach it, 
but they need to break out of that, they need to talk more about different experiences 
about Filipinos and that’s why in SF State it’s interesting to me because they do literature 
sessions where they captivate students to learn more about just the history and that’s it, 
 
R: uh huh 
 
A: you don’t 
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R: do you feel that the history we learn at SF State or in PEP has a more life itself, 
 
A: I think so 
 
R: I mean life and culture instead of just facts and stuff. 
 
A: I’ve always pushed to have resource or primary resources or some sort of fact to go 
with um your own analysis or your own findings of what your studying because everyone 
has their own interpretation of history differently because I’m not dumb in history I just 
interpret history differently right… or like that is interesting or it could be like dang! it 
captivates someone, but I think like with PEP or because I think a lot of what they teach 
at SF State influences PEP because a lot of the students that teach PEP go through these 
classes whatever have captivated them in that lesson is what they bring into the site too, 
but also what captivates them in PEP um helps them understand or think differently, but I 
think when we interpret history um… we try, in PEP, when I interpret history I try to 
figure out how it is important to me or why is it for my students for me and my 
community to know it because if you don’t know it, you can’t move forward.   
 
R: right 
 
A: hah (gasps) ouch… I think like… what was your question again? 
 
R: like learning stuff at SF State how has it influenced what we teach in PEP?  How’s it 
different because when I learned Filipino American studies I learned it from Professor 
Steffi and she’s a Pinay and she was one of the few Pinays that were teaching, it’s funny 
because she’s a Pinay, she’s a woman, but all the stuff we were learning were all Pinoy, 
so the first book we read was um America is in the heart, I read that in high school, but I 
read that when I was at UCR  too.  a lot of the stuff was heavily looked at in terms of the 
Pinoy or the Manong it was really going into the woman until Post 1965  
 
A: right 
 
R: because the dynamics 
 
A: of the male narrative.  then the female perspective, still think the female perspective is 
still void I mean its such a difficult thing to teach in PEP with the teacher well… 
 
R:  there’s nothing on them 
 
A:  because yeah… where are we going to get the information besides the lesson plan you 
wrote about your grandma?  where do we get the primary resources when its all 
secondary to men narrative? male perspective? 
 
R: I mean there are books out there.   
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A: there are books 
 
R: you just have to look for it, I mean there are hella books on it. 
 
A: but its not being taught, its different, you can put a book out there, but its not being 
taught so there is a book there, it’s like the ones there are brought into the classroom that 
they are in like the Oracles, When Elephants Dance, or meeting the authors or feeling 
like that they feel that connection to that person is what they’re going to teach 
 
R: right 
 
A: but if there is a book out there 
 
R: if they’re not exposed to it  
 
A: yeah exactly, if they’re not exposed to it then there not going to go out there be like “I 
think this is good” and read it and if its nothing to do with what they’re trying to teach 
and they’ll be like what the fuck is this suppose to be? you know what I mean!  I feel that 
with them because for me the ones I teach I have on hand or that I know what people 
have told me what was a good book or recommended it and I went out and go and get it 
 
R: so some stuff they learn is sometimes a drawback in terms of how they become 
teachers then 
 
A: yeah because its limited I think they’re limited in terms of they introduce new things I 
guess within the different semesters, but I know with Allyson and her lit class she tries to 
use she’ll ask us did you like that book?  Or she would ask her colleagues if they taught a 
certain book then its like what do did you think about that book?  you can either like or 
not, but its up to the students if they feel or it not, its good to introduce… like the Oracles 
its me, Dawn, Allyson were sitting around and we I was like that book was so good I was 
like I felt this connection with the grandparents the girl and felt like I went through that 
type of generation gap. and she was like, “I’ll think about it.”  And it was either that or 
One Tribe and was really like I didn’t like One Tribe and she taught it anyways, its just 
was a really good book to introduce to the students so I think for PEP we can introduce 
more literature, but I think with the literature we introduce I think it should be about 
becoming a better teacher become a better teacher-student um like Friere, Bell Hooks, or 
those other educational books that she made us bought they we didn’t even touched, but I 
know its there and I’ve used it for my own thesis um I think in terms of creating lesson 
plans or curriculum we should be able to supplement those other classes they take and 
give them some sort of research method or tool. 
 
Rod: how do you think, when they teach Filipino American history like how I was taught 
I think out of all the Filipino American history classes I took were basically I took was 
two, one at UCR and one at SF State, and they used a paradigm of how they taught it, 
how much of an influence do you think Paulo Friere or Bell Hooks or learning a critical 
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pedagogy ontop of learning Filipino American Studies how do you feel it spices up or 
enriches Filipino American studies 
 
A: what do you mean a paradigm from those other classes?  
 
R: because like um when you learn Paulo Friere or Bell Hooks that’s critical pedagogy 
they talk about 
 
A: I mean how did those teachers teach when you took those classes? 
 
R: well it was basically when you teach a history course  
 
A: so it was like facts 
 
R: it’s like what you were talking… here’s the policy here’s this is what happened… 
eventhough if I use a lot of Uncle Roy’s books, its stating the facts the push and pull 
factors, but its much more complex than that. 
 
A: so they’re the knowledge holders, and you’re the receptacles. 
 
R: kind of, but the way or form they are teaching it is different I’m looking at the form 
because the form that they use like Manongs came here because of this, but then in 
critical pedagogy we like um but they came of this, but they came because of this 
political um factor that played into it  
 
A: uh hum 
 
R: or like um 
 
A: so its problem posing 
 
R: it’s problem posing its more complex so how did you feel like, I don’t know if I 
answered my own question! 
 
A: I think you did (laughs) 
 
R: but I want to know what you think? 
 
A: I think the same thing  
 
R: Whut? 
 
A: Whut.  would you just said I think in PEP when we’re trainied, I don’t think we 
weren’t trained in the beginning how to do this it was more 
 
R: we learned critical pedagogy 
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A: We learned Freire on the way, but it wasn’t until the end of the semester until we 
finished the book so it was practiced little by little and then more so throughout the years  
 
R: I guess what I’m saying from my own perspective of how Filipino History is taught 
it’s not critical enough, that’s why they have that critical Filipino American studies 
 
A: oh yeah that collective 
 
R: because when you look at it there are more dynamics more layers to it than just push-
pull factors this is what happened this is why they went this is what happened then 
beyond that there is more cultural social interaction that happens nobody captures the 
only thing that captures that is America is in the Heart and even then it’s a fictional 
biography so its not, I mean it could be true, but its kinda not, so I think what how PEP 
transforms a lot of things. 
 
A: yeah I agree. 
 
R: um why do you think its more significant to say um we’re teaching Pinoy/Pinay 
Studies than Filipino American Studies? 
 
A: oh this question again? (laughs) why do I always get that question? 
 
R: because people always say: “What’s Pinoy? What’s Pinay? what’s that? Then I have 
to say it’s a gender thing, what makes it more uh… from your perspective.  
 
A: ok from my perspective is how I learned about I keep thinking about this activity that 
Joe Virata did from like back in the day when he did this identity activity remember 
“Stand in this corner if you are Filipino Pilipino” whatever  
 
R: at the retreat 
 
A: not at the retreat, it was like at the commons room whatever the terrace rooms and I 
was like “Pilipino?”  but he never had Pinoy/Pinay it was like Pilipino, Pilipino 
American, Filipino, or Filipino American and so from that game I was like: “What the 
fuck am I?” like I say: “P” because that’s how we pronounced it  
 
R: yeah 
 
A: I don’t want to say “F” because that’s how “they” pronounce it “they” meaning others 
those who are not Filipino and it felt like I wasn’t connected to one of those categories I 
remember writing my personal statement for SF State and instead of using Pilipino I was 
saying Pilipina, but it transforms it became my identity for myself to change from 
Pilipino to Pilipina, but when I went to SF state and I learned and I heard the word 
“Pinay” I heard the word “Pinoy” but not the context in how political it is 
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R: uh huh 
 
A: I always heard it 
 
R: or how historical it was 
 
A: yeah… historical or political it is 
 
R: Pilipino is political too 
 
A: that’s what I meant that was my own… I went from Filipino to Pilipino… right… then 
I went from Pilipino to Pinay right? And then before I Pinay, I always take Pinay, what 
do you call it? When AOL first started everyone had “loving Pinay” (laughs) “Hella 
Pinoy”   
 
R: “Pinoyboy”  
 
A: right… it just became this word (laughs) but when I came to SF State it was more 
understanding… understanding where Pinay came from and how the people that came 
here from the Philippines self-determined their own identity  
 
R: right… 
 
A: and um… thinking we were called Filipinos being really critical of the word Filipino 
came from and learning how the Spanish brought it, named after King Philip, and how it 
wasn’t even the name of the indigenous people of the Luzones region of the islands right?  
and it was even a privilege to be even called Filipino because you have to have been of 
Spanish blood to be even called that and so when you think about think critically about 
where that name came from then it becomes this oppressive thing you name… someone 
naming you that because you’re too stupid to name yourself and too uncivilized too name 
yourself and so when the Filipino came here I felt they took the word “Pinoy” or “Pinay” 
to determine um who they are instead of them having people calling them brown 
monkeys or the “Filipinos,” the “Flips,” you know “Fuckin’ Lil Island People.” or 
whatever its like no I’m Pinoy or Pinay and I think with Pinoy/Pinay Educational 
Partnerships I think Allyson did it that way because its ourselves determining our own 
history what type of education we want to teach and what we want to learn  
R: right 
 
A: so what Dan Gonzales says, “You know… its revolutionary to use Pinoy or Pinay, but 
sometimes when I look at the “@” sign and the “a” is within the “o”’ and I was like that’s 
true (laughs)  
 
R: I remember Irene or somebody, saying like yeah the “a” is within the “o,” but the “a” 
is the heart of the “o.”  
 
A: yeah you could flip it. 
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R: so its reciprocal 
 
A: it is but it is also dominant because the guy is always on the top around it, like you 
need a man around the women heart to protect it… I don’t know people take that shit 
really deeply, but I think there was a reason why Allyson did “Pinoy” “Pinay” and 
everything we write is Filipina slash “o” you know and I think even though it’s a pain in 
the ass to do it while you write it does make sense why you have to include because you 
cannot forget the “aaa” when talk about the “ooo.” 
 
R: how important is that language when we teach it in public schools?  
 
A: I’m so against changing it because we have these conversations the three of us in 
changing the name if we ever became a non profit organization or an institute because I 
feel like there was a reason it was named that way  
 
R: uh huh 
 
A: there was a reason why um people know us for that and eventhough we just don’t 
serve just Filipino students I feel like in a city where there’s like thousands of Filipinos 
hundreds and thousands of Filipinos why not learn about the people that live by you why 
not learn about because we have to learn about the people we had to grow up in so whats 
wrong with it? and I feel like um changing it is only kind of from my perspective 
submitting to change to fit the norm. 
 
R: to fit the state 
 
A: exactly and so to be inclusive to be multicultural you know what I mean? or when you 
put “Pinoy” “Pinay”  
 
R: do you think it loses its essence? 
 
A: I think when you when you because we fight so hard to have something named 
Filipino, its just like being, its not being selfish, other people could say this is the 
“Chinese American Association” or whatever they’re nationally known they’re nationally 
funded. 
 
R: just like the Japanese Community Youth Council? 
 
A: exactly.  and they serve multi… multicultural people why can’t we?  why do we have 
to change our name for the sake of getting government money? the sake of getting state 
funding? or private funding because we’re marginalizing it we’re only captivating a 
certain amount of people what I think is bullshit why should we change it? that one type 
we had that conversation at squat and gobble, why don’t we call it “the Filipino 
something something,” but why?  when people know us Pinoy/Pinay Educational 
Partnerships! it’s the name we started with and the name we built up!  
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R: it’s the history we built up 
 
A: exactly!  I think if you change it, people will be confused and everyone is going to be 
like, “What happened to PEP?”  you know so it’s a program… it’s never going to be its 
own entity my vision of PEP is becoming its own entity with the name it started with.   
 
R: how do you think it influences the youth?  like to have that “Pinoy” “Pinay” 
Educational Partnerships? I’m seeing it through your perspective you’re seeing through 
funding and state uh…  
 
A: I know, but that’s part of my perspective, but I’m also talking about community folks 
and the community that we teach you change the name they’re going to be like, “What 
class do I sign up for, what happened to PEP?” you know what I’m saying… 
 
R: but in terms of cultural understanding, 
 
A: well I think they need to go through the class first to understand where Pinoy Pinay 
stands.  we do teach you where the word comes from when we teach them the evolution 
of the word Filipino you know eventhough people don’t claim “Pinoy” “Pinay” or 
“Pilipino” “Pilipina” whatever its just there is an evolution to it a political evolution to 
these names so you have to take these classes even if its not taking classes, but you’re 
going to have to be able to teach that you know, even if its not in the classroom setting 
that’s because people keep on asking us like: “What hella is Pinoy? Pinay?”  people be 
like Peeenaay Peeneye we try to teach the principal of Longfellow it’s “Pinoy/Pinay” she 
keeps on writing “Pinay” or “Pinat” or “Pinattie” (laughs) Pinattie at educational 
partnerships.  
 
R: do you think using “Pinay” “Pinoy or that “@” sign do you think its expanding the 
language expanding the meaning of Filipino is? 
 
A: I think so 
 
R: so when we teach it in a school and when students learn it do you think they’re 
expanding their own sense of identity? 
 
A: yeah! of course its just like our students right like Pinayism right you learn about these 
Pinays and these Pinoys and these Manangs and Manongs you learn how they like 
changed themselves their own identity so when you go shit! (phone rings) hold on 
(stopped recorder) 
 
A: (resuming) when you teach them these things is when they determine themselves what 
they want to be called I can name more than my 10 fingers that there are some many 
Filipinas in our classroom who took the class as a Filipina and left PEP as a Pinay you 
know what I mean (laughs) both teacher and students, including myself I feel like when 
they can relate to a term, a word, or a definition or whatever, that’s when they begin to 
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change their own identity because when you think of Filipina you begin to think how 
oppressive that shit was then your like Pinay, I mean you can find something oppressive 
with that too, then you google it and the first thing that comes up like sex workers shit 
like that and how it became like Pinayism stigmatized to be sex workers, but when you 
determine yourself to become like Pinay you have your own definition how you know 
your determining that for yourself because you learn about Pinayism and how its about 
loving yourself and being who you are and I guess accepting who you are then starts to 
change the identity you surround yourself with not of who we teach but how also people 
who hear about PEP um you know even if they don’t know PEP, but through other 
people asking us what it means to be Pinay, its just like when I was on the uh (laughs) on 
channel 7 KGO Sheryl Jennings, first question: “Let me ask you Arlene, what is ‘Pinoy’ 
‘Pinay?”’ (laughs) I was like “Shit in the nineteen teens or the 1920s” and it was amazing 
how it rolled off my tongue and I could see Allyson kind like… she was sitting next to 
me and she kinda went stiff because she was like “Shit I hope she can answer this right” 
but because I chose to define myself as Pinay I always held that meaning true to my heart 
and so its easy to figure out the history of it, you can’t just say I want to be Pinay and put 
it as my AOL screen name (laughs) you have to back it up and that’s what PEP taught me 
or like what Asian American Studies teach me you have to know the history what these 
terms are what identity means what it means to be Asian or what it means to be Pinay or 
whatever it has to have some sort of relevant background that’s why Asian American 
studies Filipino American studies  too you can’t just say I know Filipino American 
studies you have to have some sort relevance to it… something like that. 
 
R: so how do you think PEP is changing the Filipino American Studies Narrative? 
 
A: I think when you think of the Filipino American Student Narrative I also think when 
people talk about the Filipino history its also framing it with their own right? 
 
R: or their coming from their own experiences  
 
A: maybe or maybe not, it could be an outside study where they’re not Filipino but they 
teach or they research about the experiences of other people I think with PEP (sniffles) 
we take into consideration the experiences of our own students to the teacher to the 
experiences of our community we try to bring it into the classroom so we try to bring like 
academic research about Filipino Americans plus community experiences or even like 
personal experiences of other people I think that holds valid or holds true that if someone 
has experience that you have taught holds more whats the word more value and more 
connection to it because I remember I don’t know what classroom different classes when 
I was going to undergrad and graduate school its like whenever you had a guestspeaker 
talking about certain experience that had lived through it the more connected you feel to 
it and I feel whenever you have new teachers or new students in PEP and I learn about 
them they begin to connect to the lesson plans they are teaching it becomes another sense 
of narrative and the direction we are teaching PEP and it is documented its like the 
pictures that they share stories that have been told um history that they bring in and the 
more and more we have people learning that Filipino American history the more history 
is coming out of for the Filipino American Studies because if you look at it or like when 
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we went back to the Philippines they ain’t no muthafuckin’ museums around here you 
know what I mean (laughs) there are like 1 or 2 museums out here per barangay a knife, a 
bolo, you know what I mean… 
 
A & R: (laughs) 
 
A: (continues) a pot, some cloth, and some pottery right? (laughs) even in the Philippines, 
even when you come here and you go to the Asian Art Museum you see two things you’ll 
see a burial urn and a fuckin bolo right? but when you think about the history of the 
Philippines and how wiped out we’ve been so many years of colonization through the 
Spanish, the Americans, the Japanese, everything a lot of things are lost.  and a lot of the 
brainwashing colonization um really took away the memory of our ancestors it wasn’t 
packed and down preserved like other cultures and that’s the kind of sad thing about it is 
that Filipinos don’t have no history what history do you got? Spanish history? you know 
what I mean… we’re trying to uncover it and I think the more and more people um 
colonized or not more people learn about themselves or learn about their experiences and 
feeling like it is valid in the realm of academia that the more history we can uncover and 
that’s how I feel with PEP we uncover so many different lived experiences through 
teachers the things they’re reading or even meeting other people and um and the way we 
teach it is changing the narrative of Filipino how Filipino American studies is.  I really 
don’t know how other Filipino teachers teach their stuff because I never been in their 
classes and that’s one thing I would like to see in the future is really connect to those who 
already teach it in a high school or who already teach it in a college and observe it 
because really want to learn it also from them and also we want others to learn from us. 
 
R: one thing that I learned from being part of PEP or being part of SF State or being in 
San Francisco is that when I learned Filipino American Studies there comparing it to 
UCR is the word decolonization I never really heard of that and I really that’s how its 
different from what is the Filipino American narrative because of this idea of adding new 
language to Filipino American Studies to include decolonization because when I first 
learned it I was like “wow!” this is tight I never new this because you kind of take it like 
a grain of salt that’s part of our history and then we move on, but then when I heard this 
thing decolonization I was like I learned this history I’m not going to move on because I 
want to recapture what was lost recapture what was thing and reproduce through my own 
experiences. 
 
A: exactly. 
 
R: I think that’s what PEP’s been doing 
 
A: and I think there’s more than just decolonizing we’ve been engrained (laughs) we’ve 
been learning this word the past 2 years and stuff and like learning from you and from the 
studies you are learning from USF is like there’s more to it there’s more than just feeling 
decolonized, but I feel you can’t be totally decolonized you know what I mean (laughs) 
 
R: we we are transforming it  
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A: we’re transforming, but I think there’s need to be a process to feel like ok I’m kinda 
decolonized knowing, sometimes not knowing I’m completely or not completely 
decolonized you know, but there has to be some sort of other space where you can take 
what you have uncovered and then reproduce it in a different way and I think we are 
going in that direction right now in PEP and I feel like in the next year or so there’s a new 
term coming up that’s going to add to our training and our research and our contribution 
to Filipino American Studies and that’s why I think PEP is like 
 
R: that’s why I’m pushing critical hermeneutics? (laughs) 
 
A:  I feel like if I did go to graduate school its not just benefiting myself but also 
benefiting what I’ve been doing the past 5 years because now that I think about it I was 
like I’m going to law school, “What the fuck I’m going to do in law school?” my lifestyle 
has change completely since from that mentality to what I’ve been introduced to coming 
to SF State thinking I’m never going to teach education, I’m never going to be a teacher 
what am I going to do with an Asian American Studies degree? I wanted to go into law 
and teach it like how Stewart Kwoh did at UCLA, but then I didn’t know that being in 
PEP through what I’ve learned and the training and helping in creating things in PEP that 
I could be you know working as an educator or as an administrator in or if I help make 
this an institute you know and I feel like it could happen everything we’ve envisioned 
from when we first started has happened to whether it was a failure and learned from it or 
something that has grown and now we’re getting the hang of it  
 
R: how important, I know we envision PEP to be an institute, but how important is it to 
be its own institute? 
 
A: it’s hella important because everyone has one why the fuck can’t we have one! I’m 
just kidding (laughs) I’m just be real! I feel like it needs to be validated I think like 
everything we’ve done through PEP, is not just this fun organization to be apart of and 
um kick it, it’s cool we kick it we like family but I think what we’re doing in this 
organization is transforming lives of the students who are teachers and students who are 
in the class, and the people who are coordinators and the people who are administrators is 
starting to I don’t want to say like we’re starting an army, but kind of we’re producing 
knowledge and you’re learning this knowledge for the benefit, not only for yourself, but 
also the people in your community, not just the Filipino community, but also the 
Excelsior, or San Francisco, and I think there needs to be a place where I believe from a 
program development stand if PEP becomes an institute the more research we can come 
out of that institute the more funding we can get from the state from those big research 
like foundations for us to be able to that kind of stuff right now we’re doing that shit for 
free, we’re doing it out on our own outside of being a student outside of working full time 
and trying to contribute and we’re not even thinking about contributing to Filipino 
American studies we’re contributing to this program in the larger perspective that’s when  
Allyson made it know, in my mind, what you wanted to research that we are changing the 
narrative of Filipino American history or studies we’re studying and we’re teaching it the 
way we want to do it, and I think if PEP became an institute it validating what we do is 
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important and what we do is not some bullshit club and now sometimes that’s how its 
treated, like PEP is just this, from SF State point of view Asian American Studies point of 
view the PEP book not being legitimized shit like that, I feel like if we become this entity 
produce knowledge produce research but also produce teachers how many high school 
teachers do you know are Filipino? how many elementary, preschool teachers, college 
teachers, are Filipino? so the more we can produce  
 
R: right 
 
A: I’m not saying PEP, or the institute is the only one who’s going to do it, but at least its 
going to motivate from administrators to teachers to students who are involved to become 
educators  
 
R: right 
 
A: she’s agreeing with me, she’s kicking and talking at the same time  
 
R: so what do you envision PEP to become? 
 
A: I just said so 
 
R: oh yeah that’s right  
 
A&R: (laughs) 
 
R: it pretty much concludes it, you have any else? 
 
A: no 
 
R: like about my research or anything?  
 
A: no I love your research  
 
R: you do? 
 
A: I love it! I really learned a while you’re at USF because everytime you come home 
you teach me this. 
 
R: like mimesis? 
 
A: sometimes I feel like I should get the diploma too (laughs) that’s why I’m going back 
to school  
 
R: I wish you get to learn this too, like I said when we learn Filipino American history in 
what we learn in hermeneutics is that its always the substance or essence of what comes 
out of the events not the event itself you can know when the battles happen this is when 
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World War 2 happens but to see how this discourse or history is played out through time 
its more interesting, but its also 
 
A: what’s cool about what you are learning in your school, is that it just doesn’t stop at 
you 
 
R: yeah 
 
A: you know its your responsibility too to take what you learned from your mentors to 
teach others they don’t have to take the class just like in PEP we didn’t take Flip Lit class 
we learned from them we learned about their experiences going through that and I’ve 
been saying from the beginning since you’ve been going to that school that you take 
whatever you learned from their to teach… you know the students the teachers the 
students of PEP or even when you teach at Skyline or when you teach some where else 
because that’s how important to know because if you know there is this process of 
learning Filipino history decolonizing, reproducing, and all this stuff and there’s also 
other things that we need to add to our discourse our own narrative that isn’t suppose to 
be just founded by Filipinos but founded thru other people who can help us understand 
what we are trying to study.  
 
 
 
 
 
 
 
